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ABSTRACT 


The major purpose of the present investigation was two- 
fold: (1) the development of a manual outlining a Systematic 
Program to be followed in training individuals to communicate 
empathy and to discriminate facilitative levels of inter- 
personal functioning; (2) the experimental evaluation of the 
STP through an investigation of the effects on communication, 
discrimination, and self-disclosure associated with partici- 
patkon in a systematic training group as contrasted with 
participation in a human relations training group. 

Subjects were 77 individuals employed in social service 
occupations who attended 2 separate three-day communication 
workshops sponsored by the Division of Community Psychiatry 
of the Edmonton Board of Health. The subjects who attended 
each workshop were randomly assigned to 6 groups of 6 to 8 
members. For each workshop, the 6 groups were randomly 
assigned to one of two treatments: three groups received the 
experimental treatment and three groups received the placebo 
treatment. The twelve group trainers were randomly assigned 
to experimental and placebo treatment groups. 

The posttreatment data collected on communication of 
empathy, discrimination of facilitative functioning, and 
rate of self-disclosure were used to test four major 
hypotheses and three secondary questions. 

Two of the major hypotheses were supported by the data. 
Those subjects who participated in a systematic training 


group scored significantly higher on a posttreatment test 
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of communicated empathy than participants in a human 
relations training group. Participants in the systematic 
training group also scored significantly better on a post- 
treatment test of discrimination of facilitative responses 
than participants in the placebo group. 

The remaining two hypotheses dealing with rate of self- 
disclosure were not confirmed by the data. There was no 
difference between the experimental and placebo groups on 
reported disclosures to target persons. Similarly, the 
hypothesis that a positive relationship would be found 
between rate of self-disclosure and level of communicated 
empathy was not supported by the data. 

The results of the secondary questions, dealing with 
the relationship between the level of communication and 
discrimination of the treatment groups and the assessed 
level of communication and discrimination of the individual 
group trainers, showed that no difference existed between 
groups with trainers with low scores and groups with train- 
ers with high scores. These finding tend to indicate that 
the Systematic Training Program can effect significant 
changes in communicated empathy and discrimination of 
facilitative responses, regardless of the level of commun- 
icated empathy and discrimination of the trainer using it. 

The results of the final question dealing with the 
relationship between me ey of communicated empathy and 
level of discrimination showed a significant correlation 


between the level of communicated empathy and the level of 
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CHAPTER | 


Introduction 


Recent research into therapist variables discusses the 
importance of developing an integrated didactic and 
experiential approach to train individuals in the discrimin- 
ation and communication of the interpersonal dimensions of 
empathy (E), positive regard (PR), genuineness (G), and 
concreteness (C) (Carkhuff, 1969a; Carkhuff & Berenson, 

N96 7=" Trifase & Carkhu ft, 196 79". 

Carkhuff (1969a), Smith (1965), and Truax and Carkhuff 
(1967) have suggested that group leaders should systematic- 
ally use didactic and experiential techniques to teach 
human relations skills. Smith views interpersonal 
sensitivity as a complex variable which consists of six 
parts; level accuracy, spread accuracy, empathic accuracy, 
observation accuracy, stereotype accuracy, and individual 
accuracy. According to Smith, if we want to increase over- 
all sensitivity to others then we must offer training which 
focuses systematically on developing skills in each of the 
iliac at eet For example, to develop observation accuracy 
trainees might be taught to pay close attention to expressed 
attitudes, tone of voice, fidgeting, and so on. 

Truax and Carkhuff have been EOHe ORR ae with identify- 
ing what qualities differentiate "effective therapists from 
ineffective therapists". In a number of studies they have 


] 


? 


Sf 
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concluded that counseling ''may be for better or for worse'! 
(Truax & Carkhuff, 1963). Effective or "high functioning'' 
helpers have been identified as being high on the dimensions 
of communication of empathy, warmth, regard, genuineness, 
and to a lesser extent concreteness, self-disclosure, and 
openness (Carkhuff, 1969a; Truax & Carkhuff, 1967; Truax & 
Mvceneliont97 lj. SCarkhutt has concluded that to varying 
degrees, trainees can be taught to develop their inter- 
personal skills on each of those communication dimensions. 

In particular Carkhuff has forwarded two propositions 
which summarize his stance well. They are: 

1. The most effective programs appear to be those 

that (a) focus upon primary facilitative and 
action-oriented dimensions complemented by 
secondary dimensions involving potential pre- 
ferred modes of treatment and (b) integrate the 
didactic, experiential, and modelling aspects 
ofetlientriniing eotCankhutfefs,t dO 695! ip. tf dSdy . 

2. The level of the counselor-trainer's functioning 
appears to be the single most critical aspect of 
efekecitnity ey ft masimad nigae (Catkchufe ,f 1969 ,opiad 579. 

While many of the research studies in this area have 
grown out of interest in individual and group counseling and 
psychotherapy, theoretical speculation and research studies 
have also shed light on the relevance of facilitative 
conditions for other kinds of interpersonal relationships. 
Carl Rogers expressed this point of view in the following 
statement: 

lf our views of therapy have any validity they 


have application in all those fields of human 
experience and endeavor which involve (a) 





interpersonal relationships and (b) the aim or 

potentiality of development or change in 

personality and behavior (Koch, 1959, p. 193). 

Truax and Carkhuff (1963) view the therapeutic relation- 
ship simply as one special case. In their discussion of the 
broader application of facilitative conditions to other 
interpersonal relationships, the authors have referred to 
teacher-pupil, parent-child, nurse-patient and caseworker- 
delinquent dyads. 

Hence, there is a growing body of evidence that points 
to the relevance and importance of taking into account 
these interpersonal dimensions, not only in the training of 
professional counselors and therapists, but in the tratning 
of teachers, social workers, and nurses as well. Both, 
carefully screened college graduates interested in school 
guidance activities and unselected volunteers from the 
school, hospital and community at large, demonstrate change 
in the direction of more facilitative functioning as a 
result of training periods ranging from 15 hours to 1 year 
(Berenson, "Carkhuf fs Myrus\, 1966¢ Carkhuff) & Truax), 1965b; 
Demos, 1964; Demos & Zuwaylif, 1963; Gunning, Holmes, 
Johnson & Rife, 1965; Hansen & Barker, 1964; Jones, 1963; 
Kratochvil, 1969; Martin & Carkhuff, 1968; Munger & Johnson, 
1969; Pierce, Carkhuff & Berenson, 1967; Webb & Harris, 
1963; Wrightsman, Richard & Nobles, 1966). 

[n summary, several therapist variables which differ- 
entiate effective therapists from ineffective therapists 


have been identified. The importance of taking these 


a) 


var 





dimensions into account, when training professional 
counselors and therapists as well as other professionals 
engaged in interpersonal relationships, has been stressed. 
Research evidence also suggests a preferred mode for such 
training, through the use of an integrated didactic and 
experiential approach. 

Hence, it would seem that a worthwhile goal for applied 
research would be the development and evaluation of a 
systematic program designed to increase levels of facilita- 


tive functioning on these dimensions. 


Purpose of the Study 


A comprehensive manual outlining the program to be 
ROitowed in training ihdaividuals "to function at facilitative 
levels has not been developed. The purpose of the 
investigator in the present study was to develop, implement, 
and evaluate a training program designed to train 
individuals to function at a facilitative level on the 
specific dimension of empathy. The training program developed 
was carefully outlined in a manual (Appendix E) and includes 
Pee specif eas Cep <by=s tep procedures to be followed by the 
group trainer. 

In order to evaluate the effectiveness of the training 
program, an experimental study was carried out. A sample 
of persons engaged in helping professions was trained, 
using the Manual. The effect of the training program on 


the level of communicated empathy, level of discrimination of 
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facilitative responses, and rate of self-disclosure was 


assessed. 
General Statement of the Problem 


The present study was concerned with two major 
problems: 

1) The development of a systematic program to train 
individuals to function at a facilitative level of empathy. 

2) The experimental Investigation of the effectiveness 


of the training program on the level of empathy. 
Overview 


Chapter I is an introductory chapter designed to 
acquaint the reader with the purpose of the present 
investigation. Chapter II[ contains a review of the related 
literature including a historical perspective of research 
in psychotherapy and counseling. Studies supporting the 
theoretical hase of a didactic-experiential approach to 
training human relations skills are presented along with 
research evaluations on the effectiveness of such training. 
Chapter II! discusses the rationale for a Systematic Training 
Program in Helping and Human Relations Skills as well as the 
procedure for development of the program. Chapter IV out- 
lines the research methodology employed in the present 
investigation. The results of the investigation are present- 
ed in Chapter V and are discussed in Chapter VI. Selected 


references and various appendices follow Chapter VI. 
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CHAPTER II 


A Review of Related Literature 


Migs.cor Loa Persper tive 


After a careful review of the relevant research 
literature dealing with the effects of counseling and psycho- 
therapy, Truax and Carkhuff (1967) concluded that Eysenck 
(1960) was essentially correct in saying that on the average 
the therapeutic enterprise was ineffective. Eysenck (1952) 
combined the reports on 19 studies covering more than 7,000 
cases treated by eclectic or psychoanalytic approaches to 
psychotherapy. His tables indicate that 64% of the 7,293 
patients seen in treatment showed improvement. This 64% 
improvement rate tends to be somewhat poorer than the 
estimates of spontaneous recovery rates in non-treated 
neurotics - an average improvement of 66 to 72%. In spite of 
the inclusion of questionable data in his early review and 
his indiscriminate pooling of data from reports with divergent 
criteria, Eysenck's general conclusions seem to have been 
confirmed by more recent and more adequately controlled 
research HORE RERA PRES As Frank (1961) and others have 
noted, statistical studies report that about 2/3 of neurotic 
patients are improved immediately after treatment regardless 
of the type of psychotherapy but that the same improvement 
rate has been found for persons not receiving therapy. 


Levitt (1957, 1963) tn assessing the effectiveness of 
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counseling and psychotherapy with children indicated that 
psychotherapy resulted in 67% improvement rate at termination 
of treatment in 3,399 reported cases and in 78% improvement 
rate at a 5-year follow-up on 4,219 cases. Since the 5-year 
follow-up for spontaneous recovery rates suggests that at 
least 80% show remissions of symptoms, these data also 
suggest an average ineffectiveness of counseling and psycho- 
therapy. 

However, there also exist some relatively well control- 
led studies which show that certain counselors or therapists 
produce beneficial effects beyond those observed in equiva- 
Fentscontroal grouss. In fact a re-examination of the 
evidence reported by Eysenck (1952) and Levitt (1957) showed 
the same pattern. Their overall improvement rates, which 
were identical for treatment or no treatment were obtained 
by pooling studies reporting markedly different improvement 
rates for different therapists. 

In the reported research comparing psychotherapy to no 
psychotherapy, differences in variability of outcome have 
usually not been investigated. However, Bergin Gh9630%7 ited 
careful evaluation of the effects of psychotherapy, noted 
that in thé results of the Barron and Leary (1955), the 
Cartwright and Vogel (1960), and the Truax (1963) reports 
which showed no overall mean differences between therapy and 
control groups, the expected critical finding does emerge: 
the patients receiving psychotherapy show significantly 


greater var iability,.in, personality ichange ‘indices at the 





7 
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conclusion of psychotherapy than do the controls. Eysenck 
(1960) had also noted that several people had reported 
greater variability in the treated groups than in the 
untreated, and that this seemed to suggest a two-way effect 
of psychotherapy. 

Two important questions arise from the research evid- 
ence demonstrating greater variability in outcome in the 
treated groups than in the untreated groups. Firstly, what 
accounts for this large variability in outcome and secondly, 
how do the helpful counselors differ from the harmful or 
ineffective ones? After a review of virtually all publish- 
ed material dealing with the effectiveness of counseling 
and psychotherapy, [Lruax and Carkhuff (1967), Truax and 
Mitchell (1968), and Truax and Wargo (1966) concluded the 
following: 

1. the therapeutic endeavor is, on the average, 


quite ineffective; 


2 Counseling on therapy itself isa nonunitary 
phenomenon; 


3. some counselors and therapists are significantly 
helpful, while others are significantly harmful, 
with a resulting average helpfulness not demon- 
stratably better than the average of no 
professional help; 


4. through close examination of existing theories 
andechindcabaweitingss theisipossibdedto. identify 
therapeutic ingredients likely to lead to helpful 
and to harmful client outcomes, and, through 
research, to identify some ingredients; 


5. it is possible to translate the research findings 
into training and practice; and 


6. it is therefore possible to markedly enhance the 
average effectiveness of counseling and psycho- 
therapy by increasing the number of helpful 
counselors or therapists and decreasing the number 
of psychonoxious or harmful practitioners 
(Betdirwsucar ied, 1971, p. 301). 


rt 


ih 





Studies Supporting the Theoretical Base of the Systematic 
Training Program 

Truax and his co-workers from 1962 to the present 
report considerable research evidence supporting the 
significant and positive relationship between positive 
client change and certain therapeutic ingredients. These 
therapist conditions have been defined and their relation- 
ships to outcome delineated in a large number of studies 
(Truaxhé Carkhuff, «1967 chrulax le «MPrtichell, 11968))/2°°These 
ingredients of the psychotherapeutic relationship are 
aspects of human encounters that cut across the parochial 
theories of psychotherapy and appear to be common elements 
in a wide variety of psychoanalytic, client-centered, 
eclectic, or learning-theory approaches to psychotherapy. 

Three characteristics of an effective therapist 

emerging from the divergent viewpoints are: 

1. an effective therapist is nonphony, non- 
defensive, and authentic or genutne in his 
therapeutic encounter; 

2. an effective therapist is able to provide 
a nonthreatening, safe, trusting, or secure 
atmosphere through his own acceptance, 
positive regard, love, valuing, or non- 
possessive warmth, for the client; and, 

3. an effective therapist is able to understand, 

"he with,!'' "grasp the meaning of,'' or have 

a high degree of accurate empathte under- 
standing of the client on a moment-by-moment 
basice(Bergin«s Gatrrield, 9197, p.. 302). 


Research into the effective role of therapist's 


accurate empathy, nonpossessive warmth, and genuineness in 





10 


the helping relationship grew out of the pioneering research 
of Whitehorn and Betz at Johns Hopkins Hospital (Betz, 1963; 
Whitehorn, 1964; Whitehorn & Betz, 1954) and the theoret- 
ical work of Carl Rogers (1951, 1957, 1959). Whitehorn and 
Betz's now classic contribution was a retrospective study of 
7 psychiatrists who had an improvement rate of 75% in their 
schizophrenic patients, as contrasted to 7 other psychiatr- 
ists of similar training who had an improvement rate of only 
27%. The research evidence indicated that the successful 
therapists were warm and attempted to understand the patient 
in a personal, immediate and idiosyncratic way; whereas the 
less successful therapists tended to relate to the patient 
in a more impersonal manner, focussing upon psychopathology 
and a more external kind of understanding. 

In Betz's (1963) further delineation of successful and 
unsuccessful therapists, the descriptions were consistent, 
although not identical, with the three characteristics of 
empathic understanding, nonpossessive warmth, and therapist 
genuineness or authenticity. 

One of the first studies attempting to relate the 
therapist's level of the therapeutic triad to patient 
outcome was by Halkides (1958), who selected brief samples 
from early and late therapy interviews from the most 
successful and the least successful therapy cases. Ratings 
were made on the therapist levels of empathic understanding, 
positive regard, and self-congruence using a very brief 


scale based upon Rogers' writings (1957). Her report 
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1] 
indicated that the therapists of the most successful cases 
showed significantly higher levels of these three conditions 
than did the therapists of the least successful cases. 

In a study of group psychotherapy with hospitalized 
patients, Truax (1961la) found that accurate empathy, warmth 
and genuineness were significantly associated with the 
patient's engagement in the process of therapy, self- 
revelation and self-exploration. The findings suggested 
that of the three, the therapist's accurate empathy and 
genuineness were by far the most important for patient 
behavior. 

A four-year study of psychotherapy with 16 hospital - 
ized schizophrenics, conducted at the University of 
Wisconsin under the leadership of Rogers, Truax, Gendlin, 
and Kiesler, has yielded a number of studies (Rogers, 1962; 
Pocers, -Gend: typ hetsorers 6 "Trdax, "967° "Troax)’ 19035 
putas ce CArkKiUrigeslSO3.-Pruax €acarkhorfe?Tog67). Findings 
from these reports indicated that: 

|. patients receiving psychotherapy and those 

receiving control conditions showed little 
difference in average constructive personality 
change and, particularly, no difference in 
subsequent hospitalization, but that 

2. patients whose therapists offered high levels of 

nonpossessive warmth, genuineness, and accurate 
empathic understanding showed significant 
positive personality and behavior change on a 
wide variety of indices, and 

3. patients whose therapists offered relatively 

low levels of these interpersonal skills during 
therapy exhibited deterioration in personality 


and behavioral functioning (Bergin & Garfield, 
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The evidence thus indicated that the three central 
therapeutic ingredients were predictive of outcome. In 
addition, since in the samples studied the number of 
therapists offering high levels of these conditions, 
approximated the number offering low levels, the average 
therapy patient outcome was not markedly different from that 
of the average patient in the control group. 

Truax, Carkhuff and Kodman (1965) studied 40 hospital- 
ized mental patients, all relatively chronic, who were given 
group therapy sessions twice weekly over a 3 month, time- 
limited period. Patients receiving high levels of accurate 
empathy showed improvement equal to, or greater than, that 
of patients receiving relatively low levels of accurate 
empathy on all subscales of the Minnesota Multiphasic 
Personality Inventory (MMPI), which was administered pre- 
and post-therapy. Statistically significant differences 
occurred on szthe, Pt scale, the, se,scale, and, the Welsh 
Anxiety Index obtained from the MMPI. 

In wohe study previously cited .(Truax ef ad. 1965) 
and in the Johns Hopkins study of 40 outpatients 
treated in ind!Ividual psychotherapy by resident 
psychiatrists at the Phipps Psychiatric Clinic at Johns 
Hopkins (Truax, Wargo, Frank, Imber, Battle, Hochn-Saric, 
Nash, & Stone, 1966), the three conditions were not al] 
positively correlated. In the Hopkins study, warmth was 
negatively correlated with empathy and genuineness and, 


therefore, negatively related to outcome. In the present 





study (Truax et aZ., 1965) genuineness was negatively 
correlated with warmth and empathy and therefore, negatively 
related to outcome. Truax and Mitchell (1971) in interpret- 
ing the data suggest that when two conditions of the thera- 
peutic triad are highly related but the third is negatively 
related, then the prediction of outcome should be based on 
the two that are most highly related. 

Truax and Wargo (1967a) studied 160 hospitalized 
patients who met for only 24 sessions over a 3-month period. 
Significant differences in improvement favoring patients 
receiving relatively high levels of empathy, warmth, and 
genuineness combined, were obtained on a Q-sort measure of 
self-concept, the Welsh Anxiety Index, the MMPI subscales 
of Mf and Sc, and particularly on time spent out of hospital 
during a one-year follow-up. In ta. Study .of 30 fnstitution- 
alized juvenile delinquents receiving 3 months of group 
counseling, Truax and Wargo (1967b) reported similar but 
stronger findings again indicating a significant association 
between the level of empathy, warmth, and genuineness offer~- 
ed by the group counselor, and the degree and direction of 
behavioral and personality change occurring in the juvenile 
delinquents. 

Truax and Wargo (1969) replicated the same basic design 
and study on a population of 80 outpatients, receiving 
group psychotherapy, and obtained similar significant find- 
ings for all conditions combined. When accurate empathy, 


nonpossessive warmth, and genuineness were analyzed 
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separately, the data suggested that nonpossessive warmth, 

in particular, and genuineness, to a lesser extent, were 
more critical than accurate empathy for outpatients in group 
therapy. 

The above studies, taken together, support the theoret- 
ical view that the level of therapist accurate empathy, 
nonpossessive warmth, and genuineness are related to 
constructive change in patients. However, the research 
reported above deals with relatively successful and relative- 
ly unsuccessful cases, rather than comparisons with control 
groups receiving no psychotherapy. Eysenck (1952) has 
stressed the value of comparisons with control groups by 
suggesting that even under the best conditions, psycho- 
therapy might not be significantly superior to no treatment. 
A number of studies have now been completed utilizing 


GONLEO|=groups. 


Studies Employing Control Groups 


A study from the Wisconsin project, involving 14 
schizophrenic patients receiving individual psychotherapy 
and 14 carefully matched control patients (Truax, 1963; 
Truax & Carkhuff, 1963), found an overall significant 
difference in psychological functioning among patients 
receiving high conditions, patients receiving low conditions, 
and control patients. In terms of the number of patients 
at or above the median change in psychological functioning; 


all patients in the group receiving low levels of conditions 
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were below the median; and six of the eight patients 
receiving high conditions showed positive change. Looking 
more closely at individual psychological test measures, the 
following findings emerged. On measures of anxiety level, 
patients receiving low conditions showed a significant 
increase in anxiety, the controls showed no change, and 
patients receiving high conditions showed a significant drop 
in anxiety level. On Q-sort measures of change in self- 
concept, both the control group and the patients receiving 
high conditions in therapy showed a slight positive gain, 
while the patients receiving low conditions showed a 
significant change toward poorer adjustment and self-concept. 
On the MMPI, significant differences between the three 
Prous oleae d | ache predicted direction on the D scale, 
Die BiieoeG tle sect occa le ithe tol scale, and the sum of 
clinical scales. No differences, however, were observed 
on any of the subscales of the Wittenborn Psychiatric Rating 
Scauuemos af wlhed out by ward attendants... inally, the find- 
ings indicated that patients receiving high conditions in 
psychotherapy spent significantly more time out of hospital 
than either the control group or patients receiving low 
conditions in psychotherapy. Patients who received low 
conditions in psychotherapy did not differ from the control 
population. 

Dickenson and Truax (1965), working with a group of 
college underachievers, found that those students receiving 


group counseling showed significant improvement in 
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gradepoint average over those students who did not receive 
counseling. A striking finding was that after therapy the 
total group of students receiving counseling functioned 

at the level predicted by their college entrance exam scores, 
and were thus no longer underachievers, while the control 
population continued to achieve college grades at a level 
significantly below their predicted level. When those 
receiving counseling were divided according to the levels 

of therapeutic conditions they were offered during therapy, 
the findings indicated that only those receiving relatively 
high levels of empathy, warmth, and genuineness showed im 
improvement over the controls. Those receiving only moderate 
levels showed gradepoint averages and changes approximating 
Dnose “Hn the control group, 

Another study (Truax, Wargo, & Silber, 1966) involved 
female juvenile delinquents in group counseling. The 
results demonstrated that the delinquents receiving high 
conditions in group psychotherapy showed improvement 
significantly beyond that seen in the control group, on all 
12 measures obtained pre- and posttherapy. in’ particular, 
they showed significant gains over the control group toward 
more edt quets self-concepts and toward perceiving parents 
and other authority figures as more reasonable and less 
threatening. The therapy group showed significant superior- 
ity over the control group on a psychological test which 
differentiate delinquents and non-delinquents. Of 


particular a#mportance 1S the® fact’ that’ not only did the 
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overall differences in the amount of time spent out of the 
institution significantly favor the delinquents who had 
received high conditions in group therapy, but the superior- 
ity over the controls extended throughout a follow-up of 
one year. 

A fourth series of studies (Carkhuff & Truax, 1965a, 
1965b) utilized a control group to evaluate the effects of 
high conditions therapy with hospitalized patients. Since 
the study also deals with training, a discussion of the 
findings will be presented in a later section of this 
chapter. 

These studies taken together suggest that therapists 
or counselors who are accurately empathic, nonpossessively 
warm in attitude, and genuine, are indeed effective. Also, 
these findings seem to hold with a variety of therapists 
and counselors, regardless of their training or theoretic 
orientation, and with a wide variety of clients or patients, 
including college underachievers, juvenile delinquents, 
hospitalized schizophrenics, college counselees, mild to 
severe outpatient neurotics, and the mixed variety of 
hospitalized patients. Further, the evidence suggests that 
these op ap ae hold in a variety of therapeutic contexts and 


in both individual and group psychotherapy or counseling. 
The Core Dimensions 


As a result of the research previously mentioned, 


scales were designed to assess the process and outcome of 
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therapy. Thus, attempts have been made to operationalize 
these scales to assess accurate empathy, nonpossessive 
warmth, and genuineness (Rogers et al., 1967; Truax & 
Carkhuff, 1967). In addition, the dimensions of concrete- 
ness, self disclosure, Itmmediacy, and confrontation have 
been added (Carkhuff, 1969a). The original scales of 
empathy, nonpossessive warmth, and genuineness have been 
described as measuring the ''core dimensions'' of counseling 
and psychotherapy (Truax & Carkhuff, 1967). In general, 
these three therapeutic conditions have been found to be 
positively intercorrelated (Shapiro, 1968). 

Several studies have reported the results of a factor 
analysis of the intercorrelations among the core dimensions. 
Carkhuff (1969c) acknowledges a principal factor, which 
accounts for approximately 67% of the variability of the 
scales. However, he contends that persons functioning at 
high levels on these scales are successful in differentiat- 
ing between the dimensions, whereas low functioning persons 
are not. Further evidence, based on responses of both high 
and low functioning therapists, disputes this claim 
(Muehl berg, Pierce & Drasgo, 1969); a single factor was 
found to BpoouthG for practically all of the variation. This 
factor was described as being ''friendly, likeable and 
helpful'' (Collingwood, Hefele, Muehlberg, & Drasgow, 1970). 
Thus, although present evidence is equivocal more support 
is presented which suggests that the core conditions are 


not functionally independent. 
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After an extensive review of research on the effects 
of the counselor-offered conditions, this writer suggests 
that empathy might easily represent the stngle factor 
identified in the previously mentioned studies. In most 
cases empathy correlates highly with the other core 
dimensions as well as with outcome. Hundleby (1972) in 
accordance with a review of the historical aspects of 
empathy suggested that empathy is comprised of a number of 
facets and cannot be represented as a unitary trait. He 
goes on to suggest that perhaps a multidimensional concept 
of empathy could be justified rather than viewing empathy 
as an independent trait among a number of core conditions. 
In any case, empathy could be said to represent most of the 
variance among the core conditions with the remaining 


dimensions contributing little further information. 


The Measurement of Empathy 


Critical Analysis [tn Rating Empathy 
The Accurate Empathy Scale developed by Truax (1967) 


and a more compact form adapted by Carkhuff (1969a), have 
commonly been used to rate tape-recorded segments of actual 
reer vteve The accurate empathy scale differed from prior 
attempts to measure the level of therapist empathy by 
focusing not only on understanding of the client, but upon 
the communication of that understanding to the client. The 
scale also focused on the therapist's responses rather than 


upon his attitude or intention. 
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Trained raters or judges have applied the empathy scale 
to brief samples which are excerpted from audio-tape record- 
ings of psychotherapy. While the scale is usually applied 
to audio-tape recordings, it has also been applied to video 
tape recordings, and could readily be applied to live 
observations. 

Caracena and Vicory (1969) have argued that something 
other than empathy is being rated and further that 

judges ... may depend on superficial, objective 

counselor behaviors that are more readily avail- 

able to them than is information about an abstract 

variable such as empathy (Caracena & Vicory, 1969, 

Be LA es 
This appeared particularly true when judges used audio- 
visual data, since counselors visual cues were found to 
account for one-third of the variance in the empathy 
judgements. Caracena and Vicory (1969) also critized the 
tape recorded segments on the basis of client's perceived 
empathy, which was found to be unrelated to judgements of 
raters. They suggested that the ''sounding and looking 
empathic'' as rated by the judges, may be unimportant to 
client perceptions of empathy. 

Criticism by Chinsky and Rappaport (1970) relates to 
the methodology employed in reporting the reliability of 
raters. For example, five counselors may be rated on ten 
tape-recorded segments. Normally, this could be taken to 
represent a sample size of 50, yet if independence of 


judgements is to be taken into account, actual sample size 
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would be 5. Rappaport and Chinsky (1972) emphasized the 


point again and stressed their earlier suggestion that 
researchers use either a larger number of therapists, each 
rated once, or a larger number of raters, none of whom rate 
a given therapist more than once, in order to provide a more 
Fedristic estimace orere? tab) (Tty.”"'"TRelt repoTtne ts *that 
after trained raters rate the same therapists several times 
they can recognize the voice and remember how they had rated 
each therapist previously. 

The use of small segments of each interview could also 
be criticized as a source of error. The question may be 
raised as to the validity of assessing the level of empathy 
during an interview, which may extend for an hour or more, 
by rating only a few minutes of interaction. However, at 
least two studtes (Melloh, 1964; Truax & Carkhuff, 1963) 
have indicated that a counselor's level of empathy when 
rated on short, tape-recorded segments, does not tend to 
vary across time. The factor analytic study of Muehlberg, 
Pierce, & Drasgow (1969) also points to a consistency in 
ratings of therapist functioning, since inconsistency would 
tend to produce heterogeneous matrices yielding many factors 
instead of a single factor. Thus, short segments taken 
randomly over the course of an interview could be considered 
a valid sampling of the entire interview since the level of 
empathy does not appear to fluctuate appreciably throughout 


an interview. 
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Standard Communication Index 

Many of the criticisms leveled at the rating of tape- 
recorded segments can be avoided by employing the Standard 
Communication Index (see Appendix A) developed by Carkhuff 
(1969a). This index consists of 16 client statements taken 
from actual counseling interviews which represent a wide 
range of problem areas. Subjects complete the Standard 
Communication Index (SCI) by writing their responses to 
each statement. The responses are then scored by trained 
raters using the Scale for the Measurement of Empathy in 
Interpersonal Processes (see Appendix B). Independence of 
judgements is assured by randomizing responses before 
rating. In addition, judgements are free of rater bias 
based on ''sounding or looking empathic'"'. 

Carkhuff (1969b) reports a high correlation (.89) 
between ratings obtained on the SCI and those from actual 
interviews with standard clients. Greenberg (1968) 
established a close relation among responding to the SCI 
in either a verbal or written mode and responding in an 
actual interview situation. Antonuzzo and Kratochvil (1968) 
also found little difference in whether the SCI was present~- 


ed verbally (recorded) or in written form. 


Communicated Empathy and Self-Disclosure 


In his expansion of the core conditions first 
identified by Carl Rogers (1957), Carkhuff (1969a) includes 


self-disclosure as a necessary therapist-offered condition. 
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Carkhuff (1969a) goes on to postulate a positive relation- 
ship between the disclosing of significant information about 
himself by the helper and the degree to which the helper 
is able to be self-disclosing in appropriate relationships. 
Given the postulated relationship between self-disclosure 
and helper effectiveness, a positive relationship between 
self-disclosure as measured by Jourard's Self-Disclosure 
Quesionnaire and level of communication as measured by the 
Standard Communication Index would be expected. 

Jourard (1959) defines self-disclosure as the act of 
letting another person know what you think, feel, or want, 
and as such fs the most direct means by which an individual 
can make himself known to another person. Jourard (1959) 
has suggested that accurate portrayal of the self to others 
is an identifying criterion of healthy personality, while 
neurosis is related to inability to know one's ''real self'' 
and to make it known to others. Scott (1969) studied the 
effect of sensitivity training upon self-disclosure in a 
sample of undergraduate university students. He found that 
sensitivity training produced a significant increase in 
self-disclosure rate to male and female friend targets as 
measured by Jourard's Self-Disclosure Questionnaire. 

Whalen (1969) ere re that in a group setting, neither 
models nor instructions alone are sufficient to increase 
meaningful self-disclosure. Male college student volunteers 
were constituted into groups of four and asked to 


participate in a group dynamics experiment. In a factorial 
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design, subjects were exposed to one of four conditions: a 
film model of a similar group talking about themselves with 
Openness and candor, plus detailed descriptions designed to 
elicit interpersonal openness; a film model plus minimal 
instructions; detailed instructions with no film; and minimal 
instructions only. It was found that only subjects in the 
film model plus detailed instructions group talked about 
themselves openly. Subjects in the other three conditions 
devoted most of their time to impersonal discussion. 

Scott (1969) reports an increase in rate of self- 
disclosure to selected targets as a function of sensitivity 
es ig a In view of Whalen's (1969) findings, however, it 
was expected that participants in a systematic training 
group which integrated the three central elements of 
modelling, didactic teaching, and experiential learning 
would admit to more self-disclosure than participants ina 


human relations training group. 


Effiicacy of Didactic-Experiential Programs 


The finding from research on counseling and psycho- 
therapy, which indicates that helping may be for better or 
worse, suggests to the present investigator that an 
important area for consideration is that of training. The 
research suggests a relationship between the level of 
functioning of counselors and therapists on the specific 
dimension of empathy. Hence, it is important to look at 


the training programs available for aspiring counselors and 
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therapists and note the emphasis or lack of emphasis on 
empathy training. 

Although Dymond (1948) pointed to the question of 
whether or not empathy could be developed, Luchins (1950, 
1951) was the first to report evidence that ''so-called 
empathic ability'' is amenable to training. His early 
procedures aimed at eliminating certain factors which tended 
to interfere with a person's understanding of another 
individual. In the past ten years, considerable evidence 
has been amassed, primarily based on the research of Truax 
and Carkhuff, which indicates that training can improve the 
communication of empathy. However, there is limited evidence 
showing that the increased empathic skills ensuing from this 
training relate to actual behavioral changes in clients. 

The evidence that does exist is primarily the result of 
studies in which lay personnel have received training. 

Carkhuff and Truax (1965a) evaluated two separate but 
similar and concurrent training programs. One program 
involved 12 advanced graduate students and the other involv- 
ed 5 volunteer lay hospital personnel. The classes met 
twice weekly for 2 hour sessions over a 16 week semester. 

In gree students spent 2 hours a week listening to 
tape-recordings of therapy interviews. At the end of the 
semester ratings on accurate empathy, positive regard, 
therapist self-congruence, and client depth of self- 
exploration were compared with ratings of taped excerpts 


from experienced therapists and from the publicly dispersed 
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tapes of 4 prominent therapists. Scores on the 4 dimensions 
ranked the group in the following order: experienced 
therapists, graduate students, and lay personnel. None of 
the differences were significant except in regard to the 
therapist self-congruence dimension. Hence, during 100 hours 
of training specifically directed toward variables empiric- 
ally demonstrated to be necessary for therapist effective- 
ness, the performance of students and lay personnel can be 
brought to a level similar to that of experienced therapists. 
The ratings of both the lay personnel and psychology graduate 
students were found to be superior to those reported by 
Bergin and Solomon (1970), of postinternship. fourth-year 
graduate students from a more didactically and psycho- 
analytically oriented clinical training program. 

Carkhuff and Truax (1965b), fn an additional study of 
the effectiveness of the above-mentioned lay personnel, 
found that inpatients seen in 24 group-counseling sessions 
by the lay personnel made significantly greater construct- 
ive behavior change than did a control group of inpatients. 
tt is important to note that the counselors were given 
instruction only in providing therapeutic conditions and 
had no theoretical background. 

Berenson, Carkhuff and Myrus (1966), in a much shorter 
20-hour program, attempted to measure the effect of differ- 
ent aspects of the integrated, didactic-experiential train- 
ing program. Eftghteen male and 18 female volunteer students 


were randomly assigned to three groups: the training group 
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(T) which involved the total training, including 4 hours of 


quasi-group therapy; the training control group (TC) which 
received the same program minus the use of the research 
scales and the quasi-group therapy but included 4 hours of 
discussion on typical college problems; and the control 
group (C) which received no training. Both T and TC groups 
received 16 hours of training over 8 weeks. Students were 
assessed pre- and posttraining, on level of empathy, 
positive regard, genuineness, concreteness, and the degree 
of self-exploration elicited. Behaviors were assessed by 
means of taper-ratings, inventory reports of standard inter- 
viewees and significant others, and inventory self-reports. 
The results demonstrated that the greatest gain was made by 
the T tdroupyethesleast gain®by the C<grouwp; and the TC group 
was intermediate. The results supported the authors' 
contention that the total program would have the most effect. 
ie@asx andsSt iber (1966) "tin @ycrosstvaliidatton*ofita 
previous demonstration of graduate student change as a 
function of didactic-experiential training, compared the 
"therapeutic conditions'' of students early in training 
(after l4 class hours and 11 hours of listening to tape 
recordings) with the conditions provided by them after an 
additional 34 hours of training. From early to late train- 
ing there were significant increases in the level of 
accurate empathy (p<.05) and in the level of genuineness 
(p<.01) but the improvement in nonpossessive warmth was not 


significant. The results of this study would indicate that 
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longer training increases the level of empathy. On the 
other hand a shorter training program of up to 20 hours has 
produced posttraining levels of empathy similar to the 
levels achieved in an identical program extended over 100 
hours (Jordan, 1968). tvey, Normington, Miller, Morrill, 
and Haase (1968) have experimented with an ingenious brief 
variant of the didactic-experiential type of program. The 
"microcounseling'' technique developed focuses on teaching 
specific counseling skills in prepracticum training. Ivey 
et al. (1968) reported three studies in which an attempt 
was made to teach: 

(a) attentiveness (1 hour) 

(b) accurate reflection (2 hours) 

(c )tcsummaritza:tilion wfefeelings, (2 hours).. 
tn the study of attentiveness, 38 dormitory counselors were 
divided into experimental and control Ss, with 38 paid 
volunteers as clients. As rated by 2 judges, the experiment- 
dimocuwere Sloniticantlhy higher, postinstruction, in eye 
contact and in ''verbal following'' than the control group 
whose members merely conducted 2 interviews with no inter- 
vening training. For the experimental group there was also 
a significantly greater increase in client ratings on the 
Semantic Differential Form and the Counselor Effectiveness 
Scale. 

In both the latter studies, accurate reflection and 
summarization of feelings, there were significant increases 


in the appropriate skills, in client ratings, and in the 
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students' self-confidence. 

In a more recent study Parks (1971) compared two forms 
of human relations training, an unstructured self-analytic 
treatment and a structured direct communications treatment. 
Both treatments consisted of 15 hours of training. The 
direct communications treatment employed didactic, modeling, 
and experiential activities to encourage the development of 
the skill of empathy and the ability to recognize various 
levels of facilitative responses. At the end of treatment 
the self-analytic groups showed no improvement in rating 
facilitative responses, while the direct communication 
groups showed strong evidence of learning to rate facilita- 
tive responses. With regard to the development of the 
ability to communicate empathy, the direct communications 
groups scored significantly higher than the subjects of 
the self-analytic groups on the Park-Matheson Human Relations 


Videotape Test of Empathic Understanding. 


Didactic Versus Experiential Methods 


For the lack of better terminologies the terms 
"didactic!" and "experiential'' methods of developing empathy 
may be misnomers. These terms have been used in the literature 
to describe contrasting treatments. However, a review of 
the treatment programs indicated that often a didactic 
method included experiential elements or an experiential 
treatment included didactic elements. A study by Jordan 
(1968) demonstrates the inappropriateness of the terms. An 


attempt was made to compare the effects of didactic training 
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and experiential training on empathy, warmth, and genuine- 
ness. The didactic training included such activities as 
role-playing, shaping, and teaching by precept as part of 
the treatment. The experiential group of subjects were in 
a group therapy experience. [tt would seem that a training 
experience that involves role-playing and hence the trying 
out of new behaviors would be more appropriately defined as 
an integrated didactic-experiential training program. 
Povconttast to=-Jordan®s definition of didactic, 
Carkhuff, Collingwood, and Renz (1969) referred to a 
training experience focusing exclusively upon discrimination 
training, with no opportunity to practice formulating 
responses, as an exclusively didactic program. [It is also 
interesting to note that without the experiential element 
of practising new behavior, subjects did not increase in 
the ability to communicate at a higher level of empathy. 
However, there was a significant improvement in the ability 
to discriminate between different levels of facilitative 
functioning. On the other hand, Jordan (1968) found no 
significant differences between the ''didactic'' and 
"experiential'' treatments but found that the didactic 
training, when considered separately, produced significant- 
ly greater change than the control treatment on the three 
criteria of empathy, warmth, and genuineness. Hence, it 
seems to the present writer that the terms didactic and 
experiential are misnomers and more adequate terminology 


would be structured and unstructured with more adequate 
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descriptions of the treatments. As it is employed here 

the term ''structured'' refers to teaching situations wherein 
the teacher (or trainer) refers to some "'a priori" plan to 
encourage learner activities. A structured method for 
developing interpersonal skills might involve systematically 
attempting to teach various communication skills through 
practice in role-playing, paraphrasing, discussion and so 
on. On the other hand, an unstructured method refers to 
situations where there is no "'a priori'' plan, the trainer 
does not act as discussion leader, and the individuals 
participate as learners with the data being the transactions 
between members. The traditional T-group as described by 
Benne, Bradford, and Lippitt (1964) represents an unstruct- 
ured method. 

Carkhuff (1969a) and Truax and Carkhuff (1967) have 
advocated a structured approach to training individuals in 
interpersonal skills which integrates three critical sources 
Of hearning: modelling, didactic teaching, and experiential 
learning. This approach and the theoretical rationale wil] 
Hbendnscussed an détatl? in Chapter. 1h. 

A recent unpublished study (Hundleby, 1973) investi- 
gated whether individuals who are taught to communicate 
empathy are more successful in specific interview situations 
than individuals who do not receive such training. Subjects 
were 55 grade twelve students enrolled in two separate 
classes. Students In one class constituted the treatment 


group and took part in fourteen, 80 minute lessons which 
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32 
were based on the skills of listening, observing and 
communicating. The lessons included extensive role-playing 
activities which emphasized learning through self-experience. 
Students in the other class constituted the control group 
and took part in regular classroom instruction. Treatment 
effects were assessed through a series of posttreatment 
interviews. A student from the treatment group was randomly 
paired with a student from the control group and a common 
interviewer then interviewed each student independently for 
a period of 20 minutes. Outcome evaluation was based on the 
choices made by two different types of interviewers: (a) 
trained interviewers who chose the "better communicator'' 
in each pair, and (b) student peer interviewers who chose 
"someone | could go and talk to'' from each pair. The 
results of the study supported the main hypothesis: both 
the trained interviewers and the student peer interviewers 
chose treatment students significantly more often than 
control students. Other findings showed that: treatment 
students scored higher on communicated empathy than control 
students; students chosen by trained interviews, and by 
student peer interviewers, scored higher on communicated 
empathy than students not chosen; and a significant positive 
relationship existed between being chosen by a trained 
interviewer and being chosen by a student peer interviewer. 
This study provides evidence that the increased empathic 
skills ensuing from training lead to actual behavioral 


changes beneficial to the individual. 
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3 
Summary 


As a result of the pioneering research of Whitehorn 
and Betz at Johns Hopkins Hospital (Betz, 1963; Whitehorn, 
1964; Whitehorn & Betz, 1954) and the theoretical work of 
Carl Rogers (1951, 1957, 1959) research into the effective 
role of therapist's accurate empathy, nonpossessive warmth, 
and genuineness began. Since that time numerous studies 
have been conducted which suggest that therapists or 
counselors who are empathic, warm in attitude, and genuine, 
are indeed effective. These findings seem to hold with a 
wide variety of therapists and counselors, regardless of 
their training or theoretical orientation, and with a wide 
Nartety of clients or patients. Further, the evidence 
suggests that these findings hold tn a variety of thera- 
peutic contexts and in both individual and group psycho- 
therapy or counseling. 

Research primarily initiated by Carkhuff (1969a) and 
Truax and Carkhuff (1967) has led to a means of assessing 
empathy, warmth, and genuineness. Most important is the 
research and evidence indicatjng that skills of communicating 
empathy may be learned in a relatively short time through 
structured training experiences emphasizing an integrated 


didactic-experiential model for training. 
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CHAPTER I11 


Development of a Systematic Training Program 


Rationale for a Systematic Training Program 


The majority of studies reviewed by the present 
investigator did not have systematic procedures for the 
trainers to follow or failed to report them in sufficient 
detail to permit replication. At the time this study was 
generated, a detailed description of step-by-step procedures 
to be followed in training individuals to function at higher 
levels of empathy was lacking. Carkhuff (1969a) and Truax 
and Carkhuff (1967), however, have laid the groundwork and 
discussed the central ingredients of such a training 
program. What appeared to be lacking in their work was a 
training manual which systematically outlined the proced- 
ures to be followed by a trainer in conducting training 
experiences. 

[n developing a Systematic Training Program (STP), the 
investigator had specific objectives which the program was 
to achieve. The STP was intended to: 

ae goal-directed and action-oriented, 

2. leave the trainee with tangible and usable skills, 
3. promote longer retention of learned skills, and 

Lh, offer a built-in means of assessing the effective- 
ness of the program. 


The STP intended to provide the trainer with: 
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1. a system of well-defined procedures, 
2. a well-defined role, 
3. a high and useful level of confidence in what he 
is doing, 
4. the opportunity to attend fully to nonverbal cues, and 
5. a specific behavioral base for understanding tratnee 
behavior. 

Finally, the STP intended to provide the trainee with: 
1. an understanding of the helping program and his role 
bi cit, 
2. a concrete awareness of his level of progress in the 
helping program, 
3. the knowledge that the trainer is guided by trainee 
feedback in so far as it fits the trainer's system, 
4. the opportunity to actively accelerate the helping 
program, and 
5. the assurance that the helping program is resolving 


dif ficuhttes vthat sit set bout ctormmesa live « 


Other Systematic Training Programs 


As previously mentioned, a manual outlining specific 
procedures to be followed by a group leader in training 
individuals to function at higher levels of empathy was 
lacking. However, this is not to say that such systematic 
training programs do not exist for other purposes. An 
example of such a systematic program is provided by the 
Northwest Regional Educational Laboratory program of 


Interpersonal Communications (1969), a multi-media package 
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of training materials for use in a workshop setting. The 
design consists of 20-90 minute training exercises which are 
sequential and cumulative. The exercises may be conducted 
continuously in a four-day workshop or spread over a period 
of several weeks. In addition to knowledge about 
communication and practice in specific skills, the trainee 
learns to identify behaviors of his own individual style of 
communicating. Butmar, a National Training Laboratory 
associate, states that the Interpersonal Communications 
Program provides trainees! competencies in: 
- paraphrasing to assure understanding of what 
others are saying. 
- behavior description as a skill to enable others 
to identify and recognize a specific behavior to 
which an individual is responding. 


- describing, as distinguished from expressing, 
feelings. 


- checking one's perception of others! feelings 
Of intent: 


- identifying non-verbal communication cues. 


- applying guidelines to giving and receiving 
feedback. 


- identifying the effects of expectations on 
communications. 


ae identifying the effects of feelings on communications. 


- applying the concept of matching of behavior with 
intentions in communicating. 


- identifying freeing and binding behaviors which 
affect openness of communication. 


- applying the circular process model of inter- 
personal relations to identifying behaviors of 
one's own style of communicating. 
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- identifying the effects of directionality on 
communications. 


- identifying patterns of communication. 


- identifying the influence on one's personal 
style of communicating under pressure. 


- applying techniques of assessing one's knowledge 
and skills in interpersonal communication. 


- developing interpersonal support for improving 
communication skills: (Pailey, 1972, p. 37-38) ; 

lt becomes obvious from the previous list of competencies, 
provided by the program, that such a program is not adequate 
for the specific purpose of training individuals to function 
at higher levels of empathy, since the program does not deal 
specifically with the helping relationship but with 
communication in general. The program could be useful as 
an initial training experience, prior to specific training 
in empathic communication. The Interpersonal Communications 
program was useful to the present investigator as a model 
and the sections on paraphrase, behavior description, 
description of feelings, and perception check were adapted 
fort thefadirsite sectd ons ofe ther STP ic tov prov ides 4, hourssof 
training in basic interpersonal skills. 

The Minnesota Couples Communtcatton Program, a system- 
atic training program developed by Miller, Nunnally, and 
Wackman (1972) deals specifically with the coupling 
relationship and is designed to be conducted with groups of 
couples. Hence most of the exercises are not appropriate to 
a group of single persons. 


Thus, it was obvious that the systematic programs 
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available did not achieve the kind of objectives outlined 
earlier in this chapter, due to the weaknesses mentioned. 
Hence, a need existed for the development of a Systematic 


Training Program which would achieve the objectives outlined. 


Proceduré for Developing the STP 
Carkhuff (1969a) and Truax and Carkhuff (1967) have 


discussed essential aspects of a training program geared to 
produce helpers who can effectively relate to persons in 
need of help and facilitate their positive movement. 
Although they have outlined essential aspects of such a 
program, Truax and Carkhuff have not provided a systematic 
training manual. The present program however represented 
an attempt to develop a manual incorporating many of the 
elements discussed by Truax and Carkhuff. Training programs 
Usedroy trax) ruax 6 Lister,.1971) and: Carkhuff (Carkhuff 
& Banks, 1970) have been described as including "'role- 
playing involving successive reinforcement experiences in 
communication, developed in such a manner as to shape the 
most effective level of empathy (Carkhuff & Banks, 1970, 
p. 413)."" Such training appears to follow the social 
learning model proposed by Bandura and Walters (1963) who 
reported that acquisition of new behavior is often 
facilitated by imitation. 

Social learning theory has led to demonstrations 
(Bandura, 1962; Bandura, Ross, & Ross, 1961, 1963) which 
show that when a model is provided, patterns of behavior 


are typically acquired in large segments or in their 
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entirety rather than through a slow, gradual process based 
on differential reinforcement. The assumption, then, is 
that a good deal of a person's behavior repertoire may be 
learned through imitation of what he observes in others 
(Bandura, 1967). 

Role-playing has been found to be a particularly 
effective means of producing behavior change, since the 
role-player at first dependently accepts the assigned role 
and then is usually independently reinforced for reproducing 
the behavior. Indeed, during the role-playing process, 
when the role-player's previous activities become a model 
for his own, or another's further behavior, the person may 
receive reinforcement both in his capacity as a model and in 
his tcapacityaa ran taobsenver hand .imitaton|(Bandurnae& Walters, 
19.63). 

Consequently, the STP was developed around three 
central elements which have been discussed by Carkhuff 
(1969a) and Truax and Carkhuff (1967) and which attempt to 
integrate the critical «sourcescofiulearniing o(Bandunadé 
Walters, 1963): 

1. Modelling - a group context in which the trainer 
communicatés minimally facilitative levels of empathy, 
respect, genuineness and concreteness to the trainees. 

This means that the trainer offers facilitative levels of 
empathy as well as establishing himself as a model who can 
sensitively share experiences with another and act upon 


these experiences. This modelling or imitative process 
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should serve to increase the trainee's own behavioral 
response repertoire. 

2.°Didactic®- av highly specific’ didactic teaching and 
"shaping'' process in which the trainer focuses upon the 
facilitative dimensions which he is employing in interaction 
with the trainee. He uses the Carkhuff (1969a) scales for 
"shaping'' the trainees' responses toward high levels of 
empathy. 

Seekxpertenttiah =sxthtough experpential béearning by the 
actual practice of new behavior the trainee's experiential 
base of both understanding and action frees him to further 
experience and experiment with himself. In order for 
trainees to function effectively in the helping role they 
must be given practice in the helping role. Hence, in 
order for the trainees to learn to communicate effectively 
they must be given practice in communication. 

Hence, in developing the STP an attempt was made to 
integrate the three critical sources of learning in a manual 
outlining the step-by-step procedures to be followed by the 
trainer. The modelling aspect of learning is provided for 
by using trainers with background training and experience 
in human relations and group leadership. Two audio-tapes 
are also included in the training program to provide models 
of therapeutic interaction. One tape is a half hour session 
of a well-known client-centered therapist and the other 
tape is comprised of brief excerpts from counseling inter- 


views and demonstrates various levels of therapist 
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functioning. 

The didactic aspect of learning is provided for by 
including various hand-outs and theory sessions on the 
facilitative dimensions appropriate to the helping relation- 
ship. The trainer focuses on the facilitative dimensions 
specifically by using the Carkhuff (1969a) scales for 
'shaping'' the trainees' responses toward higher levels of 
empathy. The experiential element of the program is 
provided for through exercises and specific practice in 
communicating empathy in role-playing situations. 

The STP Manual may be found in Appendix E. The 
training program as defined in the manual is divided into 
Hwor ec ti,ansi.re d he, f-lns-ti section consists of) four, units 
concentrating on the basic communication skills of para- 
phrase, perception check, behavior description, and 
description of feelings. The first section comprises four 
hours of training time. The rationale for including this 
introductory section was based on the knowledge that 
individuals are functioning at different skill levels when 
they begin training. Hence, during the initial training 
period, the trainer can begin assessing the level of 
functioning of the trainees. In addition, the section on 
basic communication skills gives trainees an opportunity 
to sharpen their skills or learn new skills so that they 
can start. from the same skil! Gase. This Section, since 
it involves dyad and triad activities, allows trainees to 


get to know other group participants quickly with a minimum 
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of threat. 

The second section of the training program consists of 
three units concentrating on instruction and practice in the 
communication of empathy and positive regard, genuineness, 
and concreteness. This section involves approximately 1] 
hours of training time. Although the major emphasis in 
training is on acquiring a higher level of empathy, the 
sections on genuineness and concreteness were included to 
contribute to the communication of empathy. 

The training program can be used in a workshop setting 
and run continuously over a 3-day period or can be spread 
over a period of weeks. Fifteen hours is the minimum amount 
of time required to complete the program while the program 


can be extended over longer time periods. 


Pilot=Study 


Shortly after the development of the STP a pilot study 
was carried out. The primary purpose of the pilot study 
was to use the STP with a sample of individuals and make 
revisions on the basis of the feedback from trainers and 
participants. The sample for the pilot study was chosen 
from student nurses starting their first year of nurses 
traimingthothethursing!studentsrtookepart tn the training 
for 3 full days, 1 day a week for 3 weeks. The 50 students 
in the class were randomly assigned to six groups of ten. 
Six group trainers were used in the pilot study, four 
professional counselors with experience in group training 


and two nursing instructors with a minimum of experience in 
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group training. 

Prior to the pilot study the six group trainers took 
part in the STP. This training was conducted by the present 
investigator in 2 all day sessions and one evening session 
over a 2-week period. During and after the trainer sessions 
the investigator received useful feedback on the program 
and as a result made revisions which included: 


1. the revision of several hand-outs which were 
unclear, 


2. the inclusion of new hand-outs, 

3. the shortening of the first section on basic 
communication skills from six hours to four 
hours of training, 

He the modification of exercises, 

5. the modification of step-by-step procedures 

followed by the trainer to increase clarity, 
and 

6. the removal of a unit on positive regard due to 

its length and difficulties encountered in 
training persons on this dimension. 

The student nurses completed the Standard Communication 
Index and the Discrimination Index before and after their 
training. A sample of 25 student nurses from another 
nursing program with the same entrance requirements served 
as a control group and completed the measuring instruments 
only, without the intervening treatment. 

[ne an Attempt, to, evaluate, the, etfectiveness ot he STP 
with a sample of student nurses, the pre- and posttest 
instruments of 10 experimental subjects, randomly selected 


from the six groups, were scored by the investigator. 


To determine whether there was any change in the 
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ability to communicate empathy, communicated empathy (CE) 
scores were calculated for the subjects on the pre- and 
posttest. The communicated empathy (CE) score was obtained 
by calculating the mean score for each subject. The 
average CE score for 10 subjects on the pretest was 
calculated and compared with the average CE score for 
subjects on the posttest, using a correlated t test. The 
Peemito oes ecorrelated tC test indicated a significant 
difference (p<.01) between pre- and posttest CE scores, 
with the average level of empathy of the experimental group 
increasing from 1.478 to 2.117. The results are found in 


Table i, 


Table 1 


The Effect of Systematic Training on Communicated Empathy 











N Mean d f i p 
Pretest 10 1.478 9 7.95 Ee 3 
Posttest 10 Zoel: f 


* Two tailed test. 

To determine whether there was any change in the 
ability toddiscriminate "facilitative" responses after the 
treatment, a mean Deviation Score was obtained for each 
subject. The total group, mean Deviation Score on the 
pretest was calculated and compared with the posttest mean 
Pevighicuescure.s [io6sresulus) oT a correlated t test, 
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4S 
between pre- and posttest mean Deviation Scores, with the 
mean Deviation Score decreasing from 1.371 to 1.063. On 
the Discrimination Index a lower score is a better score 
indicating that the subjects increased in their ability to 


discriminate facilitative responses. 


Table 2 
Thesethect of Systematic Tratning an Discrimination of 


Facilitative Conditions 











N Mean d f t p 
Pretest 10 oh 9 6 ees! =, 0.1% 
Posttest 10 | ieee OW oS 


a 
ras 


Two tailed test. 


Summary 


After a review of the discussion of essential aspects 
of a training program, presented by Truax and Carkhuff 
(1967) and Carkhuff (1969), and an inspection of other 
systematic training programs, the Systematic Training 
Program was developed. A pilot study was conducted and the 
STP was revised on the basis of feedback from trainers and 
sa Et torpan ts. The STP in its final form was then Used in 
the present study to train individuals to function at 
higher levels of empathy and to discriminate facilitative 


conditions. 
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CHAPTER IV 


Definitions and Research Method 


Def inittons 


Independent Variables 


For the present study the following operational 


definitions were accepted for independent variables. 


systematic Training Group .- a structured, face-to-face 


small group wherein the trainer follows the step-by-step 
procedure outlined in the Systematic Training Program 
manual. The trainer employs didactic, modeling, and 
experiential activities to encourage the development of 
specific communication skills, and particularly the skill of 


empathy. 


Piva Kelme elots rte ining wroup = a Leélatively unstruct= 


ured face-to-face small group wherein individuals participate 
as learners and the data are the transactions among members. 
The trainer role is best described as ''non-directive" but 

he may at times introduce specific communication skills 


didactically and suggest group exercises. 


Partictpants - a1e Subyects Wio etter Wook part "in a 
Systematic Training Group or a Human Relations Training 


Group. 
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Trainers - are those persons who were either leading a 
Systematic Training Group or a Human Relations Training 


Group. 


Dependent Variables 


For the present study the following operational 


definitions were accepted for dependent variables. 


Accurate Empathy, ;>.as used jin this study, involves. both 


an awareness or understanding of the thoughts and feelings 

of another person and the verbal facility to communicate 

this understanding. For the purpose of this investigation, 
consideration is given only to the verbal mode of communicat- 
ing empathy. The ability to communicate empathy is opera- 
tionally defined by a score obtained on the Standard 
Communication Index (SCI). Responses to the sixteen stimulus 
expressions which comprise this index are rated using the 
Scale for the Measurement of Empathy in Interpersonal 
Processes (Carkhuff, 1969a). The actual communicated 

empathy score (CE) is the average rating obtained from the 


sixteen written responses. 


Discrimination - is defined as the ability. to rate, on 
a five-point scale developed by Carkhuff (1969a), the degree 
to which a response to a client shows empathy, respect, 
genuineness, concreteness and various other qualities. 
Ability to discriminate the level of "helping'' responses is 


operationally defined by a score on the Discrimination 
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48 
Index (DI). 


Sself-Disclosure - is defined as the act of letting 
another person know what you think, feel, or want, and as 
such is the most direct means by which an individual can 
make himself known to another person. Self-disclosure refers 
to the process of making the self known to other persons 
while target-persons are persons to whom information about 
the self is communicated. The level of self-disclosure is 
operationally defined by scores on The Self-Disclosure 
Questionnaire (SDQ). The SDQ developed by Jourard and 
Lasakow (1958) consists of six general categories of 
information about the self, with ten items in each category. 
Subjects indicate on a 4-point scale the extent to which they 
have talked to each specified target person about the sixty 
listed items. in acdition toeyvieiding a total self-disclos- 
ure score across all aspects of self-disclosure, raw data 
from the SDQ questionnaire can be transferred into selected 


target scores across all aspects of self-disclosure. 


The Research Problem 


The present study was concerned with two major problems: 

(1) The development of a systematic program to train 
individuals to function at a facilitative level of empathy. 

(2) The experimental investigation of the effectiveness 
of a systematic training program on the level of facilitative 


functioning. 
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Design of the Study 


The Posttest-Only Placebo Group Model was chosen as the 
research design. Subjects were randomly assigned to two 
treatment conditions by using proportional stratified 
sampling procedures (Ferguson, 1959, p. 134). Campbell and 
Stanley (1963) have referred to this as a true experimental 
design. Assurance of lack of initial biases between groups 
ts oroviged “Lom try randomization, This design controls for 
internal validity and fis preferable to the Pretest-Posttest 
Control Group Design because it controls for the interaction 
of testing and treatment which the latter does not. The 
poss rolrrtry “of “a pretese havitig "a “sensitizing erfect on 
subjects was particularly relevant in the present investiga- 
tion since the instruments of evaluation were very closely 
related to the experimental treatment. 

An Experimental-Placebo Group design was preferable 
to an Experimental-Control Group design because equal 
attention is provided to the control group, thus controlling 
for the probability of a Hawthorne Effect. In this way, 
any difference for the experimental group on the posttest 


can be attributed to the training program. 


Instrumentation 


All subjects were required to complete the following 


questionnaires in the stated order immediately 
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following the experimental and placebo treatments. 
1. The Standard Communication Index (Carkhuff, 1969a) 
(Appendix A). 
2. The Discrimination Index (Carkhuff, 1969a) 
(Appendix C). 
3. The Self-Disclosure Questionnaire (Jourard, 1964) 


(Appendix Don 


The Standard Communication Index 

The Standard Communication Index (SCI) was included in 
the test battery to provide a measure of the level of 
communication of empathy of participants. Level of 
communication of empathy is determined by presenting the 
subject with a series of written helpee stimulus expressions 
with instructions for the subject to formulate in a written 
form meaningful responses to these expressions. In formul- 
ating responses subjects are instructed to respond as they 
would if someone came to them seeking assistance in a time 
of distress. Complete instructions are presented with the 
SCl (see Appendix A). 

The 16 client stimulus expressions are standardized 
and represent helpee expressions which have been developed 
to sample responses that cover a wide range of problem 
areas. That is, the helpee expressions represent client 
statements from actual counselling situations which cross 
three dominant affect areas with five dominant content 


areas. They are: 
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A. Dominant Affect 
l. depresstfon - distress 


Be anger fosty ) Phy 


3. elation - excitement 

B. Dominant Content 
1. social - interpersonal 
2. educational - vocational 


3. thiid-rear ing 
i Sexual? — marital 


Sftconrrontation oT the “counselor 


The excerpts are arranged so that each affect area is 
matched with each content area. In addition a silence 
excerpt is included as a stimulus for eliciting the 
subject's response. 

The SCI was designed by Carkhuff (1969a) to assess the 
level of communication in prospective helpers; since he 
maintains that the best device for selecting individuals who 
will function effectively in the helping role is an index of 
the level of communication of these individuals. In 
addition, the SCI was proposed as a screening device for 
counselor education programs. The main rationale for the 
index is based on the assumption that the best index of a 
future criterion is a previous index of that criterion. 

Treatment studies employing the SCI (Carkhuff, 1969d; 
Carkturt o Bierman,” 19707" Carkhuff, Collingwood ,”'s ‘Renz’, 
Lovo. Carkhurr* fr rel, % Kratochvi'lll’, 1970)* fond “that’ ‘the 


initial level of communication obtained by the SCI was 
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predictive of both degree of change as well as final level 
of functioning. 

Evidence of empirical validity has been reported by 
Greenberg (1968) and Antonuzzo and Kratochvil (1968). 
Devoid of either training or treatment orientation, Greenberg 
(1968) in a counterbalanced design established a close 
relation (r=.85) among the following three conditions: 

(a) responding in a written form to the SCI 

(b) responding verbally to the SCI 

(c) responding in an actual helping role. 
This research established that both written and verbal 
responses to helpee stimulus expressions are valid indices 
of assessment of the counselor in the actual helping role. 
Antonuzzo and Kratochvil (1968), in turn, established a 
close relation between (a) the verbal or recorded present- 
ation of the SCI and the written responses of the subjects 
and (b) the written presentation of the SCI and the written 


responses of subjects. 


Scoring the SCI 

Responses to the SCI are scored by trained raters 
using the Scale for the Measurement of Empathy in Inter- 
personal Processes (see Appendix B). This scale ranges 
from level 1, in which the expressions of the helper either 
do not attend to or detract significantly from the 
expressions of the other person, to level 5, in which the 
helper's responses add significantly to the feeling and 


meaning of the other person. 
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Acceptable indices of test reliability and interrater 
reliability have been reported for the scale in the follow- 
ing studies: Cannon and Carkhuff (1969); Carkhuff, Kratoch- 
vil and Friel (1968); Carkhuff (1969b); and Kratochvil (1969). 

Cannon and Carkhuff (1969) found Pearson Product- 

Moment correlations for two trained raters. Individual 
rate-rerate reliabilities employing gross ratings form were 
PoS5-and 93 and interrater reltability was .89. Carkhuff, 
Kratochvil, and Friel (1968) determined intrarater or 
internal consistency reliabilities on the empathy dimension 
Bia ee Oa odes os, 

While the validity of the SCI has been demonstrated, the 
degree of validity of the rating scale is largely a function 
of the particular rater who employs it (Carkhuff, 1968; 
Lehman, Ban, & Donald, 1965; Marsden, 1965). However, 
evidence of concurrent validity may be obtained by comparing 
ratings made by independent raters with ratings supplied by 


GCarkhuff (19694) for the SCI. 


Premirng of Raters 

The three raters used in the present study were al] 
graduate students in Counselling Psychology at the University 
of Alberta. Training included 10 hours of intensive 
instruction and practice in rating empathy. The training 
program was conducted by the present writer, along with two 
other Doctoral Candidates. The trainers, who were all 
experienced in empathy training, did not take part in rating 


the actual data. Table 3 shows the rater intercorrelations 
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54 
of the three raters with Carkhuff's keyed ratings for the DI 
at the end of the training period. Internal consistency of 
these ratings (KR-20 reliability) was .99. These results 
establish the validity of the present raters according to 


the criterion set by Carkhuff (1969a). 


TABLE 3 
Pearson Product-Moment Correlations with Criterion 


Ratings Presented by Carkhuff (N=32) 


Rater | Rater 2 Rater 3 Carkhuf f 
Rater | 94 a +93 
Ratem 2 94 aE 
Rater 3 9.2 


Carkhuf f 


Scoring of Data 

Following training, the raters proceeded to score the 
data using the Scale for the Measurement of Empathy in Inter- 
personal Processes (Carkhuff, 1969a). The actual written 
response expressions of the subjects were number coded, 
randomized, and typed so as to ensure elimination of rater 
Dias arising from fot style or writing ability. Ihe typed 
responses to each item were then presented to the rater in 
such a way that the responses to item one on the SCI were 
scored, then the responses to item two on the SCI, and so 


on. In other words, the total 16 responses to the SCI for 
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one subject were not scored at one time. This method was 
adopted to prevent the rater being influenced by a rating he 
had assigned on a previous item. Each item was assigned a 
value from 1.0 (low) to 5.0 (high). Due to the reported 
Peinsvri Tyeorethiet scl valtT units. >, 255 etc) were 
employed to increase the measuring precision of the scale. 
Sixteen individual scores were obtained for each subject 

on the SCI. The communicated empathy (CE) score was obtained 
by calculating the mean score for each subject. 

An overlap-alternating procedure (Westwood, 1972) was 
employed in rating responses. Using this method, each of 
the 1,424 response expressions was independently rated by 
two of the three raters. In order to determine interrater 
reliability, three sets of anonymous samples were included 
wi the thesactual-datal for: aldeoethree® raters «(near the beg tn- 
ning, middle, and end). Estimates of interrater reliability 
obtained from this procedure may be found in Table 4. 
Internal consistency of these ratings (KR-20 reliability) 
was .95. 

To arrive at the average r value across total pair 
ratings, the coefficient for each rater pair was converted 
£ On dur scores. Then the mean of the like pairs was deter- 
mined in terms of the Zr mean. This mean value was then 
converted from an Xzr to arrive at the average r shown in 


Tabi en & (Ferguson, 1959, p. 412). 
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TABLE 4 
Pearson Product-Moment Correlations Between Raters 


on Anonymous Samples (N=66) 








Rater | Rater 2 Rater 3 
Rater. | 0.86 0.85 
Rater. 2 Onc! 


Rater 3 





Average r = 0.84 


The Discrimination Index 

Carkhuff (1969a) reported a series of studies wherein 
a Discrimination Index (DI) had been employed as a predic- 
tive index of the effectiveness of the communication training 
programs. The main rationale of such a scale was based on 
the assumption that the best index of a future criterion is a 
previous index of that criterion. Carkhuff maintains that a 
certain amount of ability to discriminate between responses 
is essential if a counselor is to accurately communicate 
empathy, positive regard, and so on. The development of an 
index which would serve as a predictive index of training 
effectiveness was undertaken by Carkhuff with the intention 
that it would serve as a screening device for counselor 
training programs. The DI as developed by Carkhuff (1969a) 
was used in this investigation to measure the ability of 


subjects to discriminate "facilitative'' responses following 
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participation in the training programs. 

ine pl consists of 16 written client stimulus 
expressions which represent statements from live counselling 
sessions. The client stimulus expressions are the same as 
those for the SCI and hence cross three dominant affect 
areas with five dominant content areas. 

Subjects taking this test are presented with four 
alternative counselor statements which could be made to each 
client stimulus expression. The two variables that were 
manipulated in formulating helping responses were: 

(a) the level of facilitative conditions offered 

by the helper, and 

(by the Helpers actton orfentat fon. 

Thus, in response to each helper stimulus expression, four 
possible combinations of helper responses occur in random 
orders high, facilitative .(HF) -+-high active (HA); high 

faci! ktative (HR) - loweactiliverGlAhwalow fiach!l tative ((LF) - 
high active (HA); low facilitative (LF) - low active (LA). 
The subject's task is to rate each response on a five-point 
scale with regards to whether a high or low facilitative 
level of facilitative functioning is shown. A brief 
deseriotion of facilitative functioning and the rating scale 
are presented in Figure 1 along with a sample question. 

The index of reliability reported for the DI ona 
population of graduate counselor trainees was .79 and .83 
(Carkhuff,. Kratochvil, & Friel, 1968). 


The test is scored by subtracting the subject's rating 
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FIGURE 1] 
Gross Ratings of Facilitative Interpersonal 


Functioning 


The facilitator is a person who is living effect- 
ively himself and who discloses himself in a 
genuine and constructive fashion in response to 
others. He communicates an accurate empathic 
understanding and a respect for all of the feel- 
ings of other persons and guides discussions with 
those persons into specific feelings and 
experiences. He communicates confidence in 

what he is doing and is spontaneous and intense. 
[In addition, while he is open and flexible in his 
relationships with others, in his commitment to 
the welfare of the other person he is quite 
capable of active, assertive and even confronting 
behavior when it is appropriate. 


You will read a number of excerpts taken from 
therapy sessions. Rate each excerpt 1.0, 1.5, 
Ces ee, ete at oor 50 using the 
continuum below. 


0 L5 Z20 ras Se a5 

/ / j / if / 
None of these Some of the Alisteonds rons 
conditions are conditions are are communicated 
communicated communicated and at a minimally 
to any noti¢ce- some are not. facilitative 
able degree in level. 


the person. 





4.0 4.5 5 

/ / / 
All of the All are communi- 
conditions are cated fully, 
communicated, and simultaneously, 
some are communi - and continually. 


cated fully. 


Sample Question: 
EXCERPT 4 
HELPEE: Gee, ['m so disappointed. I! thought we 


could get along together and you could 
help me. We don't seem to be getting 
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continued. 


anywhere. You don't understand me. 
Io done know. lim here. | .don't 

even think you care for me. You don't 
hear me when | talk. You seem to be 
somewhere else. Your responses are 
independent of anything | have to say. 
| don't know where to turn. I'm just 
so--doggone it--! don't know what I'm 
HOing to oO, BUL ToKnow you can’t felp 
me. tfhere.is just no hope. 


HELPER LRESPONSES: 


i) 


(2) 


(3) 


(4) 


| have no reason to try and not to 
help you. | have every reason to want 
to help you. 

Only when we establish mutual under- 
standing and trust and only then can 
we proceed to work on your problem 
effectively. 


It's disappointing and disillusioning 
to think you have made so little 
progress. 

| feel badly that you feel that way. 
(do want to nelp,. tm wondering; 
PT cmitineta LSet Yolk. DOUN .Of US t. 


Can we work something out? 
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on each item from the keyed ratings provided by two 
experienced and expert raters who, in previous outcome 
studies, had demonstrated a high degree of predictive 
validity in their use of the rating scales (Carkhuff, 1968, 
1969a; Carkhuff & Berenson, 1967). A mean Deviation Score 
for the 64 responses (16 expressions x 4 responses) is then 
calculated. Carkhuff (1969a) reports that the mean 
Deviation Score for various groups ranges from 1.4 to .4. 
For example, parents (N=20) X=1.4; college freshman (N=330) 
X=1.13; teachers (N=10) X=1.0; experienced counselors, not 
Systematically trained (N=20) X=.6; experienced counselors, 
systematically trained (N=10) X=.4. 

While the DI is successfully able to differentiate 
between trained and untrained groups, its use as a predic- 
tive index for individual performance has not been success- 
Ries Cankhuft! (19694) efoundevirtually no correlation 
between pretraining discrimination ability and posttrain- 
ing communication ability on several criteria. Carkhuff has 
reported that high ''communicators" are high discriminators, 
but the reverse is not necessarily true. Thus, he suggested 
that discrimination and communication abilities are 
independent for low functioning communicators. 

Other than the results cited previously for differences 
between groups and the index of reliability reported on a 
population of graduate counselor trainees, no further 


evidence of reliability or validity is presented. 
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The Self-Disclosure Questionnaire 

A sixty item Self-Disclosure Questionnaire (SDQ) was 
developed by Jourard and Lasakow (1958) to determine the 
extent to which research subjects vary in the topics that 
they disclose to various target people and the extent to 
which there are cultural and sex differences. For Jourard 
(1959), self-disclosure is the act of letting another person 
know what you think, feel, or want, and as such is the most 
direct means by which an individual can make himself known 
to another person. Self-disclosure refers to the process of 
making the self known to other persons while target-persons 
are persons to whom information about the self is communicat- 
eu Jourard (Pos0) has “suggested that accurate portraya! 
of the self to others is an identifying criterion of healthy 
personality, while neurosis is related to inability to know 
one's “real self'' and to make it known to others. 

("Wis expansion of the core tOnditions First identified 
by Carl Rogers (1957), Carkhuff (1969a) includes self- 
disclosure as a necessary therapist-offered condition. 
Carkhuff (1969a) goes on to postulate a positive relationship 
between the disclosing of significant information about him- 
self by hie helper and the degree to which the helpee is able 
to be self-disclosing in appropriate relationships. Just as 
helpee self-exploration is an indication of helpee progress, 
so may increasing levels of helper self-disclosure be an 
indication of the increasing reciprocal and equalitarian 


interaction of an effective counselling process. Given the 
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hypothesized relationship between self-disclosure and helper 


effectiveness, a positive relationship between self-disclos- 
ure as measured by the SDQ and level of communication as 
measured by the SCI would be expected. 

The SDQ consists of six general categories of inform- 
ation about the self, with ten items in each category. 
Subjects indicate on a 4-point scale the extent to which 
they have talked to each specified target person about the 
sixty, listed items... A corrected rellability coefficient 
(odd-even method) of .94 was obtained on a sample of 70 
single male and female college students (Jourard, 1964). 

Of interest is the aspects of self that formed "high 
disclosure") éc Lijs-tiensr (tas ties, cand, vin terest s:,) -a ttil-tudes. and 
opinions, and work) and ''low disclosure' clusters (money, 
body and personality) which were significant at the .0] 
level. Jourard (1964) questions whether the high and low 
disclosure clusters reflect a cultural consensus as to what 
ise theadisliys chitsc' hasabile; and whaitr isk noti.cr olounand j(19 6)a) 
and Plog (1965) report cultural differences between native 
Germans, Americans, and the British. Reliability 
correlations, across cultunes) ane inftexcess: ofs.:89 wisgth 
scales of* various lengths. Americans were found to be more 
disclosing than other nationalities. 

Although it has been demonstrated that the SDQ has 
satisfactory reliability, little evidence of the validity of 
the SDQ has been presented. Since the SDQ is a self-report 


instrument, it is important to establish the relationship 
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between scores on the SDQ and the degree of actual self- 
disclosures. Jourard (1964) cites two studies in which 
performance on the SDQ was correlated with other measures. 
Jourard (1962) tested nursing students with a disclosure 
questionnaire. ~ A ‘year later, at’ the’ end of’ thetr® period of 
clinical practice, they were rated for ability to establish 
and maintain a communicative relationship with patients. 
The students who receive the highest ratings were signifi- 
cantly higher disclosers on the test they had taken the 
year before than the students receiving the lower ratings. 
In a second study with nursing students, substantial 
correlations were found between scores for disclosure to 
mother and to girl-friend (obtained while the girls were 
sophomores) and accumulated grade-point average in nursing 
courses at time of graduation. The students were graded, 
in nursing courses, not only for knowing correct answers on 
objective’ quizzes,’ but also for abitlity” to’ convey to their 
instructors the meaning of their experiences working with 
patients, reading assorted books and papers, and so on. 
The meaning of these experiences was conveyed in reaction 
papers and on essay examinations. Those students least 
disclosing with female target-persons were least able to 
behave in an open way with the nursing faculty. Two years 
later, the study was repeated with a different self-disclos- 
ure questionnaire. The results were comparable, though the 
correlations were not as high. 


The research reported has not clearly established 
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close relationship between what the SDQ is measuring and 
actual self-disclosing behavior. The SDQ, however, was the 
only instrument available to measure self-disclosure and 
has been used extensively in the past. Hence, the SDQ was 
used in the present investigation to test the significance 
of a relationship between self-disclosure and level of 
communicated empathy. In addition, the SDQ was used to 
determine whether participants in a Systematic Training 
Group would admit to more disclosure than participants in 

a Human Relations Training Group. 

For the purposes of the present investigation the 
target persons were changed. Male friend, female friend, 
and spouse were retained, mother and father were eliminated, 
and client and colleague were added. Mother and father 
were eliminated since it was thought that subjects would not 
have the opportunity of disclosing more to parents in the 
three-day workshop time period. In addition, Jourard (1961b) 
found that as people get older, the amount they disclose to 
other people in their lives especially parents and same-sex 
friend gradually diminishes. Disclosure to opposite-sex 
friend, or spouse, increases from the age of 17 up to about 
the fifties and then drops off. The sample included no 
subjects under 17 and very few over 50, and 49 out of 68 
subjects completing the SDQ were married. The addition of 
client and colleague as target persons was intended to 
provide information on the behavior of the subject in the 


helping situation and the work situation respectively. 
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Major Hypotheses Tested 


Hypothesis | 


Participants in a Systematic Training Group are better 
discriminators of facilitative levels of functioning, as 
measured by Carkhuff's Discrimination Index, than partici- 


pants in a Human Relations Training Group. 


Hypothesis in 


Participants in a Systematic Training Group, designed 
to train individuals to communicate empathy, score higher 
on communicated empathy (CE) as measured by Carkhuff's 
Standard Communication Index than participants in a Human 


Relations Training Group. 


Hypothesis ed ae 


The participants in a Systematic Training Group 
admit to more disclosure as measured by Jourard's Self 
Disclosure Questionnaire than participants in a Human 
Relations Training Group. The posttreatment test of self- 
disclosure shows a difference in reported disclosures 


to male friend, female friend, spouse, and colleague targets? 


1The other target, client, was disregarded for the purposes 
of this hypothesis since it was thought that the subjects 
would not have the opportunity to disclose more to clients 
due to spending three days at the workshop away from their 
work environment, followed by the posttest. The client 
target was included in the questionnaire in order to 
provide ancillary data concerning total self-disclosure 

by the sample. 
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Hypothesis IV 


Total self-disclosure, as measured by Jourard's Self- 
Disclosure Questionnaire, is positively correlated with 
level of communicated empathy, as measured by Carkhuff's 


Standard Communication Index. 


Secondary Questions 


Question | 

What is the relationship between the level of 
communication of the treatment groups on the posttest and 
the assessed level of communication of the individual group 


trainers 


Question Il 

What is the relationship between the level of discrim- 
ination of the treatment groups on the posttest and the 
assessed level of discrimination of the individual group 


trainer? 


Question II] 

ls there a relationship between the level of discrim- 
ination as measured by the Discrimination Index and the 
communicated empathy score as measured by the Standard 


Communication Index? 
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The Sample 


Subjects for this investigation were 84 individuals who 
attended two separate communication workshops sponsored by 
the Division of Community Psychiatry of the Edmonton Board 
of Health. Edmonton is a large city with an approximate 
population of 500,000 people. The Division of Community 
Psychiatry comes under the auspices of the Edmonton Board of 
Health and employs psychiatrists and psychologists to act as 
mental health consultants. In addition to providing 
consultative services to the social service agencies and 
educational institutions in Edmonton, the Division sponsors 
monthly three-day workshops for social service personnel in 
the City of Edmonton. These workshops have been conducted 
on a regular basis for the past four years. 

The workshops are conducted for three consecutive days 
in a setting which is isolated from the everyday work 
situation. Workshop participants return home in the evening. 
Attendance at workshops is on a voluntary basis with 
representatives from each local agency attending each time. 
Typically, the workshop is announced by the Division of 
Community-Psychiatry and invitations and registration forms 
are sent out to the directors of various agencies, specify- 
ing the number of openings that are available for that 
agency. The director then makes the workshop information 
available to his personnel and registration forms which 


include the age, sex, and job description for each applicant 
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are sent in to the Division. 

Hence, the subjects for this investigation were 84 
individuals employed by various social agencies and 
institutions in the City of Edmonton. <All subjects held 
social service positions with an emphasis on relationships 
with people. The sample included social workers, probation 
Briicera, ipsvVChOlGgISts, school counselors, public health 
nurses, teachers, and child care workers. It was a hetero- 
geneous sample with respect to specific occupation, age, 
educational qualifications, and experience; but had the 


common factor of involvement in relationships with people. 


The Procedural Model 


The individuals who attended three-day communication 
workshops in the months of January and February of 1972 
provided the sample for the present investigation. The 
individuals who attended each workshop were randomly 
assigned to six groups of six to eight members. Since the 
individuals who attended the workshops varied on the 
characteristics of sex and occupation, proportional 
stratified sampling procedures were used in assigning 
Mice aS co Uru lS. ints Tile Cons Cre Cory = on ea eS. 
members were drawn at random from the various strata so 
that all groups would have a proportional number of males 
and females,®social workers; inurses, probation officers, 
teachers, and so on. This was done by writing the names of 


all subjects on pieces of paper, then separating them on the 
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basis of sex. Following this the names were again 
separated on the basis of occupation and placed in separate 
bins. The names were thoroughly mixed and drawn at random 
from the bins and assigned to groups. This procedure 
resulted in groups with a proportional number of males and 
females, social workers, probation officers, public health 
nurses, and so on. 

The six groups were randomly assigned to one of two 
treatments: an experimental treatment or a placebo treat- 
ment. Thus, three groups received the experimental treat- 
ment and three groups received the placebo treatment in 
January. The design was replicated in February. 

The original sample consisted of 84 individuals and 
the final sample, i.e. those who completed the posttreat- 
ment testing consisted of 77 individuals. The subjects 
excluded from the final sample were lost for a variety of 


reasons as described in Table 5. 


TABLES 5 


Subjects not Included in Final Sample 





Reason for Dropping from Sample Experimental Placebo 


Left workshop after first day 
due LOMO ee COD | MiSs t is aes eee l 


Left workshop after two days 
due to new job placements...... 2 


Missed last day of workshop 
and did not complete posttest.. 2 2 


Total 5 2 
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The Trainers 


Twelve trainers were needed to conduct the 
experimental and placebo groups in January and February. 
The trainers were provided from a pool of individuals who 
volunteer their time for workshops sponsored by the 
Division of Community Psychiatry of the Local Board of 
Health. The trainer pool consisted of individuals with 
varied training including psychologists at the Masters and 
PH. level’, social workers at the Masters level, 
community development specialists at the Masters level, 
psychiatric nurses, and some persons with undergraduate 
degrees. All of the individuals in the trainer pool had 
considerable experience in group training and were 
considered competent trainers by the staff of Community 
PSyenlatrys 

To control for varied training and experience, 
proportional stratified sampling procedures were used in 
randomly assigning trainers to experimental and placebo 
treatments. The results of the random assignment of 


trainers to treatment groups can be found fn Table 6. 


Procedure for Trainers 

All trainers were required to complete the SCI and the 
DI! prior to administering the treatments. The placebo 
group trainers were asked to complete the questionnaires in 


the stated order and bring them to a meeting held the day 
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TABLE 6 
Random Assignment of Trainers with Varied Training 


and Experience to Groups 














Treatment Groups Placebo Groups 
eee ee een Frocran. ins purvose in givine the 
ir P5yehologd stT Phe Din Leved vm Psyehologistose Ph, Di.j devel 
2 Psychologists - Masters ] Psychologist - Masters 
Level wwith Ph.D... course level with Ph.D. course 
work completed work completed 
1 Psychologist - Masters in lL Psychiatiic social Worker ~ 
Business Administration Masters level 
with Ph.D. course work 
in Educational Psychology 1 Community Development 
in progress Graduate - Masters level 
1 Community Development |] Undergraduate Degree - 
Graduate - Masters level BTEd. with group training 


and experience 
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SABIE of 
Summary of Trainer Scores on Communicated Empathy 


and Discrimination 
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before the workshop commenced. Since it was necessary to 
have the experimental group trainers complete the quest ion- 
Saifecepr ior tosrecsiving a copy of the training. manual, 
they were asked to complete the questionnaires a week before 


the workshop commenced and then were given a copy of the 


Systematic Training Program. The purpose in giving the 
trainers the STP was to allow them time to become familiar 
with the procedures and materials. The trainer scores on 


communicated empathy and discrimination are presented in 
Tavs e 7. 

Prior to the workshop the investigator held a 1% hour 
meeting with the experimental group trainers to describe 
the mechanics of the workshop including the location, group 
size, the hours, and the use of tape recorders. At the same 
CIiMceurTevavia cnilitps, toe Director ‘of the Division. of 
Community Psychiatry, met with the placebo group trainers. 
During the three-day workshop this procedure was continued 
with Dr. Phillips meeting with the placebo group trainers 
and the present investigator meeting with the experimental 
group trainers. This procedure was followed in both the 
January and February workshops. A major purpose in meeting 
with the trainers separately was to prevent any discussion 
between trainers about what was taking place in their 
groups. The trainers were aware that an experimental study 
was taking place but were unaware of the research questions. 

[In an attempt to isolate the effects of the treatments, 


the research was designed in such a way that there was 
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73 
little opportunity for discussion between treatment and 
placebo group members. The schedule of group activities 
was very tight and the only opportunity for discussion 
was during the lunch period. However, groups tended to 
spend this time together and when questioned the trainers 
reported that group dialogue revealed little evidence that 
group members were aware that two different treatments were 
being used. The workshop participants were aware that 
research was being conducted but were unaware of the 
research questions or that two different treatments were 


being used. 


Participant Treatments 


Experimental Treatment 


Of the 42 subjects randomly assigned to the Systematic 
Training Group treatment, 37 subjects completed the program. 
Subjects in the six treatment groups received -instruction 
in skills and techniques to improve the communication of 
empathy. This training took place over a three-day workshop 
representing a training period of approximately 15 hours. 

A manual, which outlines the step-by-step procedures 
followed by the trainer was developed by the present 
investigator and may be found in Appendix E. A description 
of the development of the Systematic Training Program may 
be found in Chapter II|1. Following the experimental 
treatment the subjects completed approximately 2 hours of 


posttesting. 
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The major purpose of this investigation was the 
development and evaluation of a systematic program designed 
to train individuals to function at a facilitative level 
of empathy. The STP was evaluated using an Experimental- 
Placebo Group Design: six groups took part in a Systematic 
Training Group and six groups took part in a Human Relations 
Training Group. The intent of the investigation was to 
compare the two treatments, not to compare groups within 
treatments. Hence, it was necessary to compare the 
experimental group mean with the placebo group mean. Prior 
to doing this an analysis of variance of posttreatment 
communicated empathy scores was performed to determine 
whether there were significant differences between experi- 
mental groups. A summary of the analysis of variance is 
presented in Table 8. Based on the finding that no 
significant differences existed between experimental groups, 
the six groups were lumped together and a mean empathy score 
was calculated. These results also indicated that differ- 


ences based on trainer variability were minimal. 


TABLE 8 
Summary of Analysis of Variance for Differences in 
Posttreatment Communicated Empathy Between 


Experimental Groups 





Source Mean Square d f F Probability 


Between (6 groups) On 22 5 [e3h Nes’. 


Within Onn 31 
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An analysis of variance of posttreatment discrimination 
scores was also performed; to determine whether there were 
significant differences between experimental groups. A 


summary of the analysis of variance is presented in Table 9. 


TABLE 9 
Summary of Analysis of Variance for Differences in 
Posttreatment Discrimination Scores Between 


Experimental Groups 


Source Mean Square d f F Probability 
Between (6 groups) 0.06 5 151 NiESe 
Within 0.04 26 


Based on the finding that no significant differences existed 
between experimental groups, the six groups were lumped 
together and a mean discrimination score was calculated. 
These results also indicated that differences based on 


trainer variability were minimal. 


Placebo Treatment 

Of the 42 subjects randomly assigned to the placebo 
treatment,~40 subjects completed the program. Subjects in 
the six placebo groups took part in a laboratory in human 
relat lons.uca,! ning +a rbibSeusa LQIndetook plaGe.over a. three 
day workshop representing a training period of approximately 
Lop nours? 

The National Training Laboratory System has become 


known for its use of the training laboratory as an 
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educational technique. Batchelder and Hardy (1968) 
currently define this rapidly developing system of human 


development as follows: 


A training laboratory (lab) is an educational 
strategy which attempts to create a situation in 
which the participants, through their own initiative 
and control, but with access to skilled professional 
leadership and new knowledge, can evaluate their 


old attitudes and behavior patterns and explore new 
ones. 


The assumption of the laboratory method is that 
skills in human interactions are best learned 
through processes of participation in which the 
learner is involved. The training activities, 
therefore, are social process events in which the 
participants are invited to participate, and then 
to rerlect upon, theisz.patterps .of;participation,... 
A variety of specific activities or components, 

of which sensitivity training is only one, might 

comprise a specific training laboratory 

[Bbatenelder se .Hardy.. 19608, 55..121-122), 

The major training activities of the laboratory 

included: 

1. Information or theory sessions during which the 
trainer lectured and/or gave demonstrations to 
impart some concepts or ideas about interpersonal 
communication. Specific communication skills 
were introduced and practiced in focussed 
exercises. Participants were encouraged to 
practice these skills in the group. 

2. Participation in unstructured training groups 
which met throughout the course of the 
laboratory. The individuals participated as 


learners and the data were the transactions 


among members, their own behavior in the group. 
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77 
The assumption underlying the training group 
is that each individual may learn from his own 
motives, feelings and strategies in dealing 
with other persons. He also learns of the 
reactions he produces in others as he inter- 
acts with them. The training group provides 
an opportunity to experiment with new 
behavior, and practice the communication 
skills taught in the theory sessions. 

An analysis of variance of posttreatment communicated 
empathy scores was performed to determine whether there 
were significant differences between placebo groups. A 
summary of the analysis is presented in Table 10. A 
Stontfficant rth pratiomobhess45 bp<<05)iowassfoundaindicating 
that there was a difference between the six placebo groups. 
A Scheffé multiple comparison of group means revealed that 
a significant (p<.05) difference existed between group 
two and group five. Group two had a mean communicated 
empathy score of 1.54 which was close to the other group 
means while group five had a mean empathy score of 2.34 
which seemed to be in the range of the experimental group 


means. 
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TABBE 10 
Summary of Analysis of Variance for Differences in Post- 


treatment Empathy Scores Between Placebo Groups 





Source Mean Square df F Probability 
Between (6 groups) 0.54 5 a5 =< eh) 
Within 62 1:6 34 


An analysis of variance of posttreatment discrimination 


scores was also performed; to determine whether there were 


significant differences between placebo groups. A summary 
of the analysis of variance is presented in Table I]. A 
significant F ratio of 3.09 (p<.05) was found. However, a 


Scheffé multiple comparison of group means indicated that 
the difference between individual group means was not 
Statescrcanly stqniticantr —Ihése™ results rmrndrcated’ that 


differences based on trainer variability were minimal. 


TABLE 1] 
Summary of Analysis of Variance for Differences in Post- 


treatment Discrimination Scores Between Placebo Groups 
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Statistical Treatments 


Hypetheses,4,e4 lo, ands lid 


A Posttest-Only Placebo Group Model was employed to 
study main effects of the treatment on discrimination, 
communicated empathy (CE), and self-disclosure. This 


design can be shown graphically as in Figure 2. 


FIGURES 2 


Experimental Ry X 0, 


Placebo Ro 02 


The statistical test of significance used to detect 
differences between experimental and placebo group posttest 
Sisct tei Nation scCOres Was the t test for independent means. 
Similar comparisons were made between posttest CE scores 
MoprGeine t test 10f Independent means. lo detect difter- 
ences between experimental and placebo group posttest self- 
disclosure scores, comparisons of mean scores for male 
friend, female friend, spouse, and colleague were made 


Using t tesxsS* Tor independent means. 


Hypothesis IV 


To test the significance of the correlation between 
level of CE and total self-disclosure, a one-talled 
correlated t test was applied to determine whether the 
correlational relationship found differed significantly from 


zero ini. the positive direction, 
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Questions | and 11 

Comparison of mean CE scores, between subjects in high 
scoring trainer groups and subjects in low scoring trainer 
gfFoups;*wasemade Using the independent’ t test. Similarly 
for Hypothesis I1, comparison of mean discrimination scores, 
between subjects in low scoring trainer groups and subjects 
APH POheCecoring’ traiher’grotps, was*made"using the t test 


for independent means. 


Question III 

To test the significance of the correlation between 
leveeot Ceeaiu level or discrimination, a corrétated {£ test 
was applied to determine if the correlational relationship 


found to exist differed significantly from zero. 


Limitations of this Investigation 


This thesis was restricted to the development of a 
manual outlining a Systematic Training Program to be follow- 
SAytin tram ifigqgtinetyituals*t6*functi?séh atta facilitative 
level of empathy and the evaluation of the effectiveness of 
thess7stémattc*TrafAing*Program'on the’ level tof “facilitative 
functioning. 

The variables under study are difficult to measure. 

The instruments chosen are among the most reliable for the 
purpose. The validity and reliability of the findings 
depends to a large extent upon whether the response ratings 


of the Standard Communication Index are valid and reliable. 
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Every effort was made to reduce rater and experimenter bias 
in collecting and analyzing the data of this investigation. 
The raters, after demonstrating expertise in rating 
responses according to the Scale for the Measurement of 
Empathy in Interpersonal Processes, used a "blind analysis" 
procedure in rating the number coded responses. On the 
dimension of self-disclosure, it may be argued that the 
subjects would not want to honestly report areas of self- 
disclosure. lt was for this reason that anonymity was 
assured and strictly maintained in the data collection 
procedure. Each subject was allowed to pick up a number 
coded brown envelope containing the three questionnaires 
(which were also number coded) from a pile that corresponded 
to his group number. He completed the questionnaires in the 
specified order and returned them in the brown envelope. 


The sample was composed of individuals who attended 


two communication workshops, in the months of January and 
February, 1972, sponsored by the Division of Community 
Psychiatry in Edmonton, Alberta. .Even though every effort 


was made to obtain a representative sample, this limitation 
does decrease the generalizability of findings to similar 
samples. However, it was thought to be more desirable to 

use a sample of individuals who were actually working in 
applied areas than to use a carefully selected and controlled 
sample of individuals from the University. The intent of 

the investigator was to carry out applied research that 


would have implications for the training of individuals in 
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social service field work. Another limitation that generates 
from the investigator's desire to use a sample involved in 
field work is the short perlod of time available. By using 
another sample it may have been possible to lengthen the 
treatment time. A minimum amount of time was used, but 
again, from the investigator's point of view the use of the 
present sample was more desirable than an extended treatment 
period with a less desirable sample. 

Another limitation of the study is found in the 
contaminating effects of the twelve different trainers. 
The use of assorted trainers posed the problem of the 
effects of their personalities and their unique group leader- 
ship styles. In an effort to make the trainer effect 
minimal proportional stratified sampling procedures were 


used in assigning trainers to the two treatments. 
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CHAPTER V 


Results 
Overview 


The major purpose of the present investigation was 
LWO=1O1G: 

1. The development of a manual outlining a Systematic 
Training Program to be followed in training individuals 
to discriminate facilitative levels of interpersonal 
functioning and to communicate at a facilitative level of 
empathy. 

2. The experimental evaluation of the Systematic 
Training Program through an investigation of the effects 
on discrimination, communication, and self-disclosure, 
associated with participation in a systematic training 
group as contrasted with participation in a human relations 
USO ME ob eel Te es 

In this section the results derived from testing the 
four major hypotheses as well as the secondary questions are 
presented.” Hence, the results observed for differences in 
discrimination ability, communicated empathy, level of self- 
disclosure to target-persons, relationship between 
discrimination and communication ability, and relationship 
between group leader and group participants on discrimin- 


ation and communication ability are described. A discussion 
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of the various results has been placed in Chapter VI along 


with the implications for future research. 


Results of Hypothests*Testing 


Hypothesis I 


The Discrimination Index was employed to determine 
whether, as a function of the STP, the experimental group 
would discriminate ''facilitative'' responses more effectively 
than the placebo group. Subjects taking this test rate 
responses to 16 client stimuli expressions on a 1 to 5 
scale. These ratings are then subtracted from a scoring 
key of expert ratings (Carkhuff, 1969a) and a mean absolute 
Deviation Score is calculated for each subject. Low mean 
Deviation Scores such as .4 or less are considered as 
evidence of being able to show expertise in recognizing 
faeplitative responses. 

In the present investigation total experimental group 
(N=32) and total placebo group (N=39) means were used as the 
basic observations*s The posttest mean Deviation Scores and 
standard deviations obtained by the experimental and placebo 


groups on discrimination are reported in Table Laas 


*The sample size was decreased from 77 to 71 on the DI 
wdue to the fact that 5 subjects in the experimental 
‘group and one subject in the placebo group completed 
the instrument ineorrectly or missed pages. 
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Ae eee 
Mean Deviation Discrimination Scores of Experimental and 


Placebo Groups 











Group Mean fe Ne 
Experimental On 74 pee | 
Placebo Oy O30 


bheet test fortindependent’ meansitwas *usédvto test "the 
significance of the difference between the experimental and 


placebo group means. The results are reported in Table 13. 


TABEE 913 
Results of t Test on Experimental and Placebo Group 


Discrimination Scores 








Group N Mean Ad j[?Prdt t! Probability 
Experimental 32 O76 67.05" Fass 4o 2701 
Placebo 35 Oey 


a Adjusted using Welch t Prime Adjustment 

One-tailed test 
It should be noted that in Table 13 the degrees of freedom 
were adjusted using the Welch t Prime Adjustment. The 
procedure was followed when it was noted that the difference 
between the population variances approached significance 
(p=.05087). The t test for the significance of difference 


between means assumes equality of the population variances. 
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The highly significant t ratio of 4.348 (p<.01) shown 
in Table 13 indicated that the two treatment conditions were 
exerting a differential effect. As indicated by a 
discrimination score of .70 the experimental group showed 
evidence of rating facilitative responses more effectively 
than did the placebo group. 

Thenhypothesis ;that panticipants in.a systematic 
training group are better discriminators of facilitative 
responses than participants in a human relations training 


group was confirmed by the data. 


Hypothesis a 


The Standard Communication Index was used to determine 
whether, as a function of the STP, the experimental group 
would score higher on communicated empathy than the placebo 
group. The ratings received on each of the sixteen 
responses of the SCI were summed for each subject and then 
divided by sixteen to obtain a mean communicated empathy 
score. The total experimental and total placebo group 
means were used as the basic observations. The means and 


standard deviations are presented in Table 14. 


2 TABLE 14 
Communicated Empathy Means and Standard Deviations for 


Experimental and Placebo Groups 

















Group Mean S¥D2 
Experimental 2.40 0.42 


Placebo 479 0.45 
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The results show that a difference existed between the 
experimental and placebo group means. According to 
Carkhuff, the minimal level for facilitative empathic 
communication is a 3.0 rating on a given response. Hence, 
on the 16 item SCI an average score of 48 would be required 
to demonstrate that the ''average'' member was responding at 
the minimally facilitative level. In this investigation 
the post-treatment average response level for subjects in 
the Systematic Training Group was 2.4, an average. score.of 
38.4, while the average for subjects in the Human Relations 
TrathingeGL.oum was only 1.79 atn.average score of 28,73. 
A difference of 9.64 points existed between the groups. 

The t test for independent means was used to determine 
whether the observed difference was significant. The 


results are reported in Table 15. 


TARE. LS 
Results of t fest on Experimental and Placebo Group 


Communicated Empathy Scores 











Group N Mean df L Probability 
Experimenta] 37 2.40 75 -6.103 <.01% 
Placebo LO W379 


I 
Pas 


one-tailed test 


The highly significant t ratio of -6.103 (p<.01) shown 
in Table 15 indicated that the two treatment conditions are 


exerting a differential effect. As indicated by the average 
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response level the experimental group showed evidence of 
communicating empathy at a significantly higher level than 
the placebo group. 

The hypothesis that participants in a systematic train- 
ing group score higher on communicated empathy than 
participants in a human relations training group was 


confirmed by the data. 


Hypothesis {il | 


Jourard's Self Disclosure Questionnaire was used to 
determine whether participants in a systematic training 
group would be more disclosing than participants in a human 
relations training group. lt was hypothesized that a post- 
treatment test of self-disclosure would show differences in 
reported disclosures to male friend, female friend, spouse 
and colleague targets. 

The SDQ raw data were transformed into male friend, 
female friend, spouse and colleague target total scores 
across all aspects of self-disclosure. Group means were 
computed for the experimental and placebo treatment for 
male friend, female friend, spouse and colleague targets. 

Thegt test) for independent means was used to determine 
whether Rcacuect differences in reported disclosures to 
target persons were significant. A summary of the results 
for male friend (N=35,33), female friend (N=35,33), and 
colleague (N=35,33) targets is reported in Table 16. 

Table l/sdesaribes the results for thesspouse target 


which involved a different sample size. 
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According to Table 162 the differences in self- 
disclosure to male friend, female friend, and colleague 
targets, between the experimental and placebo groups, was 
not stenificanta giikewlsenwhkniTabbect2Zritulsenoted (that 
the difference in self-disclosure to the spouse target, 
between the experimental and placebo groups, was not 
significant. 

The hypothesis that participants in a systematic 
training group will be more disclosing to male friend, 
female friend, colleague and spouse targets than partici- 
pants in a human relations group was not confirmed by the 


data. 


Hypothesis lV 


lt was predicted that a positive relationship would be 
found between total self-disclosure rate and level of 
communicated empathy. 

The raw data from the SDQ were transformed into six 
scores for each subject; a male friend target score (N=68), 
aaremalie firiend target scane!(N#68), a colleague tanget 
score (N=68), a client target score (N=63), a. spouse target 
score pie es and a total “score for each of the 47 subjects 


with no missing data. 


>The sample size was decreased from 77 to 68 on the SDQ for 
male friend, female friend and colleague targets due to 9 
subjects not completing the questionnaire or completing it 
incorrectly. The sample size for the spouse target was 
decreased to 49 due to 19 subjects being single and 9 
subjects not completing the questionnaire or completing 
fe iircerrece ly. 
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The raw data of the SCI were transformed into a mean 
communicated empathy score for each of the 68 subjects who 
completed the SDQ. 

The Pearson product-moment correlation coefficient 
between the total self-disclosure score and the mean 
communicated empathy score for 47 subjects with no missing 
data was found. In addition, the Pearson product-moment 
correlation coefficient between the total self-disclosure 
score on male friend, female friend and colleague targets 
(N=68) and the mean communicated empathy score was found. 

The one-tailed t test for correlated data was applied 
to determine if the correlational relationships found 
differed significantly from zero in the positive direction. 


A summary of the results is presented in Table 18. 


TABLE 18 
Relationship Between Self-Disclosure and 


Communicated Empathy 














Variable 1 Variable 2 N r p 

Total *$D. .to male Communicated 68 ei0 ns 
friend, female Empathy 
friend, colleague 

Total SD. to male Communicated 47 .08 ns 
friend, female Empathy 


friend, colleague, 
spouse, client 





No significant relationship was found to exist between 


self-disclosure to male friend, female friend and colleague 
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targets combined and level of communicated empathy for the 
total sample (N=68). 

In the case of the total sample with data on all 
targets (N=47), no significant relationship was found 
between self-disclosure rate and level of communicated 
empathy. 

The hypothesis that self-disclosure, as measured by 
the SDQ, would be positively correlated with level of 
communicated empathy, as measured by the SCI, was not 


confirmed by the data. 


Secondary Questions 


Question | 

In an attempt to determine the relationship between 
the level of communicated empathy of the experimental group 
trainers and the level of communicated empathy of experi- 
mental group participants, the mean CE score of two groups 
with trainers with the highest CE scores was compared with 
the CE score of two groups with trainers with the lowest 
Peescores. Ine results of a two-tailed t test for) ingepend= 
ent means is described in Table 19. The difference between 
the mean CE scores of the high and low trainer groups was 


AOU Signiticant, 
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LASCe 


Results of Dorege for Differences Between Communicated 


Empathy of High and Low Trainer Groups 














Group N Mean 5 fell bk Aa} or c’’ Provapnrl ity 
High Trainer 13 2.50 0.47 [336 7 60.56 ns 
Low Trainer 9 2.58 0x02) 3 


“Adjusted using Welcn t Prime Adjustment 


Hence, the data suggest that participants in a system- 
atic training group with trainers with low CE scores do as 
wel lon CE “as "participants in 4a group with trainers with 
in Gh CE “ScCores., 

lt should be noted that in Table 19 the degrees of 
freedom were adjusted using the Welch t Prime Adjustment. 
This procedure became necessary when it was discovered that 
the assumption of homogeneity of variance, underlying the 


Weeeote tie test, could not be met. 


Question II 

The mean Discrimination Score of two groups with 
trainers with low discrimination scores was compared with 
the mean Discrimination Score of two groups with trainers 
with high discrimination scores: The results of a two- 


tailed t test” for independent mean's” I'S described in Table 


*A low discrimination score is a better score. 
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20. The difference between the mean Discrimination Scores 
of the high and low trainer groups was not significant. 
Pence, the data suggest that’ participants in a Systematic 
Training Group with trainers with high discrimination scores 
do as well on discrimination as participants in a group 


Whthatbiad NOS Will thesl| Owes crlminatton.scores.. 


TABLE 20 
Results of it pest for Differences Between Discrimination 


Scores of High and Low Trainer Groups 














Group N Mean tia Fe df t Probability 
Low Trainer 8 0.58 0.18 1b lvea2 ns 
High Trainer 10 0.69 0.14 


Question III 

In order to determine whether a relationship existed 
between the level of discrimination as measured by the Dl 
and the level of communicated empathy as measured by the 
SCl, a scatter diagram was plotted for 71 subjects who 
completed both instruments. An inspection of the scatter 
diagram suggested that a negative relationship existed 
between the two variables. A Pearson product-moment 
correlation coefficient between the communicated empathy 
scores and the discrimination scores was then found. 

A significant negative correlation (r=-.737, p<.01) 


was found between level of discrimination and level of 







Ae 
servos? nolpenimiryas2eths neem odd neswied so 
-Ins2itingi2 Jon esw equeag 7en)ex3 wold fn bis oersbe? 
2itensrey2 8 ai ejnsqioiixeq Jena teseove afeb of? ,soneH 
221022 noijenimirselb dpid Atiw atente+) Aa iw quod enintertT 


quote 6 of ztneqizisi6q 26 noltanimixs2ib no thew, 26 ob 


——— 
-2s7092@ noitenimivozib wol Aztw evoutess a2im 


OS 3UBAT vy 


Uy 


r : ¢ niingt ty 
sotzeaimirset@ asswis8 esane1st71id yo? JzsT 3 To idhdad d+ 


equorzd tanie iT wold bone dpitt to es1052 











=< TS ER SN A le 
yiilidedor4 3 1b .G,2 assM W quord 
en séa.f Gl 81.0 82.0 8 yenisrt wos 
‘1.0 e23.0 Of  yeniest defi 





its noid zoup 
batelixs qidenolssle. s yenltsdw online’ of yeb10 ni 
10 oft yd bewwessm 26 noitentmirs2etb Yo lavsl sd3 nsawied — 
of3 yd betuesem e6 yrteqms bsissinummos Yo Ievel eds bee -— 
ow esasidue If ye? bestolq eaw meiesib YeII622 6 < 122 
1993622 ont to noi daageni nA .2tnsmuyteni died bsasiqmos 
—bszeixs iiineces evitepen 6 ne Mnoaeges merpsib = 
= tea diene veer eas iehen “a 


cepa a sar ny EY vA ve ois a9 





che 


communicated empathy, as is described in Table 21. 


TABLE 2] 
Relationship Between Discrimination and 


Communicated Empathy 











Variable 1 Variable 2 N r t p 
Discrimination Communicated 71 cop ee Ps fame Pea thy are, ae te | 
Empathy 


This finding suggests that as the communicated empathy 


score increases, the discrimination score decreases. In 


other words, good communicators are also good discriminators. 
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CHAPTER VI 


Discussion and Implications 


Discussion of Results of Hypothesis Testing 


The results of the hypothesis testing will be discussed 
in light of the major purpose of the present investigation. 
The intention of the present investigator was to focus on 
the problem of developing, implementing, and evaluating a 
systematic program, designed to train individuals to 
discriminate facilitative levels of interpersonal function- 
ing and to communicate at a facilitative level of empathy. 
The training program developed was carefully outlined in a 
manual which included the specific step-by-step procedures 
to be followed by the group trainer. 

The major purpose of the experimental investigation 
was to assess the effectiveness of the Systematic Training 
Program. The Systematic Training Program was evaluated by 
investigating the effects. on discrimination, communication, 
and self-disclosure associated with participation in a 
systematic~training group as contrasted with participation 


in a human relations training group. 


Ere Ci hoi a Systematic Training Program on Discrimination 


The data supported the initial primary hypothesis that 
participants in a Systematic Training group become better 


discriminators of facilitative levels of functioning than 
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participants in a human relations training group. 
Individuals who participated in a systematic training group 
scored significantly better on discrimination, obtaining an 
average discrimination score of .70, than individuals who 
participated in a human relations training group who obtain- 


ed an average discrimination score of .97. 


Effect of a Systematic Training Program on Communication 


Accurate empathy, as used in the present investigation, 
refers to an awareness or understanding of the thoughts and 
feelings of another person and the verbal facility to 
communicate this understanding. lt was hypothesized that 
participants in a systematic training group, designed to 
train individuals to communicate empathy, score higher on 
communicated empathy than participants in a human relations 
training group. This hypothesis was supported by the data. 
The post-treatment average communicated empathy score for 
participants in the systematic training group was 2.4, while 
the average communicated empathy score for participants in 
the human relations training group was only 1.79. 

’ Carkhuff (1969a) has claimed that training is successful 
if a group average ofti2Ze.5 risseobittei ned onthe: SCilo adihes sd x 
systematic training groups obtained average communicated 
empathy Scores .0fs 241i... tect 2oh2, 2.53 ees SNe wey 
resulting in an average communicated empathy score of ym! 

lf one accepts Carkhuff's standard for successful 
training, then the evidence gathered here suggests that the 


systematic training program was successful. On the other 
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98 
hand, Carkhuff has stated that a level 3.0 response 
represents the minimal level to be facilitative. None of 
the training groups in this study achieved an average 
communicated empathy score of 3.0. Individual subjects, 
however, did receive ratings above 3.0 for given responses. 

Carkhuff has also maintained that if the helper is 
providing the facilitative conditions at a measured level of 
bess thantes,.0 atross i] dimensions a siibtractive or 
detracting effect occurs in the helping relationship. In 
support of this Carkhuff (1969a) has stated that "only 
helpers who are functioning above level 3.0 can offer 
uniformly positive gains in levels of functioning to the 
persons seeking help from them (p. 31).'' However, it would 
appear that the 3.0 level is rather arbitrary and research 
evidence suggests that depending on the level of functioning 
of the helpee that a helper at less than a 3.0 level can be 
helpful. lt can be reasonably argued that it would be 
better for helping personnel] to Function at 'high' rather 
than 'low' levels; but there is little support for advocating 
adoption of the 3.0 level as a cut off point, rather than, 
Rid Vine fio OF 5 a5 Further research is required to explore 


this issue. 


ERtesetacoica Systematic Training Program on Self-Disclosure 


The hypothesis that participants in a Systematic 
Training group would be more disclosing to male friend, 
female friend, spouse, and colleague targets than 


participants in a human relations training group was not 
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confirmed by the data. This finding is not as alarming as 
it might appear at first, given the fact that in responding 
to the SDQ subjects indicated the extent to which they had 
talked to each specified target person about the sixty 
listed items. Since the training program took place ina 
three-day workshop, the likelihood of participants having an 
Opportunity to disclose more information to selected targets 
was not great. Hence, in most cases the writer suspects 
that subjects responded to the SDQ with past behavior, i.e. 
the amount of disclosure that took place prior to the 
workshop. With an instrument like the SDQ, which is 
essentially measuring behavior that has already taken place, 
it is necessary to allow subjects an opportunity to become 
more disclosing to selected targets. Hence, the present 
writer questions the use of the SDQ in a short workshop 
where the opportunity for disclosure to selected targets is 
limited. 

Scott's (1969) study lends support to this argument. 
In a study of the effect of senstivity training upon self- 
disclosure rate, he found that sensitivity group participants 
(n=26) increased significantly their amount of self- 
disclosure to the male friend and female friend targets. 
Although there was an increase in the amount of self- 
disclosure by participants in a control and risky-shift 
group, neither reached significance. Although the training 
time was approximately the same as the training time in the 


present study, training took place over an eight week time 
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period which provided an opportunity for increased self- 
disclosure to target persons. In addition, Scott (1969) 
makes the point that the targets of increased self-disclosure 
were not participants in the group. Hence, it seems more 
likely that significant differences in self-disclosure rate 
are likely to be found when the workshop is continued over 
several weeks duration. In the present investigation, how- 
ever, it was more desirable to use active field workers as 
participants and make use of a three-day workshop format, 
than to use a "less desirable'' sample and a weekly training 
session format. 

Following the argument that an opportunity for self- 
disclosure is required, differences in level of self- 
disclosure might be expected in a follow-up testing one 
month after a continuous workshop. Follow-up testing, 
however, was not a possibility due to the nature of the 
sample used in this investigation. 

Another possible explanation of the finding that a 
Siagniticant ditrerence’ tn Vevel of self-disclosure did not 
exist between the experimental and placebo groups relates 
to the treatments. lt ts possible that rate of selt- 
see Bshverwas influenced by both treatments. Scott's (1969) 
study supports this argument since the sensitivity training 
treatment used in the study was very similar to the human 
relations training treatment of the present study. In order 
to determine the effect of human relations training or 


systematic training on self-disclosure a pre- and posttest 
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would be required to assess the changes in self-disclosure. 
A one month follow-up could answer the question since the 
posttest could be used as a pretest and the follow-up 
testing as a posttest. The present investigator is 
reluctant to conclude that self-disclosure is not affected 
by systematic training or human relations training, 
especially in’ the light of Scott's findings, and has 


suggested several possibilities for further research. 


Relationship Between Self-Disclosure and Communicated 
Empathy 


It was predicted that a positive relationship would 
exist between level of communicated empathy and total self- 
disclosure. The data did not support this prediction. 
Again it seems likely that the subjects in responding to the 
SDQ reported the extent to which they had talked to target 
persons about the sixty listed items prior to the workshop. 
The opportunity for behavior change via increased self- 
disclosure was not available until after the workshop. A 
follow-up testing might have demonstrated changes in self- 
disclosure with the resultant finding that high communicat- 
ors were also high self-disclosers. 

Scott's (1969) prediction that a significant positive 
relationship would exist between high total self-disclosure 
and high risk taking was not supported. He did, however, 
obtain the predicted result with his small sample of 
married males (n=14). The targets analyzed from the SDQ 


did not include spouses, but only male and female friends 
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and a total of all targets. A puzzling finding was a 
significant correlation (r=.20, p<.05) between amount of 
self-disclosure to the female friend target and low risk 
taking for single females. No significant relationship, 
however, was found to exist between the male friend target 
or total targets and risk taking for the total sample 
(N=72). Scott (1969) attempts to explain the significant 
correlation in terms of an edict that exists in our 
society, that men solve their own problems and do not 
share matters of personal concern with others for fear of 
appearing inadequate in the eyes of their peers. Women, 
however, are granted this privilege by being thought of as 
the weaker sex. 

These findings suggest to the present investigator 
that further research on the SDQ is required. It may be 
that the SDQ is measuring something other than self- 
disclosure; or, with regard to the present research, that 
the SDQ is measuring something different from what Carkhuf f 
(1969a)"is*measuring when he Tefers to Self-disclosure. 

As was mentioned earlier, the validity of the SDQ has 
not been clearly established. These findings suggest that 
more research is required to establish the relationship 
between scores on the SCI and actual self-disclosing 
behavior. Carkhuff (1969a) has developed a scale for the 
measurement’ of self-disclosure which is used to rate 
responses to the SCI. It would be useful to relate scores 


on this scale with scores obtained on the SDQ in order to 
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establish the correlation between the two instruments. 

One could speculate that the data obtained on the SDQ 
represent a measure of the level of self-disclosure of 
subjects prior to the workshop and as such provide a pre- 
best or (ne level or selr-disciosure. Following this Tine 
of reasoning, one can tentatively conclude that the random 
assignment of subjects to treatments was valid and that 
significant differences did not exist between treatment 


groups prior to the workshop. 


Discussion oF Results of Secondary Questions 


Relationship Between Communicated Empathy of Trainers and 
Group Participants 


An attempt was made to explore the relationship between 
the trainer level of communicated empathy and the level of 
communicated empathy of group participants. Carkhuff (1969a) 
has maintained that in the teaching of empathic communic- 
ation it is essential that the trainer act as a high function- 
ing model. On the trainer's level of functioning Carkhuff 
has made the following remarks: 

In general, the results of all programs may be 

summarized as follows: those trainees whose 

trainers were functioning (1) above minimally 

facilitative levels (level 3) end (2) approxi- 

mately one level or more above the trainees 


demonstrated the most positive changes 


(1969a, p. 155). 
He goes on to suggest that a trainer who comes close to 
meeting one of these conditions may make a contribution, 


albeit a limited one, to the growth of his trainees. On 
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the other hand, those trainers who are functioning neither 
at minimally facilitative levels nor significantly above 
their trainees have nothing to offer their trainees, while 
those who are functioning at levels lower than their 
trainees can promise their trainees no change, or deterior- 
ative results. 

[In an attempt to explore this issue the mean CE score 
of two groups with trainers with high CE scores was compared 
with the mean CE score of two groups with trainers with low 
CE éscioresihe Bhe CEs cores’ of the ‘tow trainers were) .97 
and 2.31 while the CE scores of the high trainers were 2.98 
and 2.92. The difference between the mean CE scores of the 
high and low trainer groups was not significant. VF Pact, 
the participants in the two groups, with trainers with low 
CE scores, all achieved CE scores that were higher than the 
CE scores of their respective trainers. These findings 
Pentradicte arent s cClaih that a High functioning model 
is a necessity. This finding would also suggest that the 
Systematic Training’ Program can effect significant changes 
in communicated empathy regardless of the level of 
communicated empathy of the person using it. Further 
research i's required to determine the validity of this claim. 

Park (1972) reported similar findings in two studies, 
a main study and a follow-up study. Although he did not 
measure the communicated empathy of his trainers, the 
subjective impression of course instructors was that both 


trainers rarely demonstrated responses higher than level 
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3.0. Data gathered with both Flander's Interaction Analysis 


system and Bales' Interaction Process Analysis system 
suggested that the trainer, in the main study, did not 
serve as a high functioning model with respect to the 
empathy dimension. Anderson (1971) analyzed the data 
available from those systems and concluded that the trainer 
did not act as a model for interpersonal skills. Anderson 
also concluded that the Bales IPA data indicated that the 
social-emotional climate of the groups was predominantly 
negative and a large number of acts of negativism were 
received by the instructor from every student. Considering 
that the trainers did not serve as high functioning models, 
Park's (1972) finding that several subjects did achieve 
average responses higher than 3.0 on the Human Relations 
Video-Tape contradicts Carkhuff's claim that a high 


functioning model is a necessity. 


Relationship Between Level of Discrimination of Trainers 
and Group Participants 


An attempt was made to explore the relationship between 
the trainer level of discrimination and the level of 
discrimination of group participants. The mean Discrimin- 
ation Score of two groups with trainers with high-level 
discrimination scores (lowest scores) was compared with the 
mean Discrimination Score of two groups with trainers with 
low-level discrimination scores (highest scores). The 
discrimination scores of the high-level trainers were .20 


and ;31 while the discrimination scores of the low-level 
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trainers were .59 and .59. Low mean deviation Discrimin- 
ation Scores of .4 or less are considered as evidence of 
being able to show expertise in reeognizing facilitative 
responses. The difference between the mean Discrimination 
Scores of the high and low trainer groups was not 
significant. 

This finding would suggest that the Systematic 
Training program can affect participants! level of 
discrimination of facilitative dimensions regardless of the 
level of discrimination of the trainer using it. Admitt- 
edly, the low level trainers approached a discrimination 
score that was very close to an expert discrimination score. 
Further research is required to determine whether this 
finding can be replicated with trainers who are poor 


discrimihators. 


Relationship Between Level of Discrimination and 
Communicated Empathy 


The correlation between level of discrimination and 
level of communicated empathy was significant indicating a 
linear felationship between the two variables. In the 
present study a significant negative correlation (r=-.737, 
530.1) wee found between the variables. Westwood (1972), 
in a study examining selected performance aspects indicated 
to be predictive of social-worker effectiveness, also found 
a significant negative correlation between communication 


and discrimination (r=-.515, p<.01). 
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Further Analyses 


lt could be argued, in critiquing the findings of this 
investigation, that in analyzing the data subjects were 
treated as the independent unit of measure as opposed to 
treating the groups as the independent unit. lt was 
suspected that the highly significant differences between 
experimental and placebo groups would be maintained if the 
groups were treated as the independent unit. In order to 
validate this hunch an analysis of variance was used to 
determine whether the differences between experimental and 
placebo groups on communication and discrimination were 
significant. With two groups only, the significance of 
the differences between means may be tested using either a 
t test or the analysis of variance since these procedures 
lead to the same result. 

The results of an analysis of variance on post- 
treatment communicated empathy between the experimental and 


placebo groups are presented in Table 22. 


TABLE: 22 
Results of Analysis of Variance for Differences Between 


Posttreatment Communicated Empathy 


Sum of Mean 
Source Squares df Square F Probability 
Between lated ] | ee 18.675 Ken0 1 


Within .61 10 .06 
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Pie sioginicantg Fs ratio of 18.675. (p<.01) shown, Jn 


Table 22 indicated that the experimental group scored higher 
on communicated empathy than the placebo group. 

An analysis of variance on posttreatment discrimin- 
ation scores between the experimental and placebo group was 


also carried out and the results are presented in Table 23. 


TABLE 23 
Results of Analysis of Variance for Differences Between 


Posttreatment Discrimination Scores 


Sum of Mean 
Source Squares df Square F Probability 
Between ~15 | 15 5.544 < 05 
Within eat | 10 203 


The significant F ratio of 5.544 (p<.05) shown in 
Table 23 demonstrated that the experimental group scored 
higher on discrimination than the placebo group. 

The results previously cited supported the original 


findings of this investigation. 


Implications for Practice 


The major finding of this investigation was that 
individuals who attended a systematic training group were 
functioning at higher levels of communicated empathy and 


discrimination on the posttest than individuals who 


| | Rik 


one (10,>%a) 298.8 o olie7 7 nes) nie : 











vOND leinamirsaks sd gens bess ovhat sts taut 


> 


\dsoelq sf? neda yAisque betes: “inns no 


Oc 70 son6insy To zleyvlens nA > _ 
“ - i 


2 6 anf Inemirtequs sAt neswisd zs7100e nollie 





f i i e “a 7 > 
etiveser oft bose tuo bsiytss cele 
; 7 ’ , 
| 
a 
3 AAT a 
, 
aeivev to ete AA Yo 2etluesh 
- 
Ssm7 69573720 
= = Sew (eee Qa _——_ 
— 
+ 
4 
im 
7 biz att 
a “4 } =" c 
tha Viigo Y & > 
1 ‘7 7 oo 
evuodivs ‘ 2 2 anit 
’ » _ | 
>| mt ras a 
a, - ‘ + * 
2135614 JC! Bnei dao Ligal 
7 SS. ——— — ~~. 
_ 7 » A : J 7 
, nl 7 _ - 7 


| / on 4 at 26w ao spite i eins te 
7 hale, tae nm heir i lod - al 
ee qu one. eniniena ; “re 2222. 





» 


Rips gone peisot ened |p "2 
; a 
/ oo i 


as onw 2 ie 


109 


attended a human relations training group. As a consequence 
of the investigation a manual is available which outlines 
the Systematic Training Program to be followed by a trainer. 
This manual can now be used in a number of different 
settings and with different samples of people for further 
research and training. To date, the STP or portions of it 
have been used extensively by several different trainers 
with the following samples: lay counselors with little 
theoretical background, counselors with several years of 
experience, teachers, school counselors, student nurses, 
experienced psychiatric nurses, social workers, and high 


school students. 
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Ex ressions 
is : Dtrecrions 


The fFollowlhg excerpts represent 16 stimulus expressf ine: 
that is edgpresstons by @ helpet of Feeling and conrent | 
aifferent probiem areas; (tn this case, the same hel pes 
involved In al! instances. 


‘ Vou may conceive of this helpee not necessarily es 2 forma! 
éltent but simply as @ person who has come to you ‘nm time 
of need. We would Tike you to respond es you would if some- 
One® came to you seeking assistance in a time of distress 
Write down your response after the number 1 if ; la 
Ing your responses keep in mind Lhose that the hel pee an 


use effectively in his own life, 


' APPENDIX A 
- In summary, formulete responses tne person who . 
to you far help, The fol lowing renge of helpee expre 


can Gasily come fn the first coatact of first few co 
w however, dd The “Standard Communication | nek 


previous expre for benat ate 2 mean 


résponse té6é the Relpee’s Immediate éroression, 


} 





ert 






A XIGH3AS49A 


xebnl noissainummed brebnes2 sAT 


? 


120 
Carkhuff Communication of Helper Responses 


to Hel pee Stimulus Expressions 


DIRECTIONS 


The following excerpts represent 16 stimulus expressions; 

that is expressions by a helpee of feeling and content in 

different problem areas. In this case, the same helpee is 
involved in all instances. 


You may conceive of this helpee not necessarily as a forma] 
client but simply as a person who has come to you in time 


of need. We would like you to respond as you would if some- 
one came to you seeking assistance in a time of distress. 
Write down your response after the number 1. In formulat- 


ing your responses keep in mind those that the helpee can 
use effectively in his own life. 


In summary, formulate responses to the person who has come 
to you for help. The following range of helpee expressions 
Carr easily come nthe *rirst- contact ‘or Tirst’ Trew contacts; 
however, do not attempt to relate any one expression to a 
previous expression. Simply try to formulate a meaningful 
response to the helpee's immediate expression. 
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Excerpt 
nee ee: 


COMMUNICATION ASSESSMENTS 


l 


Gee,, |'m. So disappointed. | thought we could get 
along together and you could help me. We don't 
seem to be getting anywhere. You don't understand 
me. You don't know I'm here. | don't even think 
you care for me. You don't hear me when I| talk. 
You seem to be somewhere else. Your responses are 
independent of anything | have to say. | don't 
know where to turn. i Rims t. so--Jogqggone it-— 

| don't know what I'm going to do, but | know you 
can't help me. There just is no hope. 


lI. RESrUNSE? 


EX Cerpt 2 


RY OM ll = 


Who do you think you are? You call yourself a 
therapist! Damn, here | am spilling my guts out 
anos ie VOU C6 J) 5 took, at the. clock... You don’t 
hear what I way. Your responses are not attuned 
to what I'm saying. I never heard of such therapy. 
You are supposed to be helping me. You are so 
wrapped up in your world you don't hear a thing 
We Saying. \0l oon t give me the timne.2. [he 
minute the hour is up you push me out the door 
whether | have something important to say or not. 
|--ah--it makes me so God damn mad! 


Peatheer ONS e 
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Excerpt—3 


He Lhe es 


They wave that degree up like it's a pot of gold at 
the end of the rainbow. UrUsSecgctomwenink. that, too, 
until | tried it. t'm happy being a housewife; 

| don't care to get a degree. But the people |! 
ASSOC hoa tegWwi thine tne I Fst thing they ask is where 
did you get your degree. | answer, ''Il don't have 

a. degree."' Christ, they look at you like you are 
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some sort of a freak, some backwoodsman your 
husband picked up along the way. They actually 
believe that people with degrees are better. In 
fact, | think they are worse. ive. found ta) elo tf tof 
people without degrees that are a hell of a lot 
smarter than these people. They think that just 
because they have degrees they are something 
special. These poor kids that think they have to 
go to college or they are ruined. tt seems that we 
are trying to perpetrate a fraud on these kids. 

If no degree, they think they will end up digging 
ditches the rest of their lives. They are looked 
down upon. That makes me sick. 


IO RESPONSE: 


Excerpt 4 


RELEEE: 


Pa tReSPONSE : 


[t's not an easy thing to talk about. | guess 
the heart of the problem is sort of a sexual 
problem. | never thought I would have this sort 
of problem. But | find myself not getting the 
ful hii larenit! «1 ‘usted! ito Sv eirt "si io as? 'e'n foyab l'e- for 
my husband either, although we don't discuss it. 

| used to enjoy and look forward to making love. 

| used to have an orgasm but | don't any more. | 
can't remember the last time | was satisfied. | 
find myself being attracted to other men and 
wondering what it would be like to go to bed with 
them. | don't know what this means. ls. tnis 
symptomatic of our whole relationship as a 
marriage? ls something wrong with me or us? 
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Excerpt 5 


HEEPEGS 


I'm so pleased with the kids. They are doing just 
marvelously. They have done so well at school and 
at home; they get along together. It's amazing. 
| never thought they would. They seem a little 
older. They play together better and they enjoy 
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each other and | enjoy them. Life has become so 
much easier. It's really a joy to raise three 
boys. lo didn't think It would be. I'm Just so 
pleased and hopeful for the future. For them and 
ror “us. bts Just great! | can't believe it. 
It's marvelous. 


enka &- 


Excerpt 6 

Metre es | finally found somebody | can really get along 
with. There is no pretentiousness about them at 
all. They are real and they understand me. | 
can be myself with them. | don't have to worry 
about what | say and that they might take me 
wrong, because | do sometimes say things that 
don't come out the way that | want them to. | 
don't have to worry that they are going to 
criticize me. They are just marvelous people! 
{ just can't wait to be with them. For once | 
actually enjoy going out and interacting. | 
didn't-think.| could ever. find. people. like this 
Ajai cam Cediiy be myseltT... lt *s such a 
wonderful feeling not be have people criticizing 
you for everything you say that doesn't agree 
with them. They are warm and understanding and | 
just love them! It's just marvelous. 


1 Ps 4B ot OF ag ae 





Excerpt / 

HELPEE: | love my children and my husband and | like doing 
most household things. They get boring at times 
but on the whole | think it can be a very rewarding 
thing at times. | don't miss working, going to the 


office every day. Most women complain of being 

just a housewife and just a mother. But then, again, 
| wonder if there is more for me. Others say there 
has to be. I really don't know. 
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Ts. RESPONSES 


Excerpt 8 
HELPEE: Silence. (Moving about in chair) 


VeanReScON SE: 


Excerpt 9 

iW 2] REA Sel 3 |'m really excited the way things are going at home 
with my husband. It's just amazing. We get along 
great together now. Sexually, | didn't know we 
could be that happy. | didn't know anyone could 
be that happy. It's just marvelous! pan just so 
pleased, | don't know what else to say. 

Pe oRESTONSE. 





Excerou 110 

Hee ee. | get so frustrated and furious with my daughter. 
[,just don't know what to do with her. She is 
bright and sensitive, but damn, she has some 


characteristics that make me so on edge. lL oanat 
handle it sometimes. She just--I feel myself 
getting more and more angry! She won't do what 


you tell her to. She tests limits like mad, | 
scream and yell and lose control and think there 
is something wrong with me--I'm not an understand- 
ing mother or something. Damn! What potential! 
What she could do with what she has. There are 
times she doesn't need what she's got. She gets 
by too cheaply. I just don't know what to do with 








| a 
ar Se = ¢ 7a) 

. 

8 4 ; _ 
(ajefo ai tvode poiveMt) .eonsliz +3349 wi 
=A a 


:32M0923q .f 














al 
ee a a ee 


© tq189x3 
smon 36 poniog 856 zeniftd yvew eno bevisue-vyiless mii 323993 
erole 296 sW .pniaeme feuf 2t7! .baiedeud ym Aolw ~ 
sw wond s'’nbib | yyilsuxsé .won 798%e0909 JPe0%p 
blues snoyne wond g'ablhb +  yaqqsHh tetd ad bluos 
oz jeul mt tevoleviaw teu, 2°31 yaqed tend od ¢ 


-Y62 oF sets isfw wond 2'nob 1°, bezeetq 


:2eno9e3A .1 


AC A A A RA he emma 
eee ee TTT eT 


Rit SSS 








ae een 





ot 7 
-YeIdpush ym dtin evoiq? bis beseiteus? of tee ; 
el.afe .i94 dtiw ob ot Jenw wom 7! aeb ph 

ar een sie ,fmeb dud ,svitienoe ld ad 


no Jeni eof3 ' : 
aya test | =a L eeres - 21 roy “eet 


7 iw bee: 
: ae iw a ibaa Bl 
pgm opp 


~ es 





125 


her. Then she can be so nice and then, boy, she 


can be as ornery as she can be. And then | scream 
and yell and I'm about ready to slam her across 
Pe oon leon. like totes) this_way. |-don--t 


know what to do with it. 


PSRESP ONS E> 








Excerpt 
eho BS cA al oe 


7 


He is ridiculous! Everything has to be done when 
he wants to do it. The way he wants it done. TESS 
as if nobody else exists. It's everything he wants 
to co, there i “a range of things: | have to’ do: 
Not just be a housewife and take care of the kids. 
Uh) NO. | have to do his typing for him, errands 
(ae rine Tt  l con ct do. it Tirant away, I'm stupid=- 
('m not a good wife or something stupid like that. 
| have an identity of my own and I'm not going to 
have it wrapped up in him. It makes me--it infur- 
iates me! | want to punch him right in the mouth. 
What am | going to do? Who does he think he is, 
anyway? 


le RESPONSES 


Excerpt 
5 We Ma al 


pr 

I'm really excited! We are going to California. 
|'m going to have a second lease on life. I found 
a marvelous job. ft's great] lt's: "so great, | 
fant' believe it's true--it's so great! | have a 
secretarial job. | can be a mother and can have 
a’ part*t Imes JObe which’ T= think” lowill” enjoy very 
much. | can be home when the kids get home from 
School”: (tL S*tou.qoou toO~ vet true, Pcs 5 so 
exciting. New horizons are unfolding.  }aSt 
Cantt wait’ to get Started.” *it*s*great! 
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Excerpt 13 


HELPEE: I'm so thrilled to have found a counselor like you. 
| didn't know any existed. You seem to understand 
me so well. It's just great! | feel like I'm coming 
alive again. ihyhave wiat fie) taliike this .tn, so ;kong. 


le RESPON SO: 


Excerpt 14 

HEEPEES | don't know if | am right or wrong feeling the way 
| do. But | find myself withdrawing from people. 
| don't seem to socialize and play their stupid 
little games any more. | get upset and come home 
depressed and have headaches. It seems all so 
superficial. Everybody said "Isn't she wonderful. 
She gets along with everybody. Everybody likes 
her.'' | used to think that was something to be 
really proud of, but that was who | was at that 
time. |! had no depth. | was what the crowd wanted 
me to be--the particular group I[ was with. 


Hehe PONS Es 





Excerpt tS 

HELPEE: Gee, those people! Who do they think they are? | 
just can't stand interacting with them any more. 
Just a bunch of phonies. They leave me so frustrat- 
ed. They make me so anxious, | get angry at myself. 
| don't even want to be bothered with them any more. 
| just wish ! could be honest with them and tell 
them all to go tovheld! But | guess { just can't 
doe ete 
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Excerpt 16 

HELPEE: Sometimes | question my adequacy of raising three 
boys, especially the baby. I! call him the baby-- 
Welly ne stne last, “| can’t have any more. So 
| know | kept him a baby longer than the others. 
He won't let anyone else do things for him. \ f 
someone else opens the door he says he wants Mummy 
LOecoy Tea [f he closes the door, | have to open it. 
| encourage this. bidowt ie. mdaonet “knows lf sth is 
is right or wrong. He insists on sleeping with me 
every night and | allow it. And he says when he 
won't do it any more. Right now he is my baby and 
| don't discourage this much. | fdon' t know Tf this 
comes out of my needs or if I'm making too much out 
of the situation or if this will handicap him when 
he goes to school--breaking away from Mamma. LS he 
going to be a traumatic experience for him? ls it 
something ['m creating for him? | do worry more 
about my children than | think most mothers do. 


ie REaPONSE: 
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APPENDIX B 


A Scale for the Measurement of Empathy 
Interpersonal Processes - R.R. Carkhuf f 
A Scale for the Measurement of Accurate 
Empawthes tect uBe. dD raak 

A Schematic Presentation of a Scale for 
Measurement of Accurate Empathy 


Comparison of Truax and Carkhuff Scales 
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APPENDIX B-] 


EMPATHIC UNDERSTANDING IN INTERPERSONAL PROCESSES: 


A SCALE FOR MEASUREMENT 


Level 1 


The verbal and behavioral expressions of the first 
person either do not attend to or detract significantly from 
the verbal and behavioral expressions of the second person(s) 
in that they communicate significantly less of the second 


person's feelings than the second person had communicated 
himself. 


EXAMPLES: The first person communicates no awareness of even 
the most obvious, expressed surface feelings of 
the second person. The first person may be bored 


or uninterested or simply operating from a 
preconceived frame of reference which totally 
excludes that of the other person(s). 


In summary, the first person does everything but express 
that he is listening, understanding, or being sensitive to 
even the feelings of the other person in such a way as to 
detract significantly from the communications of the second 
person. 


Level 2 


While the first person responds to the expressed feel - 
ings of the second person(s), he does so in such a way that 
he subtracts noticeable affect from the communications of 
the second person. 


EXAMPLES: The first person may communicate some awareness 
of obvious surface feelings of the second person, 
but his communications drain off a level of the 
affect and distort the level of meaning. The 
first person may communicate his own ideas of what 
may be going on, but these are not congruent with 
the expressions of the second person. 


In summary, the first person tends to respond to other 
than what the second person is expressing or indicating. 


Level 3 
The expressions of the first person in response to the 


expressed feelings of the second person(s) are essentially 
interchangeable with those of the second person in that they 
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express essentially the same affect and meaning. 


EXAMPLE: The first person responds with accurate understand- 
ing of the surface feelings of the second person 
but may not respond to or may misinterpret the 
deeper feelings. 


In summary, the first person is responding so as to 
neither subtract from nor add to the expressions of the 
second person; but he does not respond accurately to how 
that person really feels beneath the surface feelings. 

Level 3 constitutes the minimal level of facilitative inter- 
personal functioning. 


Level 4 


The responses of the first person add noticeably to the 
expressions of the second person(s) in such a way as to 
express feelings of level deeper than the second person was 
able to express himself. 


EXAMPLE: The facilitator communicates his understanding of 
the expressions of the second person at a level 
deeper than they were expressed, and thus enables 
the second person to experience and/or express 
feelings he was unable to express previously. 


In summary, the facilitator's responses add deeper 
feeling and meaning to the expressions of the second person. 


Level 5 


The first person's responses add significantly to the 
feeling and meaning of the expressions of the second 
person(s) .in such.aaway as..to.(1) accurately express feelings 
levels below what the person himself was able to express or 
(2) in the event of on going deep self-exploration on the 
second person's part, to be fully with him in his deepest 
moments. 


EXAMPLES: The facilitator responds with accuracy to all of 
the person's deeper as well as surface feelings. 
He is ''together'' with the second person or ''tuned 
in'' on his wave length. The facilitator and the 
other person might proceed together to explore 
previously unexplored areas of human existence. 


In summary, the facilitator is responding with ful] 
awareness of who the other person is and a comprehensive 
and accurate empathic understanding of his deepest feelings. 
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APPENDIX. B}2 


A SCALE FOR THE MEASUREMENT OF ACCURATE EMPATHY 


Stage | 


Therapist seems completely unaware of even the most 
conspicuous of the client's feelings; his responses are not 
appropriate to the mood and content of the client's state- 
ments. There is no determinable quality of empathy, and 
hence no accuracy whatsoever. The therapist may be bored 
and disinterested or actively offering advice, but he is 
not communicating an awareness of the client's current 
feelings. 


State 2 


Therapist shows an almost negligible degree of accuracy 
in his responses, and that only toward the client's most 
obvious feelings. Any emotions which are not clearly defined 
he tends to ignore altogether. He may be correctly sensitive 
to obvious feelings and yet misunderstand much of what the 
client is really trying to say. By his response he may 
block off or may misdirect the patient. Stage 2 is distin- 
guishable from Stage 3 in that the therapist ignores feel- 
ings rather than displaying an inability to understand them. 


Stage 3 


Therapist often responds accurately to client's more 
exposed feelings. He also displays concern for the deeper, 
more hidden feelings, which he seems to sense must be 
present, though he does not understand their nature or sense 
their meaning to the patient. 


Stage 4 


Therapist usually responds accurately to the client's 
more obvious feelings and occasionally recognizes some that 


are less apparent. In the process of this tentative prob- 
ing, however, he may misinterpret some present feelings and 
anticipate some which are not current. Sensitivity and 


awareness do exist in the therapist, but he is not entirely 
"with'' the patient in the current situation or experience. 
The desire and effort to understand are both present, but 
his accuracy is low. This stage is distinguishable from 
Stage 3 in that the therapist does occasionally recognize 
less apparent feelings. He also may seem to have a theory 
about the patient and may even know how or why the patient 
feels a particular way, but he is definitely not "'with'' the 
patient. In short, the therapist may be diagnostically 
accurate, but not emphatically accurate in his sensitivity 
to the patient's current feelings. 
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Stage 5 


Therapist accurately responds to all of the client's 
more readily discernible feelings. He also shows awareness 
of many less evident feelings and experiences, but he tends 
to be somewhat inaccurate in his understanding of these. 
However, when he does not understand completely, this lack 
of complete understanding is communicated without an antici- 


patory or jarring note. His misunderstandings are not 
disruptive by their tentative nature. Sometimes in Stage 5 
the therapist simply communicates his awareness of the 
problem of understanding another person's inner world. This 


stage is the midpoint of the continuum of accurate empathy. 


Stage 6 


Therapist recognizes most of the client's present feel- 
ings, including those which are not readily apparent. 
Although he understands their content, he sometimes tends to 
misjudge the intensity of these veiled feelings, so that his 
responses are not always accurately suited to the exact mood 
of the client. The therapist does deal directly with feel- 
ings the patient is currently experiencing although he may 
misjudge the intensity of those less apparent. Although 
sensing the feelings, he often is unable to communicate 
meaning to them. In contrast to Stage 7, the therapist's 
statements contain an almost static quality in the sense 
that he handles those feelings that the patient offers but 
does not bring new elements to life. He is "with" the 
client but doesn't encourage exploration. His manner of 
communicating his understanding is such that he makes of it 
a finished thing. 


Stage 7 


Therapist responds accurately to most of the client's 
present feelings and shows awareness of the precise intensity 
of most of the underlying emotions. However, his responses 
move only slightly beyond the client's own awareness, so that 
feelings may be present which neither the client nor thera- 
pist recognizes. The therapist initiates moves toward more 
emotionally laden material, and may communicate simply that 
he and the* patient are moving towards more emotionally 
significant material. Stage 7 is distinguishable from 
Stage 6 in that often the therapist's response is a kind of 
precise pointing of the finger toward emotionally signif ic- 
ant material. 


Stage 8 


Therapist accurately interprets all the client's 
present, acknowledged feelings. He also uncovers the most 
deeply shrouded of the client's feelings, voicing meanings 
in the client's experience of which the client is scarcely 
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aware. Since the therapist must necessarily utilize a 
method of trial and error in the new uncharted areas, there 
are minor flaws in the accuracy of his understanding, but t 
these inaccuracies are held tentatively. With sensitivity 
and accuracy he moves into feelings and experiences that 
the client has only hinted at. The therapist offers 
specific explanations or additions to the patient's under- 
standing so that underlying emotions are both pointed out 
and specifically talked about. The content that comes to 
life may be new but it is not alien. 


Although the therapist in Stage 8 makes mistakes, these 
mistakes are not jarring, because they are covered by the 
tentative character of the response. Also, this therapist 
is sensitive to his mistakes and quickly changes his 
response in midstream, indicating that he has recognized 
what is being talked about and what the patient is seeking 
in his own explorations. The therapist reflects a together- 
ness with the patient in tentative trial and error explor- 
ation. His voice tone reflects the seriousness and depth 
of his empathic grasp. 


Stage 9 


The therapist in this stage unerringly responds to the 
client's full range of feelings in their exact intensity. 
Without hesitation, he recognizes each emotional nuance and 
communicates an understanding of every deepest feeling. He 
is completely attuned to the client's shifting emotional 
content; he senses each of the client's feelings and reflects 


them in his words and voice. With sensitive accuracy, he 
expands the client's hints into a full-scale (though tenta- 
tive) elaboration of feeling or experience. He shows 


precision both in understanding and in communication of this 
understanding, and expresses and experiences them without 
hesitancy. 
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APPENDIX B-4 


COMPARISON OF TRUAX AND CARKHUFF EMPATHY SCALES 


Truax Scale 


Stage | 
Stage 2 
Stage 3 
Stage 4 
Stage 5 
Stage 6 
Stage 7 
Stage 8 


Stage 9 


Obvious Feelings 


ignores 
understands poorly 
often accurate 
usually accurate 
accurate 

accurate 

accurate 

accurate 


unhesitating flawless 
accuracy 


Carkhuf f 


Level 


Level 


Level 


Level 


Level] 


Level 


Level 


Level 


Level 
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Carkhuff Discriminetion of Welper Responses 


to Helpee Stimulus Expressions 





DIRECTIONS 


The follow!nag excerpti Involve e number of hKelpee «1 | lus 

expressions and in turn 4 number of heiper response: Thera 
5 are |)6 express tons By helpees of problers and in ress - 

to each ekoression there ere four possible helper response 
7 . 

These helsees cen be considered to be helpees In very e@ 

' contacts. They may not be forma) hel pee: They ma 

be people who sought the haip of another person in a 

need. tn this example the same helpee and the same he 

are involved. 

You may rate these eecerpit keeping nH mind tha hose fhe 

responses which the helpee can employ most effect 

rated the filahasc., 

The facilitator '& 42 person wht i ! ring eT} 


and who disctoses himse! “APPENDIX. c e and « aate 
fashion in response to others. He communicates an 
empathic understand IDUSOR UM LNAEEONG INDEX all af 


of other persons atid guides discuss! 


- 
Into specific feelings and exper lence 
confidence in mbet he is Gqoaifna and l« aneous 
intense. in addition, while he is c anc Fienaiy® 
relations w th otters, ‘A His conmis 
the other person @.i1S quite capeacie « , ive 3 
and -even can’ronting beheawlor wher i: appt 
You will read «a number of excerpts taken From ther 
sessions. Rate each excerpt 1.0, 1.5, 2.0, 2.65, 5 
4.6, 4.5, or 5.0 ising the FfFolliowtna c tinuws : 
Asrtzring Discrimination 
- 
i Lo LS 2.0 a5 3.0 3S 4.0 456 3.0 
; Z ‘ i 
None of Some uf the \ Albol the All of the AD of the a 

















these condi. conditions conditions 
meen: are Com re cen 


- " ’ —F 
—t ~ . 


pondition: 


ae! a) 













4 Ce Brae 7 


a 7 
_ a = ae 


chert meget, wi 
i —s —— ——— 7 


Y paole 


: ; ) *pecy 
f 69652 |. 
grat, 
seh 
/ ' eyere 


3 XtGH399A 


yS-ay @ 
X3IOWi HOLTAMIMIAI2IG 


egnr4 





137 


Carkhuff Discrimination of Hel per Responses 


to Helpee Stimulus Expressions 


DIRECTIONS 


The following excerpts involve a number of helpee stimulus 
expressions and in turn a number of helper responses. There 
are 16 expressions by helpees of problems, and in response 
to each expression there are four possible helper responses. 


These helpees can be considered to be helpees in very early 


contacts. They may not be formal helpees. They may simply 
be people who sought the help of another person in a time of 
need. In this example the same helpee and the same helper 


are involved. 


You may rate these excerpts keeping in mind that those helper 
responses which the helpee can employ most effectively are 
rated the highest. 


The facilitator is a person who is living effectively himself 
and who discloses himself in a genuine and constructive 
fashion in response to others. He communicates an accurate 
empathic understanding and a respect for all of the feelings 
of other persons and guides discussions with those persons 
into specific feelings and experiences. He communicates 
confidence in what he is doing and is spontaneous and 
intense. In addition, while he is open and flexible in his 
relations with others, in his commitment to the welfare of 
the other person he is quite capable of active, assertive, 
and even confronting behavior when it is appropriate. 


You will read a number of excerpts taken from therapy 


sessions. RatePere hPercerpe Ul 0ig ply SypedenOe? 12 15s, mGenOs, ode, 
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Excerpt | 


HELPEE: I love my children and my husband and J like doing most house- 
hold things. They get boring at times but on the whole I think it 
can be a very rewarding thing at times. I don’t miss working, going 
to the office every day. Most women complain of being just a house- 
wife and just a mother. But, then, again, 1 wonder if there is more 
for me. Others say there has to be. I really don’t know. 


HELPER RESPONSES: 

(1) Hmm. Who are these other people? 

(2) So you find yourself raising a lot of questions about yourself—educa- 
tionally, vocationally. 

(3) Why are you dominated by what others see for you? If you are com- 
fortable and enjov being a housewife, then continue in this job. The role 
of mother, homemaker can be a full-time, self-satisfying job. 

(4) While others raise these questions, these questions are real for you. You 
don't know if there is more out there for you. You don’t know if you can 
find more fulfillment than you have. 


Excerpt 2 


HELPEE: I'm really excited the way things are going at home with my 
husband. It’s just amazing! We get along great together now. 
Sexually, I didn’t know we could be that happy. I didn’t know 
anyone could be that happy. It’s just marvelous! I’m just so pleased, 
I don’t know what else to say. 


HELPER RESPONSES: 

(1) It’s a wonderful feeling when things are going well maritally. 

(2) It’s really exciting to be alive again, to feel your body again, to be in 
love again. 

——————- (3) _Is your husband aware of these changes? 

(4) Now don’t go overboard on this right now. There will be problems that 
lie ahead and during these periods that you have these problems I want 
you to remember well the bliss you experienced in this moment in time. 


Excerpt 3 


HELPEE: It’s not an easy thing to talk about. I guess the heart of the prob- 
lem is sort of a sexual problem. I never thought I would have this 
sort of problem. But I find myself not getting the fulfillment I 
used to. It’s not as enjoyable—for my husband either, although we 
don’t discuss it. I used to enjoy and look forward to making love. 
I used to have an orgasm but I don’t anymore. I can’t remember 
the last time I was satisfied. I find myself being attracted to other 
men and wondering what it would be like to go to bed with them. 
I don’t know what this means. Is this symptomatic of our whole 
relationship as a marriage? Is something wrong with me or us? 
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HELPER RESPONSES: 

(1) Perhaps you feel your marriage and role of mother is holding you back 
and preventing you from being something else you want to be. Your 
resentment here against your husband is manifested in your frigidity. 
Perhaps it is your way of paying him back for keeping you down in this 
role, for confining you, for restricting you. 

(2) What about your relationship with your husband, his role as father and 
companion? 

(3) You don’t quite know what to make of all this but you know something 
is dreadfully wrong and you are determined to find out for yourself, for 
your marriage. 

(4) What's happened between you and your husband has raised a lot of 
questions about you, about him, about your marriage. 


Excerpt 4 


HELPEE: Gee, I'm so disappointed. I thought we could get along together 
and you could help me. We don't seem to be getting anywhere. 
You don’t understand me. You don’t know I'm here. I don't even 
think you care for me. You don't hear me when I talk. You seem 
to be somewhere else. Your responses are independent of anything 
I have to sav. I don’t know where to tum. I'm just so—doggone it 
—JI don’t know what I'm going to do, but I know you can't help 
me. There just is no hope. 


HELPER RESPONSES: 
(1) I have no reason to try and not to help you. I have every reason to 
want to help you. 
(2) Only when we establish mutual understanding and trust and only then 
can we proceed to work on your problem effectively. 
(3) It’s disappointing and disillusioning to think you have made so little 
progress. 
_._ (4) I feel badly that you feel that way. I do want to help. I'm wondenng, 
“Is it me? Is it you, both of us?” Can we work something out? 


Excerpt 5 


HELPEE: I get so frustrated and furious with my daughter. I just don’t know 
what to do with her. She is bright and sensitive, but damn, she 
has some characteristics that make me so on edge. I can't handle 
it sometimes. She just—I feel myself getting more and more angry: 
She won't do what you tell her to. She tests limits like mad. | 
scream and vell and lose contro] and think there is something wrong 


with me—I’m not an understanding mother or something. Damn! 
What potential! What she could do with what she has. There are 
times she doesn’t use what she’s got. She gets by too cheaply. I just 
don’t know what to do with her. Then she can be so nice and then, 
boy, she can be as onery as she can be. And then I scream and yell 
and I'm about ready to slam her across the room. I don't like to 
feel this way. I don’t know what to do with it. 
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HELPER RESPONSES: 
. (1) So you find yourself screaming and yelling at your daughter more fre- 
quently during the past three months. 
__(2) Why don’t you try giving your daughter some very precise limitations. 


Tell her what you expect from her and what you don’t expect from her. 
No excuses. 
(3) While she frustrates the hell out of you, what you are really asking is, 
“How can I help her? How can I help myself, particularly in relation to 
this kid?” 
(4) While she makes you very angry, you really care what happens to her. 





Excerpt 6 

HELPEE: Sometimes I question my adequacy of raising three boys, especially 
the baby. I call him the baby—well, he is the last. I can’t have any 
more. So I know I kept him a baby longer than the others. He 
won't let anyone else do things for him. If someone else opens the 
door, he says he wants Mommy to do it. If he closes the door, I 
have to open it. I encourage this. I do it. I don’t know if this is 
right or wrong. He insists on sleeping with me every night and I 
allow it. And he savs when he grows up he won't do it any more. 
Right now he is my baby and I don’t discourage this much. I don't 
know if this comes out of my needs or if I'm making too much out 
of the situation or if this will handicap him when he goes to school— 
breaking away from Mamma. Is it going to be a traumatic experience 
for him? Is it something I'm creating for him? I do worry more about 
my children than I think most mothers do. 

HELPER RESPONSES: 

(1) So you find yourself raising a lot of questions as to if what you are doing 
is right for your child. 

(2) Is it perhaps possible for you to have the child become involved in a 
situation such as some experiences in a public park where the child 
could play and perhaps at a distance you could supervise—where the 
child can gain some independence? 

(3) Could you tell me—have you talked to your husband about this? 

(4) While you are raising a lot of questions for yourself about yourself in 
relation to your youngest child, you are raising some more basic ques- 
tions about yourself in relation to you. In lots of ways you're not certain 
where you are going—not sure who you are. 


Excerpt 7 


HELPEE: I finally found somebody I can really get along with. There is no 
pretentiousness about them at all. They are real and they under- 
stand me. I can be myself with them. I don’t have to worry about 
what 1 sav and that they might take me wrong, because I do some 
times sav things that don’t come out the way I want them to. J 
don’t have to worry that they are going to criticize me. They are 
just marvelous people! I just can't wait to be with them! For once 
I actually enjoy going out and interacting. I didn't think I could ever 
find people like this again. I can really be myself. It's such a 
wonderful feeling not to have people criticizing you for everything 
you say that doesn’t agree with them. They are warm and under- 
standing. and I just love them! It’s just marvelous! 
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HELPER RESPONSES: 

(1) Sounds like vou found someone who really matters to you. 

(2) Why do these kind of people accept you? 

(3) That's a real good feeling to have someone to trust and share with 
“Finally, I can be myself.” 

(4) Now that vou have found these people who enjoy you and whom you 
enjoy, spend vour time with these people. Forget about the other types 
who make vou anxious. Spend your time with the people who can 
understand and be warm with you. 


Excerpt @ 


HELPEE: Who do you think you are? You call yourself a therapist! Damn, 
here I am spilling my guts out and all you do is look at the clock 
You don’t hear what I say. Your responses are not attuned to what 
I'm saying. 1 never heard of such therapy. You are supposed to he 
helping me. You are so wrapped up in your world you don't hear 
a thing I'm saying. You don't give me the time. The minute the hour 
is up you push me out the door whether I have something important 
to say or not. I—uh—it makes me so goddamn mad! 


HELPER RESPONSES: 


(1) “You are suggesting I'm wrapped up in myself. Do you think that perhap*. 





3) 


in fact, this is your problem? 
(2) I'm only trying to listen to you. Really, I think we are making a whole 
lot of progress here. 


You are pretty displeased with what has been going on here. 


(4) All right, you are furious, but I wonder if it’s all mine or is there some- 


a e 


thing else eating you. 


Excerpt 9 

neLPrE: I'm so thrilled to have found a counselor like you. I didn’t know 
any existed. You seem to understand me so well. It’s just greatl I 
feel like I'm coming alive again. I have not felt like this in so long. 


HELPER RESPONSES: 

(1) Gratitude is a natural emotion. 

(2) This is quite nice but remember, unless extreme caution is exercised, 
you may find yourself moving in the other direction. 

(3) That's a good feeling. 

(4) Hey, I'm as thrilled to hear you talk this way as you are! I'm pleased 
that I have been helpful. I do think we still have some work to do yet, 
though. 
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Excerpt | 0 


HELPEE: Gee, those people! Who do they think they are? I just can’t stand 
interacting with them anymore. Just a bunch of phonies. They leave 
me so frustrated. They make me so anxious. I get angry at myself. 
I don’t even want to be bothered with them anymore. I just wish 
I could be honest with them and tell them all to go to hell! But I 
guess I just can’t do it. 


HELPER RESPONSES: 

(1) They really make vou very angry. You wish you could handle them more 
effectively than vou do. 

(2) Damn, they make vou furious! But it’s just not them. It’s with yourself, 
too, because vou don’t act on how you feel. 

(3) Why do you feel these people are phony? What do they say to you? 

(4) Maybe society itself is at fault here—making you feel inadequate, giving 
you this negative view of yourself, leading you to be unable to success. 
fully interact with others. 


Excerpt 11 


HELPEE: No response. (Moving about in chair.) 


HELPER RESPONSES: 
———————- (1) You can’t really say all that you feel at this moment. 
(2) A penny for your thoughts. — - 
(3) Are you nervous? Maybe you haven't made the progress here we hoped 
for. 
(4) You just don’t know what to say at this moment. 


Excerpt 12 


HELPEE: I don’t know if I am right or wrong feeling the way I do. But I 
find myself withdrawing from people. I don’t seem to socialize and 
play their stupid little games any more. I get upset and come home 
depressed and have headaches. It all seems so superficial. There was 
a tine when I used to get along with everybody. Everybody said, 
“Isn't she wonderful. She gets along with everybody. Everybody 
likes her.” I used to think that was something to be really proud 
of, but that was who I was at that time. I had no depth. I was 
what the crowd wanted me to be—the particular group I was with. 


HELPER RESPONSES: 

—______. (1) You know you have changed a lot. There are a lot of things you want tu 
do but no longer can. 

(2) You are damned sure who you can’t be any longer but you are not sure 
who you are. Still hesitant as to who you are yet. 

(3) Who are these people that make vou so angry? Why don't you tell them 
where to get off! They can’t control your existence. You have to be your 
own person. 

(4) So you have a social problem involving interpersonal difficulties with 
others. 
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Excerpt 13 


RELPEE: He is ridiculous! Everything has to be done when he wants to do 


it, the way he wants it done. It’s as if nobody else exists. It’s every- 
thing he wants to do. There is a range of things I have to do—not 
just be a housewife and take care of the kids. Oh no, I have to do 
his typing for him, errands for him. If I don’t do it right away, I'm 
stupid—l1’m not a good wife or something stupid like that. I have an 
identity of my own, and I'm not going to have it wrapped up in 
him. It makes me—it infuriates me! I want to punch him right in 
the mouth. What am I going to do? Who does he think he is any- 
way? 


HELPER RESPONSES: 


It really angers you when you realize in how many ways he has taken 


(1) 
advantage of you. 

(2) Tell me, what is your concept of a good marriage? 

(3) Your husband makes you feel inferior in your own eyes. You feel in- 
competent. In many ways you make him sound like a very cruel and 
destructive man. 

(4) It makes you furious when you think of the one-sidedness of this rela- 
tionship. He imposes upon you everywhere, particularly in your own 
struggle for your own identity. And you don’t know where this rela- 
tionship is going. 

Excerpt 14 


HELPEE: I'm so pleased with the kids. They are doing just marvelously. They 


have done so well at school and at home; they get along together 
It’s amazing. I never thought they would. They seem a little older. 


They play together better and they enjoy each other, and I enjoy 
them. Life has become so much easier. It’s really a joy to raise three 
boys. I didn’t think it would be. I'm just so pleased and hopeful 
for the future. For them and for us. It’s just great! I can’t believe it. 
It’s marvelous! 


HELPER RESPONSES: 


(1) 


(3) 
(4) 


It’s a good feeling to have your kids settled once again. 

Is it possible your kids were happy before but you never noticed it 
before? You mentioned your boys. How about your husband? Is he 
happy? 

Do you feel this is a permanent change? 

Hey, that’s great! Whatever the problem, and you know there will be 
problems, it’s great to have experienced the positive side of it. 
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Excerpt 15 


HELPEE: They wave that degree up like it’s a pot of gold at the end of the 
rainbow. I used to think that, too, until I tried it. I’m happy being 
a housewife. 1 don’t care to get a degree. But the people I associate 
with, the first thing they ask is, “Where did you get your degree?” 
I answer, “I don't have a degree.” Christ, they look at you like you 
are some sort of a freak, some backwoodsman your husband picked 
up along the way. They actually believe that people with degrees 
are better. In fact, I] think they are worse. I've found a lot of people 
without degrees that are a hell of a lot smarter than these people. 
They think that just because thev have degrees they are something 
special. These poor kids that think they have to go to college or 
they are ruined. It seems that we are trying to perpetrate a fraud 
on these kids. If no degree, they think they will end up digging 
ditches the rest of their lives. They are looked down upon. That 
makes me sick. 


HELPER RESPONSES: 

(1) You really resent having to meet the goals other people set for you. 

(2) What do you mean by “it makes me sick?” 

(3) Do you honestly feel a degree makes a person worse or better? And 
not having a degree makes vou better? Do you realize society perpetrates 
manv frauds and sets many prerequisites such as a degree. You must 
realize how doors are closed unless you have a degree, while the ditches 
are certainly open. 

(4) A lot of these expectations make you furious. Yet, they do tap in on 
something in yourself you are not sure of—something about yourself in 
relation to these other people. 





Excerpt 16 


HELPEE: I'm really excited! We are going to California. I'm going to have 
a second lease on life. I found a marvelous job! Its great! It's so 
great I can't believe it’s true—it’s so great! I have a secretarial job 
I can be a mother and can have a part-time job which I think I 
will enjov very much. I can be home when the kids get home from 
school. It’s too good to be true. It’s so exciting. New horizons are 

_ unfolding. I just can’t wait to get started. It’s greatl 


HELPER RESPONSES: 

Don't you think you are biting off a little bit more than you can chew? 
Don’t you think that working and taking care of the children will be a 
little bit too much? How does your husband feel about this? 

(2) Hey, that’s a mighty good feeling. You are on your way now. Even 
though there are some things you don’t know along the way, it’s just 
exciting to be gone. 

: (3) Let me caution you to be cautious in your judgment. Don't be too hasty 
Try to get settled first. 
(4) It’s a good feeling to contemplate doing these things. 
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APPENDIX D-] 


THE SELF-DISCLOSURE QUESTIONNAIRE 


People differ in the extent to which they let other 
people know them. We are seeking to investigate what people 
tell others about themselves. 


Some of the things about yourself you will regard as 
more personal and private than others; people differ widely 
in what they consider appropriate to let others known, 
and what they consider is nobody's business but their own. 


INSTRUCTIONS 


On the following pages there is a list of topics that 


pertain to you. You have been given a special answer- 
sheet. What we want you to do is indicate on the answer- 
sheet the degree to which you have let each of several 
people in your life know this information about you. You 


are to read each item on the questionnaire, and then 
indicate on the answer-sheet the extent that you have talked 
about each item to that person; that is, the extent to which 
you have made yourself known to that person. 


Using the rating-scale described below to indicate the 
extent that you have talked to each person about each item. 


0: Have told the other person nothing about this 
aspect of me. 


1s) jt iev erta lked! fine generadsiterms about this item. The 
other person has only a general idea about this 
aspect of me. 


2: Have talked in full and complete detail about this 
item to the other person. He knows me fully in 
this respect, and could describe me accurately. 


ke “Have lied or misrepresented mysel? tomthe other 


person so that he has a false picture of me. 
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What | think and feel about religion; my personal 
religious views. 


My personal opinions and feelings about other religious 
groups. than my own; ¢.g., Protestants, Catholics, Jews, 
atheists. 


My views on communism. 


My views on the present government--the prime minister, 
government, policies, etc. 


My views on the question of racial integration in 
schools, transportation, etc. 


My personal views on drinking. 


My personal views on sexual morality--how | feel that | 
and others ought to behave in sexual matters. 


My personal standards of beauty and attractiveness in 


women--what | consider to be attractive in a woman. 
The things that | regard as desirable for a man to be-- 
Whee ' louk “for Um @*nar. 


My feeling about how parents ought to deal with children. 


My favorite foods, the ways | like food prepared, and my 
food dislikes. 


My favorite beverages and the ones | don't like. 
My likes and dislikes in music. 
My favorite reading matter. 


The kinds of movies that | like to see best; the TV shows 
that are my favorites. 


My tastes in clothing. 


The style of house, and the kinds of furnishings that | 
like best. 


Thee tnd ‘of "party, “oFesocial gathering that 1 like best, 
and the kind that bore me, or that | wouldn't enjoy. 


My favorite ways of spending spare time, e.g., hunting, 
reading, cards, sports events, parties, dancing, etc. 


What |! would appreciate most for a present. 


What | find to be the worst pressures and strains in my 
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work. 


What | find to be the most boring and unenjoyable aspects 
of my work. 


What | enjoy most, and get the most satisfaction from in 
my present work. 


What | feel are my shortcomings and handicaps that 
prevent me from working as I'd like to, or that prevents 
me from getting further ahead in my work. 


What | feel are my special strong points and qualific- 
ations for my work. 


How | feel that my work is appreciated by others (e.g., 
boss, fellow-workers, teacher, husband, etc.) 


My ambitions and goals in my work. 


My feelings about the salary or regards that |! get for 
my work. 


How | feel about the choice of career that |! have made-- 
whether onrenot+lL'masatisfied with Lt. 


How | really feel about the people that | work for, or 
work with. 


How much money | make at my work, or get as an allowance. 
Whether or not | owe money; if so, how much. 
Whom | owe money to at present; or who | have borrowed 


rrom in tne past. 
Whether or not | have savings, and the amount. 


Whether or not others owe me money; the amount, and who 
owes it to me. 


Whether or not | gamble; if so, the way I gamble, and 
the extent of it. 


All of my present sources of income--wages, fees, allow- 
ances, dividends, etc. 


My total financial work, including property, savings, 
bonds, insurance, etc. 


My most pressing need for money right now, e.g., out- 
standing bills, some major purchase that is desired or 
needed. 
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How | budget my money--the proportion that goes to 
necessities, luxuries, etc. 


The aspects of my personality that |! dislike, worry 
about, that I regard as a handicap to me. 


What feelings, if any, that lt have trouble expressing or 
eantrol)ing; 


The facts of my present sex life--including knowledge 
of how | get my sexual gratification; any problems that 
| might have; with whom | have relations, if anybody. 
Whether or not | feel that | am attractive to the 
Opposite sex; my problems, if any, about getting 
favorable attention from the opposite sex. 


Things in the past or present that | feel ashamed and 
guilty about. 


The kinds of things that make me just furious. 

What it takes to get me feeling real depressed or blue. 
What it takes to get me real worried, anxious and afraid. 
What it takes to hurt my feelings deeply. 


The kinds of things that make me especially proud of 
myself, elated, full of self-esteem or self-respect. 


My feelings about the appearance of my face--things | 
don't like, and things that ! might like about my face 
and head--nose, eyes, hair, teeth, etc. 


How | wish | looked; my ideals for overall appearance. 


My feelings about different parts of my body--legs, 
Hips we lot, PChest of DUS t ecetrc.. 


Any problems and worries that | had with my appearance 
in the past. 


Whether or not | now have any health problems, e.g., 
trouble with sleep, digestion, female complaints, heart 
condition, allergies, headaches, piles, etc. 


Whether or not | have any long-range worries or concerns 
about my health, e.g., cancer, ulcers, heart trouble. 


My past record of illness and treatment. 


Whether or not | now make a special effort to keep fit, 
featthyoana attractive, @¢.g., calisthenics, diet. 
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60. 


My present physical measurements, e.g., 


WabSt.,. C564 


My feelings about my adequacy 


in sexual 
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height, weight, 


behavior-- 


whether or not | feel able to perform adequately in sex 


relationships. 
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PROGRAM OUTLINE FOR SYSTEMATIC TRAINING 
PROGRAM IN HELPING AND HUMAN RELATIONS SKILLS 


i OVERV LEW 


As. ?¥raining Leader's Functions: 


1}. Relationship - the trainer must establish a 
relationship with the group members typified by under- 
standing, genuine concern and personal openness. To 


accomplish this the trainer must himself be functioning 
at adequate levels on the facilitative dimensions of 
empathy (E), warmth (PR), genuineness (G), and concrete- 
ness (C). The relationship, combined with the 
atmosphere of trust, mutual cooperation and effort it 
generates, are essential” prerequisites for all’ inter= 
personal learning processes (Vitalo, 1970). Addition- 
ally, it provides the group members with an opportunity 
to witness and experience at first hand the skills they 
are attempting to acquire. 


fee ooiete tie Creiner= provides tirougn nis actions” a 
live model of facilitative functioning--thus opening an 
added channel for constructive learning. 


Jee aeaciete “stne, trainer's didactic. functions include: 
articulating the concepts being taught; clarifying 
thelr meaning; eliciting tratnee practice-responding; 
guiding trainee responding through selective reinforce- 
ment and correction; offering alternative responses and 
implementing the training components described below. 


For these,purposes—the trainer must) have an operat iona | 
understanding of the dimensions being taught. While an 


ince ects Grasplor “the dimensions” is*valUable for 
training, only with a "doing level'' comprehension of 


the dimensions will the training leader be able to 
properly reinforce, correct and shape behavior and offer 
alternative responses. 


i Caretaker =the trainer tunctions as a caretarer 


PUrING thaiming. one Teniatos alert to potentialfopetacies 
to movement which may arise and he acts quickly to 


resolve them. These may include: friction between group 
members; conflicts or difficulties within a group 

member or conflicts and difficulties resulting from 
aspects of the trainer's own personality or behavior. 


Summary: - 
T-he—ta--ning—-eadertUnc.tlohns—to- 


1. establish a relationship conducive to interpersonal 
learning; 
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provide a live model for trainee imitation; 
selectively reinforce and gradually shape trainee 
behavior; 

generate alternate more appropriate responses; 
implement training stages, and 

maintain the flow of training. 


Nw = Ww Ph 


To fulfill these functions the trainer must have an 


operational understanding of the dimensions being taught 
and be responsive to potential difficulties emanating from 
within himself or the group members. 


Bs. 


Training Components: 


1. Concept Presentation/Discussion - this component 


routine includes the presentation of the interpersonal 
dimensions to the group, the definition of the specific 
concept being considered, the demonstration of the 
concept by use of live or audio-taped examples, and the 
elicitation of discussion and comment by group members. 
The routine may also include the integration of readings 
where appropriate. This routine functions as a vehicle 
for introducing each phase of work, for stimulating 
group interest and involvement and for focusing 

pe eaten on the specific material to be learned. 


2. Structured Responding - this technique uses a basic 
formula for facilitative responding. Basic reply: 
you feel (add feeling) because 


(add Feason)4 The trainee: is instructed 


toe use= the’ bSstic Formula’ in making Ais anitiatl Responses 
ahd® to! complete? ther reply® by’ filling inthe’ affect and 
content of the communication he is receiving’. As the 


trainee progresses in accuracy and skill, he is 
permitted to vary from the formula and generate spontan- 
eously his own personally unique responses. The 
structured responding technique offers three important 
advantages: 1. it gives the trainee a precise model 

for responding and consequently greatly speeds training; 
Z2euat Trees? the? trainee Ss Sit tent lon? to Focus" direct ly 

on the second person's communication and 3. it trains 
him to-attend to both the feeling and content of the 
message he is receiving. The technique is for use with 
all trainee groups. The trainer must be cautioned, 


hoWevVe#r 9% hots toe eqtate thei basicereriective Tesponse 


given _in the formula above with the concept of empathy. 
Anvacctrate reflectionidelt vered! wi tho appropriate" feel - 


ing represents only one level of empathic functionin 
(approximately level’ aes, Higneredevels OTs Tuncttionithg 
derive from deeper, more intimate understanding of the 
second person's communication. Additionally, higher 


levels of functioning tend to be more active and spont~- 
aneous and less passive and reactive. Consequently, 
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these higher levels of empathic functioning cannot be 
formularized. 


oe Single Response Phase - this routine follows the 


initiation of empathy training. The trainees are 
exposed to one sentence live or taped role played client 
statements. Each group member is called on, at random 
or in turn, to offer a one sentence reply. The trainer 
selectively reinforces and gradually shapes these 
responses to more accurate levels of functioning. 
Additionally, he offers alternative responses. This 
procedure is repeated until acceptable levels of 


accuracy are achieved. The single response phase is 
generalily not employed during warmth, genuineness, and 
concreteness training since, by that point, the trainees 
are usually functioning at sufficiently high levels to 


integrate the new skills while freely responding in 
Ongoing interactions. 


4, Multiple Response Phase | - as the trainee develops 


proficiency in generating single responses, he is next 
exposed to a sequence of communications. This phase 
represents a transition from discrete responding to 
continuous interactions. The trainer's functioning 
remains the same during this phase as in the single 
response phase. 


5. Multiple Response Phase I! (Role Playing) - two 


significant developments occur during this training 
component: 1. the interactions become real and 


nn a RR 


continuous and 2. each trainee serves as the helper/ 
helpee for each other trainee. For the Tirst time in 


training each group member uses his new skills in a 
live and thoroughly real interaction. Additionally, he 


is asked to explore himsedftand hisown feelings in the 
group's presence and thus come into greater contact with 
himself and his own feedings as well as more fully 


aéppreciatingatheifeedings other "'helpees" are likely 
cCouéexpersence. During this training phase vtne group 
becomes in its fullest sense a vehicle for facilitating 


each member's personal growth and development. 


The group leader initiates this training component 
when, in his judgement, trainees have progressed 
adequately in skills acquisition. The trainer continues 
in his didactic functioning--however, most critical at 
thismpointetsihtstabidityntoteneate andonurture an 
atmosphere of frankness, sincer/ty and mutual concern. 

While group members usually respond hesitantly to the 
initiation of this training component, most frequently 
this hesitancy disappears after each person's first 
experience as helper/helpee. Occasionally trainees 
will continue to resist functioning in the helpee role. 


While the trainer may opt to temporarily allow the 
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trainee to explore an imaginary problem, full training 
benefits only accrue when the trainee can be brought to 
share his own personal experiences. 


or Affect-Expression Training - this component functions 


to remedy lack of trainee emotional expressiveness in 
evr tiersvorce-orrgesture.——-Ssuch--inhition-restricts 


communication of the facilitative dimensions. During 
the training routine, the trainer focuses his efforts 
on developing the trainee's voice characteristics of 
volume, inflection and pitch. Additionally, the non- 


voice characteristics of gestures rTeciat—expresston—and 
osture are dealt with. In each instance, one of the 
five basic feelings (anger, joy, love, fear and sadness) 
is selected and demonstrated emphasizing all channels 
of ¢ommunication (words, volume, tone, inflection, 
gesture, posture, facial configuration). Trainees are 
Bhrecteo fn torn to smitate and? practice this “full 
channel'' communication. The trainer observes and 
evaluates this performance and selects out the trainee's 
"weak channel'' for further emphasis and practice. The 


practice Sessions “Are aiged by the trainer evoking 
appropriate feelings through suggestion and imagery. 

In addition, the trainer coaxes each trainee to recall 
Sie he expemience wilichatyputi es thetticeling being 
practiced. Atwethe beginning ot a practice session, the 
trainer may elect to ''loosen-up'' the group through 
GCallisthenics, hand clapping, shouting, group singing or 


some other innovative method. Direct = expression train- 


ing may be introduced with training in positive regard 
and genuineness. 








Vos ine exobijpect ions Sinat such jpractice: is “phoney” 
are countered by the challenge to make the feelings 
real. It is further noted that each individual should 
have the capacity tor fully expression of feelings 
aval lab lteetto “him and sthatethe process Gteacqolring this 
facilityiis a validvone, 


7. Permanence Training - this routine aims at helping 
each trainee maintain and enhance his newly acquired 
skills after the conclusion of training. In the group 
context: 


a) facilitative functioning is immediately and 
consistently reiniorced; 

b) meaningful interactions tend to unfold’with ease, 
and j 

c) one's functioning is reciprocated by the function- 
ing of the other group members. 


None of these conditions is likely to persist outside 
the training group. Indeed, there is research to 
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suggest that society in general cannot offer nurturance 
to its members (Carkhuff and Berenson, 1967), that 
social units sometimes react destructively to the 
improved functioning of one of its members (Boszormenyi- 
Nagy and Framo, 1965) 


and that a vast majority of social 
interactions are circular and fruitless ''games'' with 


layers who resist real and intimate contacts (Berne, 
igehy- Permanence training involves the raising of 


these possibilities. rt entaiis? 

a) Pointing. OUL tie subtle: supportive effects of the 
group on each member's functioning; 

b) suggesting wiact eftect Ehe Non-continuation of this 
support may have, and 

c) developing individual ways for coping with this 


loss and for maintaining each member's functioning. 
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SYSTEMATIC TRAINING PROGRAM IN HELPING 
AND HUMAN RELATIONS SKILLS 

The purpose of the training program is to train helpers 
who can effectively relate to persons in need of help and 
facilitate their positive movement. Carkhuff (1968, 1969a, 
1969b) has discussed the essential aspects of such a 
training program. Hence, the present manual attempts to 
outline in detail a program to be followed by a trainer who 
has as his goal the training of groups of individuals to 
Function constructively in helping relationships with others. 
The manual may be used by any high-functioning person to 
train counselors, therapists, teachers, social workers, 
nurses, parents, caseworkers and others involved in inter- 
personal (helping) relationships. 

The basic orientation of the training is to develop a 
systematic series of step-by-step reinforcement experiences. 
It is a behavioristic approach to experiential dimentions. 
This particular approach has been chosen because it has been 
shown to produce the desired outcomes (Carkhuff, 1969). It 
seems that the more systematic one is in the development of 
the stages towards the chosen goals, the more effective one 
can be in achieving them. 

Hence, the training program is developed around 3 
central elements which integrate the critical sources of 
learning: 

1. A group content in which the trainer communicates 


minimally facilitative levels of accurate empathy, respect 
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or positive regard, facilitative genuineness and personally 
relevant concreteness to the trainees. This means that the 
trainer not only offers high levels of facilitative and 
action-oriented dimensions (thus providing the trainee with 
the same experiential base as the helpee is to be offered) 
but also establishes himself as a model for a person who can 
sensitively share experiences with another as well as act 
upon these experiences, both within and without the pertin- 
ent interpersonal process. This modelling or imitatIve 
process will serve to increase the trainee's own behavioral 
response repertoire. 

2) ae GAO by aS PaGihic edidact ic -teaching and «ishap-ing'} 
process in which the trainer focuses upon the facilitative 
dimensions which he is employing in interaction with the 
trainees. He uses the Carkhuff scales for ''shaping'' the 
trainees' responses toward high levels of empathy, respect, 
genuineness, and concreteness. 

3. Through experiential learning by the actual 
practice of new behavior the trainee's experiential base of 
both understanding and action will free him to further 
experience and experiment with himself. In order for 
trainees to function effectively in the helping role they 
OSE be given. plenty, of .practice in the helping..rcole.,. Hence, 
in order for the trainees to learn to communicate effective- 
ly they must be given practice in communication LGarkhu ff , 
1969)« Thus;.the,.three,.critical .sources,.of ;learning 


employed in the training program are modelling, direct 
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teaching, and experiential learning. 

The training program as defined in the manual is 
divided into two sections. The first section consists of 4 
units concentrating on the specific communication skills 
of: Paraphrase, Behavior Description, Description of 
Feeling, and Perception Check; the second section consists 
of 4 units concentrating on instruction and practice in 
the communication of the dimension of Accurate Empathy, 
Facilitative Genuineness, and Concreteness. The bulk of 
training time is spent on the second section while the 
first section provides an introduction to communication 
skills and an orientation to the second part of the training 
program. 

The manual follows the same general outline throughout. 
Each unit contains the following materials: 

1. An outline of the step-by-step procedures to be 
followed by the trainer for that unit, including the hand- 
outs and materials needed for the unit. 

2. A detailed description of the program to be 
followed by the trainer including the time allotted for each 
activity, the instructions, material, rationale, and object- 
ives for edoh activity. 

a Apcopy of all materials and “instructions required 
by the trainees. 

kh. statement of the objectives of each unit. 

oe, oe theoretical explanation of the dimensions the 


trainer 1s teaching. 
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Unit 4 
Handout | 


UNIT I: OVERVIEW OF COMMUNICATION UNITS 


This is an overview of the 4 units included in inter- 
personal communication instruction. The 4 units dealing 
with basic communication skills attempt to bring these 
skills more clearly into awareness so that you, as an 
individual, can work at improving your skills in communicat- 
ing. Improving skills of communication goes beyond simply 
becoming more clear about what you know. Therefore each 
unit provides opportunities to practice the behaviors which 
are described, learn ways to recognize these behaviors, and 
gain ''feedback'' from your partners about the ways you use 
these behaviors. 

Another important aspect of interpersonal communications 
involves the personal style of the individual. For example, 
the skill of paraphrasing involves repeating what you have 
heard someone say, and checking with him to be sure you 
understand what he meant by it. The exact behavior you use 
to do this checking will depend on your personal style. 
Another example would be that individuals show trust 
differently dependent upon their personal style. The 
important questions are whether you are clear about the ways 
you show trust in your communications and whether you know 
ways to help others recognize when you are attempting to 
show trust in your personal style of communicating. 


In review, the exercises in units 2 to 4 attempt to 
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provide three kinds of opportunity: 

]1. to become more clear about things you know about 

interpersonal communications; 

2. to practice what you do in interpersonal 

communications; 

a. etorrmrecogntizeymorne’ cheanmlys yourspensona ls rsity) e& tof 

interpersonal communications. 

Handout 2 provides a brief summary of the basic 
communication skills to be learned in Units 2 through 4. 
Wallen (1971) has summarized the skills into two categories: 

1. Reception iski'lrs soforparaphrase and perception check 

which are learned fin unit 2, and 

2. Transmission skills of behavior description and 

description of feelings which are learned in units 


3. and-A.. 
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Uneaten ol 
Handout 2 


SUMMARY OF BASIC COMMUNICATION SKILLS 
FOR IMPROVING INTERPERSONAL RELATIONSHIPS 


John L. Wallen 
1968 r 1971 


Objectives: You bridge the interpersonal gap as you increase 
the understanding you and another share. A shared under- 
standing means that each of you has accurate information 
about the other's (a) ideas and suggestions, and (b) feelings 
- his intentions, emotional responses, assumptions. 


The four communication skills summarized here can be helpful 


if*you Want to’ encourage’ a’ spirit’ of Joint’ inquiry 
("Let us try to understand how each of us views 
this'') rather than competing, blaming and fault- 
finding, (You're wrong: I'm right"). 

if you want to increase the amount of information 
held in common. 

if you want to reduce the depreciation and hostility 
transmitted. 


if you want to lessen the likelihood of injury and 
hurt feelings. 


1. Reception Skills: (acknowledging by checking) These 
responses (a) let the speaker know you have heard him 
(acknowledging) and (b) that you wish to compare your 
Understanding against his for accuracy (checking) ; 


A. Paraphrase: (Concern with ideas and suggestions) 
Letting the other know what meaning his statements 
evoke in you. 


"No you mean ... (statement) ...7' 

Misethis .., (statement) .«...an accurate under- 
standing of your idea?'"' 

"Would this be an example of what you mean? 

Giving a specific example)'"' 


B. Perception Check: (Concern with the person, his feel- 
ings) Describing what you perceive the other feels -- 
tentatively and without evaluating him. 


"I get the impression you'd rather not talk about 
Cn. ls that sow” 

"You were disappointed that they did not ask you?" 

"You look like you felt hurt by my comment. Did 
you?'' 
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Transmission Skills: These responses aim at transmitting 
information free of attack, accusation, depreciation, and 
other relation-straining attributes. 


As GenaVior Description: Describing specific, observable 


actions of others rather than stating inferences, 
accusations, or generalizations about their motives, 
attitudes or personality traits. 


"You bumped my cup,'' rather than ''You never watch 
where you're going." 

"Jim and Bill have done most of the talking and 
the rest of us have said very little,'' rather 
than "Jim and Bill just have to hog the spot- 
Light .?' 


B. Description of Feelings: Identifying your feelings 
by (1) name, (2) simile, (3) action urge and convey- 
ing it as information about your inner state and not 
as an accusation or coercive demand against the other. 


"? felt hurt when you ignored my comment,'! rather 
Bhan “Wou're rudel”™ 

it feel hurtaand embarrassed,'' rather than, "You 
just put me down!" 

"i'm disappotnted that you forgot," rather» than 
"You don't care about me!" 

"i'm too angry to listen to any more now," rather 
than ''Get the Hell out!" 
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Handout |] 


Paraphrase 


A Basic Communication Skill 
For Improving Interpersonal Relationships 


The problem: Tell somebody your phone number and he will 
usually repeat it to make sure he heard it correctly. However 
if you make a complicated statement most people will express 
agreement or disagreement without trying to insure that they 
are responding to what you intended. Most people seem to 
assume that what they understand from a statement is what 
the other intended. 


How do you check to make sure that you understand 
another person's ideas, information, or suggestions as he 
intended them? How do you know that his remark means the 
same to you asyvit doesito him? 


Of course, you can get the other person to clarify his 
remark by asking, ''What do you mean?" or ''Tell me more." or 
by saying ''l don't understand.'' However, after he has 
elaborated you still face the same question. ''Am | under- 
standing his idea as he intended it to be understood?"! 

Your feeling of certainty is no evidence that you do, in 
fact, understand. (See "On Misunderstanding."') 


The sktl Je lf you state in your own way what his 
remark conveys to you, the other can begin to determine 
whether his message is coming through as he intended. Then, 
if he thinks you misunderstand, he can speak directly to 
the specific misunderstanding you have revealed. a 


use thé tegmeparaphrase¥mfior any meanssof showingethesother 
person what his _ idea or suggestion means to you. 


Paraphrasing, then, is any way of revealing your under- 
standing of the other person's comment in order to test 
your understanding. 


An additional benefit of paraphrasing is that it lets 
the other know that you are interested in him. Lapis 
evidence that you do want to understand what he means. 


lf you can satisfy the other that you really do under- 
stand his point, he will probably be more willing to attempt 
to understand your views. 





PaGaphragiung, thus, Jaeacrtcial.~in attempting.to bridge 
the interpersonal,gap«. ())+it increases,,theraccuracy.of 
communication, and thus the degree of mutal or shared 
understanding. (2) The act of paraphrasing itself conveys 
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feeling -- your interest in the other, your concern to see 
how he views things. 


Learning to paraphrase: People sometimes think of 
paraphrasing as merely putting the other person's ideas in 
another way. They try to say the same thing with different 
words. Such word-swapping may merely result in the illusion 
of mutual understanding as in the following example. 


Sarah: Jim should never have become a teacher. 
Fred: You mean teaching Isn't the right job for him? 
Sata seexactlvion neacning IS not the right job for Jim. 


Instead of trying to reword Sarah's statement, Fred 
might have asked himself, 'What does Sarah's statement mean 


to me? In that case the interchange might have sounded like 
Bits 

Sarah: Jim should never have become a teacher. 

Fred: You mean he is too harsh on the children? Maybe 
even cruel? 

SATs hoe fb 5.0» | meant that he has such expensive 
tastes that he can't ever earn enough as a 
teacher. 

Fred: Oh, | see. You think he should have gone into 


a field that would have insured him a higher 
standard of living. 
So ralcescEXacs IVin teaching. sanot.ghe right. job for. Jim. 


Effective paraphrasing is not a trick or a verbal 
gimmick. It comes from an attitude, a desire to know what 
the other means. And to satisfy this desire you reveal the 
meaning his comment has for you so that the other can check 
whether it matches the meaning he intended to convey. 


lf the other's statement was general, it may convey 
something specific to you. 


Larry: | think this Is a very poor textbook. 
You: Poor? You mean it has too many inaccuracies? 
ois: No, the text is accurate, but the book comes 


apart too easily. 


Possibly the other's comment suggests an example to you. 


Laura: This text has too many omissions; we shouldn't 
AUOD © Jie 
You: Do you mean, for example, that it contains 


nothing about the Negro's role in the develop- 
ment of America? 

Laura: Yes, that's one example. It also lacks any 
discussion of the development of the arts in 
America. 





77 
a om 


882 o3 nis903 TWwWoy ,19f%0 sfd2 Al test99nT IWwOY -- 





_ 


abalat ete ae 


Yo Anidd esmitomor sigosd reeerdqgse16q 03 pninises) - 
ni essbi 2'noeisq xedyo sft gnidtuq ylsxem e6 eniesiiqsisq 5 
Inoxsitib Ajiw petdd omee sdd yee o3 ya3 yendT .yew ishtons 
noieulli ent ai Sluess ylsoem ysm pniqaswe=biow Asu2 .ebiow : 
-Siqmexs pniwollo? eft ni 26 gpnibnez2e1sbau fsutum Yo 7 


-Te90603 8 emoosd sve teven bluode mil © idens : 
Tmid yO? doi thegia sit 3* a2) paldossd osem vol’ > sbea7! eee) 
mit 0% dol dnpis edt ton ef gnitoseT tylooexn3> eranste 7 ce 
; : ‘omnatie 
bs1i ,Jnemetete 2* hers? SiOWSs? OF eniyyyd to bestent 18 
Vssm IdeMsaIsIz2 z2'héree esob Jew" | FisemiA betes sved saoTe 
sdit bebnuoe sven tadpim spnedotsin] sf3 seso°dedd nts Tem of 


-2tria | 

19719692 56 smooed eved yeven bluode mit tAders2) )) 
sdyEM Yasrblidao eft no deasd oof et sh asam vo¥ tbarave*: 
Tflawi2 neve) | vee 

svianogxs dave ean of todd tneom | .on ,fAO sdere2 

6 28 Apuens n155 18vVe 3'asa ef Jedd e53263 

7999699 reas 
ojlni snep sved bivode sd anidd wo .ese 1) «Add sbe1d) 
‘enpid s mid banuent eved blwow toendd biel? « ate 
-poivil to byebaese ina 
-mil sot doj ddgixr edd ton 27? paidsesT fvlsaock3 shbaee ‘ 


isdysv 6 10 AD9;99 & gon ef palesidasisq svis39773 
jeiw wond oF sxizsb 6 ,sbutizi6 ne mort’ 2smo5 34 -Asimmio 
sd3 lesve voy silesb efids yteltee of bnA  .2enssm isdio.sd3 
Asanl> n6o vedto sft tehd O2 voy 160% 26d PHammod etd pninsem ) 
-Y8VAOD OF bebnatni sd gpninsem sd eedotem 3! seddshw 


¥evnOD yom +i ,fe19nep 2eW Jnemsded2 *!r9d30° shit 24° «+> - 
Woy OF D>ITIOSqQ2 pNnidszamoe 
-1oodtxst r0O0q yrsv & 2! 2149 Adntda 1 syat6] : 
Tesio61vs96ni ynem oot 26d +4 assem Wo fa0]e4 TS ee 
zama2 Xood oft Jud ~stervoos et txod eff , OW cyVARD FOR . 
-vlies9 0603 3456q6 | 
lua es! 







NOY O3 Siqmuxe n& eteappue Insmmor 2! red7p 8A ti ee 
; sf. ose 6 
te xuseJ 


J'nbivode ew i2notazimo ynem oo2 2 [ 
am ba la ; uty 


Deen 


- , ae 3 
-eointeh eo Rare 

a= PRs i 
a oa! 





st dxe3 etd 













If the speaker's comment was very specific, it may 
convey a more general idea to you. 


Ralph: Do you have 25 pencils | can borrow for my class? 
You: Do you just want something for them to write 
with? | have about 15 ball-point pens and 10 


or 11 pencils. 
Ralph: Great. Anything that will write will do. 


Sometimes the other's idea will suggest its inverse or 


Opposite to you. 


Stanley: | think the Teachers' Union acts so irrespons- 
ibly because the Administration has ignored 
them so long. 

Yous Do you mean that the T.U. would be less 
militant now if the Administration had 
consulted with them in the past? 

Stanley: Certainly. | think the T.U. is being forced 
to more and more desperate measures. 


To develop your skill in understanding others, try 
different ways of (1) conveying your interest in under- 
standing what they mean, (2) revealing what the other's 
statements mean to you. Find out what kinds of responses 
are helpful ways of paraphrasing for you. 


Ihe next time someone Is angry with you or is criticiz- 
ing you, try to paraphrase until you can demonstrate that 
you understand what he is trying to convey as he intends it. 
What effect does this have on your feelings and on his? 


John L. Wallen 
Northwest Regional Educational Laboratory 
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Unit 2 


Handout 2 
HANDLING MISUNDERSTANDINGS? 
Dealing with Breakdowns in Communication 
Real communication is very hard to achieve. We tend to 


judge, to evaluate, to approve or disapprove before we really 
understand what the other person is saying--before we under- 
stand the frame of reference from which he is talking. This 
tendency of most humans to react first by forming an 
evaluation of what has just been said, to evaluate it from 
our own point of view, is a major barrier to mutual inter- 
personal communication. 

Progress toward understanding can be made when this 
evaluative tendency is avoided--when we listen with under- 
standing--when we are actively listening to what is being 
said. What does this mean? It means to see the expressed 
idea and attitudes from the other person's point of view, to 
sense how it feels to him, to achieve his frame of reference 
in regard to the thing he is talking about. 

iis esounas simple, but lc is not. 

To test the quality of your understanding, try the 
following. lf you see two people talking past each other, 


if you find yourself in an argument with your friend, with 


1The approach proposed here for dealing with misunder- 
sitgndi:nds twas thhrstenta téd sby iGaml Rogersdim F95h. belinis 
abstract, elaboration and extension of his ideas to handling 
conflict was prepared by Floyd Mann, Center for Research on 
Utilization of Scientific Knowledge, University of Michigan. 
For more information, see (Carl Rogers. On Becoming a Person. 
Boston: Houghton Mifflin, 1961, Chapter 17.) 
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your wife or within a small group, stop the discussion for 
a moment, and for an experiment, institute this rule of 
Carl Rogers. ‘Each person can speak up for himself only 
after he has first restated the ideas and feelings of the 
previous speaker accurately--and to that speaker's 
satisfaction." 

This would mean that before presenting your own point 
of view, it would be necessary for you to really achieve 


the other speaker's frame of reference--to understand his 


thoughts and feelings so well that you could summarize them 
for him. This is a very effective process for improving 
communications and relationships with others. Levis much 


more difficult to do behaviorally than you would suspect. 

What will happen if you try to do this during an 
argument? 

You will find that your own next comments will have to 
be drastically revised. You will find the emotion going out 
of the discussion, the differences being reduced. There is 
a decrease in defensiveness, in exaggerated statements, in 
evaluative and critical behavior. Attitudes become more 
positive and problem solving. The differences which remain 
are of a rational and understandable sort. Or they are real 
differences in basic values. 

What are the risks? The obstacles? What are the 
difficulties that keep this bit of knowledge from being 
utilized? 


Try this and you risk being influenced by the other 
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person. You might see it his way--have to change your 
position. There is the risk of change. In this sense, 
listening can be dangerous--and courage is required. 

There is a second obstacle. It is just when emotions 
are oenongese that it lsemost dirticult to athieve the 
frame of reference of the other person or group. A third 
party, who is able to lay aside his own feelings and evalu- 
ations, can assist greatly by listening with understanding 
to each person or group and clarifying the views and attitudes 
facienoldss es ASthifd™ party catalystemay, Incidentally, have 
great difficulty in intervening and’ proposing the use of this 
approach. Any intervention into a heated discussion can be 
interpreted by one party or the other as someone taking the 
other person's side. This is especially true if the third 
party asks you to try and state the otherperson's ideas and 
feelings when you have not really been listening, but think- 
ing what you should say next when he pauses to take a breath. 

Another difficulty stems from our notions as to what is 
Prope! ctolask a Person’ LO do in eo discussion. [t seems 
quite within good taste to ask a person to restate how he 
sees the situation. But’ to ask him to restate the other 
man's position is not consistent with our common sense ways 
of handling differences. The one who would change the 
Dattern--try to break out or the vicious circle oF increas= 
ingly greater misunderstanding--must have enough confidence 
in himself to be able to propose something different. He 
will have to have an appreciation of how to go from dealing 


with misunderstandings to handling conflict and using 
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differences--of how differences can be used to find more 
elegant solutions to problems. Equally useful will be an 
awareness that thesis - antithesis - synthesis is a potential 
outcome from a development discussion of differences. 
Discussions in which one person loses and the other wins 
seldom solve anything permanently. When a person senses a 
win-lose situation developing, it should be interpreted as 

a clue to the need for a new approach, a search for alternate 
solutions, to be sure that there is not another answer to the 
problem. 

Liesoneatiest aiiticulty jot -ahL! ,,0f .cournse, ,is -to,Learn 
to use the rule when you yourself are in an increasingly 
heated verbal exchange. Not to be dependent on a third 
person to intervene when you create or are a party to a 
growing misunderstanding is real evidence of understanding 
the approach proposed here. The full value of this rule is 
available to us only when each of us can note that we are 
gecting increasingly irritated, angry, and unable to 
communicate effectively...when we can use these signals to 
identify the situation in which we are personally involved 
and even trapped where the rule might be employed...if we 
could retrieve the rule from our memory, and if we could 


use it behaviorally in an effective manner. 
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Handout 3 


WHEN TO USE A SKILL LIKE PARAPHRASING 


Paraphrasing is a communication skill designed to help 
you understand others. This is one of our communication 
skills you will be introduced to during this series. The 


other three skills are behavior description, description of 
feeling and perception checking. The four skills are not 
new or unique and almost everyone uses the skills at 
different times. These skills can be learned, practiced, 
and then used in whatever situations you need them to help 
you understand the communication between you and others. 

Of course, communication skills can be overdone and used 
when it's not necessary. They are best used when you want 
to make sure that you and someone else clearly understand 


what is being said. 
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Behavior Description 


A Basic Communication Skill for Improving 
Interpersonal Relationships 


The problem: If you and another person are to improve 
the way you get along together, you must be able to convey 
what each does that affects the other. This is not easy. 
Most of us do not describe behavior clearly enough for 
others to know what actions we have in mind. Instead, we 
usually state what we infer about his motivations, attitudes 
and personality traits; often we are not even aware we are 
inferring rather than describing. Because we are so used to 
inferring we may not ever know what the other did that led 
us to our inferences. 


The skill of behavior description, then, depends upon 
accurate observation which, in turn, depends upon being 
aware of when you are describing and of when you are infer- 
eal Ke lee 


The skill: A’° statement must pass two tests to be a 
behavior description. 


1. A behavior description reports specific, observable 
actions rather than inferences or generalization about the 
persons motives, Treelings, attTtudes°or personality traits. 


It states what was observed. It does not infer about why. 
Behavior Descriptions Inferences 
Fran walked out of the meeting Fran was annoyed. 
30 minutes before it was Fran had an appointment 
finished. elsewhere. 
50D See Veso  Titted=witn’ tears Bob had a cold. 
Bob felt sorry for him- 
self. 
Becky did not say anything Becky did not hear Bill. 
when Bill asked her a question. Becky resented Bill's 


question. 
Becky was embarrassed. 


Sl A behavior descra pt on is non-evaluative: It does 


not say or imply what happened was good or bad, right or 
wrong. Evaluative statements (such as name-calling, 
accusations, judgements) usually express what the speaker 
is feeling and convey little about what behavior is 
observed. 
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Behavior Descriptions 


Jim talked more than others on 
this topic. Several times he 
cut others off before they 
finished. 


"Bob, you've taken the opposite 
of most statements Harry has 


made today."! 


Fran walked out of the meeting 


Evaluative Statements 


Jim is rude. 
Jim wants to hog the center 
of attention. 


"Bob? Yyou 'reejasé “trying 
to show Harry up.'"! 
Bob, you're being stubborn." 


Fran is irresponsible. 


30 minutes before it was Fran doesn't care about 

finished. others. 

"Sam, you cut in before | "Sam, you deliberately 

finished.” diane. et me Ttinishs: 
The word "'deliberately'' implies that Sam knowingly and 


intentionally 
fevdid /e@t ein 


cutesyou off:  All.anybody)canv-observe is that 


before you had finished. 


As an example of the difference a behavior description 
may make, let's suppose you tell me ! am rude (a generalized 
trait) or that I don"t care about your feelings (an infer- 
ence about my motivation). Because | am not Lryang tobe 
budeeand because | > feel =i do/care about your feellngs,. | 
don't know what the basis is for your negative evaluation of 
me. We certainly have not moved closer to a shared under- 
standing. However, if you point out that several times in 
the past few minutes | have interrupted you and have over- 
ridden you before you could finish what you were saying, | 
get a clearer picture of what actions of mine were affect- 


BEd ae V0 Ula 

Several members of his group have told Ben that he was 
too arrogant. Ben was confused and puzzled by this judge- 
ment. He was confused because he didn't know what to do 


referred to. He was 
arrogant or scornful of the 


about it; he didn't know what it 
puzzled because he didn't feel 
others. In fact, he admitted he really felt nervous and 
unsure of himself. Finally, Joe said that Ben often 

laughed explosively after Ben made a comment that seemed 

to have no humorous aspects. Others immediately agreed this 
was the behavior that led them to perceive Ben as looking 
down on them and, therefore, arrogant. Ben said he had not 
been aware of this. 


The pattern, thus, was as follows. When he made a 
statement of which he was somewhat unsure, Ben felt 
insecure. ...Ben's feelings of insecurity expressed them- 
selves in an explosive laugh after he made the statement. 
...the other person perceived Ben as laughing at him. 


...the other person felt put down and humiliated. .the 
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other's feeling of humiliation was expressed in the 
accusation that Ben was arrogant. Note that Ben had no 
awareness of his own behavior (the laugh) which was being 
misread until Joe accurately described what Ben was doing. 
Ben could then see that this laugh was a way of attempting 
to cope with his own feelings of insecurity. 


To develop skill in describing behavior you must 
sharpen your observation of what actually did occur. You 
must force yourself to pay attention to what is observ- 
able and to hold inferences in abeyance. As you practice 
this you may find that many of your conclusions about others 
are based less on observable evidence than on your own 
feelingsAot;affection,-insecuritw, daritations.jealously,.or 
fear. For example, accusations that attribute undesirable 
motives to another are usually expressions of the speaker's 
negative feelings toward the other. 


John L. Wallen 
Rev. 1/1970 
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DEFENSIVE COMMUNICATION? Unit 3 
Handout 2 


One way to understand communication is to view it as a 


people process rather than as a language process. lf one is 
to make fundamental improvements in communication, he must 
make changes in interpersonal relationships. One possible 


type of alteration--and the one with which this paper is 
concerned--is that of reducing the degree of defensiveness. 

Defensive behavior is defined as that behavior which 
occurs when an individual perceives threat or anticipates 
threat in the group. The person who behaves defensively, 
even though he also gives some attention to the common 
task, devotes an appreciable portion of his energy to defend- 
ing himself. Besides talking about the topic, he thinks 
about how he appears to others, how he may be seen more 
favorably, how he may win, dominate, impress, or escape 
punishment, and/or how he may avoid or mitigate a perceived 
or an anticipated attack. 

Such inner feelings and outward acts tend to create 
similarly defensive postures in others; and, if unchecked, 
the ensuing circular response becomes increasingly 
destructive. Defensive behavior, in short, engenders 
defensive ieee and stois cinwturn, produces noestural, 
facial, and verbal cues which raise the defense level of 


the original communicator. 


ljyack R. Gibb. 'Defensive Communication.'' The Journal of 
Communteation 11:141-148; September 1961. 


£ 2700 ay 
§ tuobnsk in eas 


ei ano tl .e2s00%q Sspeopns! & 26 nents VeTieyT scackaoreehanel 
tzum sf ,noltesinummos Al etnamsvorgm! Isinemsbaut beahaalte 
1oe4 649 

sidizzoqg ond eqidenoiselss Tendersqisint wi -e0ensds oven 


nie 


e| 4aqeq ets daitw driw eno sat bns--nolis vel Abe ber 
.22en8vienstsb to —— oft pniosvber to sens == benreonod 
dsidw voivedsd tendt e868 beantiab et rolvensd ovienstod * 
esisqgioline vo J6eexds esvisovsq ltewbivibni ne ansdw e103990 
«yievienstesb zeverded odw noeteqg att .quorie say ni aialde 
nommon sdt oF noijnstis smoz 2ovip ozis ad Aapuods nsvs 
-basiteb of yprxsens 2zid to nol? 0@ sidsloetqqs_ns esioveb ,A2683 
2zAnind of .oigqods sdt tuode onidAles esbiesé .tMfoemta pni 
stom asse sd yem 6 word ,z1sito oF, 2189qq6 ef won Juode 
2qko2e8 10 ,z2s1q4mi ,sTenimob ,niw yem sf wor «vidsrove4 
bevis2%sq 6 Stecitim ro biove ysm sd wod 10\bas ,Inemdetnug 
Aosiie bstsgisltins ne 40 

s16979 03 bast 2396 biewivo bas epni fest yenni dove 
.botssHony 71 .bns j21eddo ni zesrudzoqg eviznatoeb yinelimie 


yieniession| eanossd senogess welus tis eniuens sad 


271sbnepne ,trxone ni ,soiverned sviensted -svitourszsb 


<lexvt20q eeouborg nou ni 2idd bas .enineset! aviensiteab 


‘is 3S. 
Yo fsval sensteb sft seit doidw tous tedrev bas . tetas? 


a 









| 
d 
- 
| 


Defense arousal prevents the listener from concentrat- 
ing upon the message. Not only do defensive communicators 
send off multiple value, motive, and affect cues, but also 
defensive recipients distort what they receive. As a person 
becomes more and more defensive, he becomes less and less 
able to perceive accurately the motives, the values, and the 
emotions of the sender. My analyses of tape recorded 
discussions revealed that increases in defensive behavior 
were correlated positively with losses in efficiency in 


communication. ® 


Specifically, distortions became greater 
when defensive states existed in the groups. 

The converse, moreover, also is true. The more 
'supportive'' or defense reductive the climate, the less the 
receiver reads into the communication distorted loadings 
which arise from projections of his own anxieties, motives, 
and concerns. As defenses are reduced, the receivers 
become better able to concentrate upon the structure, the 
content, and the cognitive meanings of the message. 

In working over an eight-year period with recordings of 
discussions occurring in varied settings, |! developed the 
six pairs of defensive and supportive categories presented 
in Table I. Behavior which a listener perceives as possess- 
ing any of the characteristics listed in the left-hand 
column arouses defensiveness, whereas that which he inter- 
prets as having any of the qualities designated as support- 


ive reduces defensive feelings. The degree of which these 


2Jack R. Gibb. ‘Defense Level and Influence Potential in 
Small Groups.'' Leadershtp and Interpersonal Behavior. 
Balteuspy bb. PeLreullo andeocM. Bass. New York: Holt, 


Reinhart and Winston, 1961, pps. 66-81. 
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reactions occur depends upon the personal level of defensive- 
ness and upon the general climate in the group at the time.? 

Speech or other behavior which appears evaluative 
increases defensiveness. If by expression, manner of speech, 
tone of voice, or verbal content the sender seems to be 
evaluating or judging the listener, then the receiver goes 
on guard.” Of course, other factors may inhibit the reaction. 
If the listener thought that the speaker regarded him 

TABLE | 


CATEGORIES OF BEHAVIOR CHARACTERISTIC OF SUPPORTIVE 
AND DEFENSIVE CLIMATES IN SMALL GROUPS 


DEFENSIVE CLIMATES SUPPORTIVE CLIMATES 


Evaluation Description 


ie tee 

eS sel Pes Be i ak © i 2. Problem Orientation 
7.) OtraLcegy 3. ,spontanel ty 

4. Neutrality 4. Empathy 

Se superior bty Pe ERT ty 

6. 6% 


Certainty Provisionalism 

as an equal and was being open and spontaneous, for example, 

the evaluativeness in a message would be neutralized and 

perhaps not even perceived. This same principle applies 

equally to the other five categories of potentially 

defense-producing climates. The six sets are interactive. 
Because our attitudes toward other persons are 


frequently, and often necessarily, evaluative, expressions 


which the defensive person will regard as nonjudgmental are 


hard to frame. Even the simplest question usually conveys 
3Jack R. Gibb. "Sociopsychological Processes of Group 
Instruction.'' The Dynamtes of Instructtonal Groups. 


Edneecueny NOB. shen rye stl cy-ninth Yearbook, Part Ii, 
National Society for the Study of Education, 1960. 
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the answer that the sender wishes or implies the response 
that would fit into his value system. A mother, for example, 
immediately following an earth tremor that shook the house, 
sought for her small son with the question: ''Bobby, where 
arenyoussiodthe deimida and. plaintive ''Mommy,,.|. didn't, do, it." 
indicated how Bobby's chronic mild defensiveness predisposed 
him to react with a projection of his own guilt and in the 
conitex ti ofe hiss chronic, assumption. that questions are full of 
accusation. 

Anyone who has attempted to train professionals to use 
information-seeking speech with neutral affect appreciates 
how difficult it is to teach a person to say even the simple 
"Who did that?'' without being seen as accusing. Speech is 
so frequently judgemental that there is a reality base for 
the defensive interpretations which are so common. 

When insecure, group members are particularly likely to 
place blame, to see others as fitting into categories of 
good or bad, to make more judgements of their colleagues, 
and to question the value, motive and affect loadings of the 
speech which they hear. Since value loadings imply a judge- 
ment of others, a belief that the standards of the speaker 
differ from his own, causes the listener to become defensive. 

Descriptive speechsiun, contrast, to, that, which, is 
evaluative, tends to arouse a minimum of uneasiness. Speech 
acts which the listener perceives as genuine requests for 
information or as material with neutral loadings is descrip- 
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perceptions or processes which do not ask or imply that the 
receiver change behavior or attitude are minimally defense 
producing. The difficulty in avoiding overtone is illustrat- 
ed by the problems of news reporters in writing stories 

about unions, communists, Negroes and religious activities 
without tipping off the "'party''line of the newspaper. One 
can often tell from the opening words in a news article 

which side the newspaper's editorial policy favors. 

Speech which is used to control the listener evokes 
resistance. In most of our social intercourse someone is 
trying to do something to someone else--tochange an 
attitude, to influence behavior or to restrict the field of 
activity. The degree to which attempts to control produce 
defensiveness depends upon the openness of the effort, for 
a suspicion that hidden motives exist heightens resistance. 
For this reason, attempts of nondirective therapists and 
progressive educators to refrain from imposing a set of 
values, a point of view or a problem solution upon the 
bEGe INetsyumecetiwithrmanyibarraiersa! Sinte' the notm' ts 
control, noncontrollers must earn the perceptions that their 
efforts have no hidden motives. A bombardment of persuasive- 
ness ''messages'' in the fields of politics, education, 
special causes, advertising, religion, medicine, industrial 
relations and guidance has bred cynical and paranoidal 
responses in listeners. 

Implicit in all attempts to alter another person is the 


assumption by the change agent that the person to be altered 
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is inadequate. That the speaker secretly veiws the listener 
as ignorant, unable to make his own decisions, uninformed, 
immature, unwise or possessed of wrong or inadequate attidudes 
is a subconscious perception which gives the latter a valid 
base for defensive reactions. 

Methods of control are many and varied. Legalistic 
insistence on detail, restrictive regulations and policies, 
conformity norms and all laws are among the methods. 
Gestures, facial expressions, and other forms of nonverbal 
communication, and even such simple acts as holding a door 
open in a particular manner are means of imposing one's will 
upon another and hence are potential sources of resistance. 

Problem orientation, on the other hand, is the antithesis 
of persuasion. When the sender communicates a desire to 
collaborate in defining a mutual problem and in seeking its 
solution, he tends to create the same problem orientation in 
the listener; and, of greater importance, he implies that he 
has no predetermined solution, attitude or method to impose. 
Such behavior is permissive in that it allows the receiver 
to set his own goals, make his own decisions and evaluate 
his own progress--or to share with the sender in doing so. 
The exact method of attaining permissiveness are not known, 
but they must involve a constellation of cues and they 
certainly go beyond mere verbal assurances that the 
communicator has no hidden desires to exercise control. 

When the sender is preceived as engaged in a stratagem 


involving ambiguous and multiple motivations, the receiver 






bilsey s vette! adt esvip ddivdw aehsiddeamnaaaaaae 

anoi$see7 #vtansteb Wotan 7 

attzifeges .balisy bas ynem s46 Tortnea te abodsen® ('™ 7 
.2a9ioilog bné eanoists!ugs7 svitoixstesas ,fteteb no sonsdeteql 

.egbontsm sd? pnome sts 2ewel tle bas emton ys henietiies 
fedisvnon to emrot reAso bas enol ezest9xe hetoe? ~ 22107299 


190b 5 eniblod es 2396 siqmi2e Aaue neve bas ,noltseotnummos 


— 


jiw 2'ano pnizcomi to zn6em sv¥6 TsAnem Veluols eq we al nego 
-s2n6tei291 To esaxuoe feisnetoqg sis sonsd bs *esdsons doqu 
2ei2zadgvitnas sais 21 . based  xento saz no” pro beeen 46 ms idord . : 
Oo} g11295 6 ests6z2inummod rebnee of? aetW .notesueteq Fo | 


2+i pnidese nt bee melfdorg leutum s painitst at siexvodellas 


ni noitésinsixvo msidearta sm6ee sit stess of: ebnes sf ,noisutfoe 
ef t6d3 eslilqmi aA ,son6tnoqmi tseI6e7p Yo . tHe svenszeTl) ene 
.S20qmi of bodtem vo sbotiss6 .nolsutee benimreteberq on esr oo 
1aviso91 sit zewolls Ji jJshe mi avieehnyse 2) solveted Houe 
2ieulsve bns znoleiasbh nwo ein stem ,2isep nwo 2ind gee 6% 
.02 Qniob not rebmS2 sit Atiw soene of VvOo--e297p071g nwo eld ae 


+fwond jon si6 22onsviezlmisq pninist#s to borzem tosxs odT 


yeds bas 2sus to noize fetencs. 5 aus seman yeahs: ud 


rf is ‘a! 7 


J 
' . hg 7 4 
7 - =» . 
7 ee 
: or 
t 








a 
, 


ea Senay 


becomes defensive. No one wishes to be a guinea pig, a role 
player or an impressed actor, and no one likes to be the 
victim of some hidden motivation. That which is concealed, 
also, may appear larger than it really is with the degree of 
defensiveness of the listener determining the perceived size 
of the suppressed element. The intense reaction of the 
reading audience to the material in the Hidden Persuaders 
indicates the prevalence of defensive reactions to multiple 
motivations behind strategy. Group members who are seen as 
Meroe igeaterTolc. "ds" telgning emotion, as toying wlth tnherr 
colleagues, as withholding information or as having special 
sources of data are especially resented. One participant 
once complained that another was "using a listening tech- 
nique'' on him! 

A large part of the adverse reaction to much of the so- 
called human relations training is a feeling against what 
arewpercervea as -gimmrcks and tricks to fool or to “involve” 
people, to make a person think he is making his own decision 
or to make the listener feel that the sender is genuinely 
interested in him as a person. Particularly violent 
reactions occur when it appears that someone is trying to 
make a stratagem appear spontaneous. One person has report- 
ed a boss who incurred resentment by habitually using the 
gimmick of "spontaneously'' looking at his watch and saying, 
"My gosh, look at the time--! must run to an appotntment." 
The belief was that the boss would create less irritation 


by honestly asking to be excused. 
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Similarly, the deliberate assumption of guilelessness 
and natural simplicity is especially resented. Monitoring 
the tapes of feedback and evaluation sessions in training 
groups indicates the surprising. extent to which members 
perceive the strategies of their colleagues. This percept- 
ual clarity may be quite shocking to the strategist, who 
usually feels that he has cleverly hidden the motivational 
aura around the ''gimmick."! 

This aversion to deceit may account for one's resistance 
to politicians who are suspected of behind-the-scenes plan- 
ning to get his vote, to psychologists whose listening 
apparently is motivated by more than the manifest or content- 
level interest in his behavior, or to the sophisticated, 
smooth or clever person whose ''oneupmanship'' is marked with 
guile. In training groups the role-flexible person frequent- 
ly is resented because his changes in behavior are perceived 
as strategic maneuvers. 

In contrast, behavior which appears to be spontaneous 
and free of deception is defense reductive. !f the 
communicator is seen as having a clean id, as having non- 
complicated motivations, as being straightforward and honest 
and as behaving spontaneously in response to the situation, 
he is likely to arouse minimal defense. 

When neutrality in speech appears to the listener to 
indicate a lack of concern for his welfare, he becomes 
defensive. Group members usually desire to be perceived as 
valued persons, as individuals of special worth and as 


objects of concern and affection. The clinical, detached, 






-tqe279q 2tAT .esuesallod sishd Yo esigsiexse sg3 eee 
ofw ,selpsterste od oF pnisddonde etiup ed yom yitisis, Teun” | 
fenocitevitom sad osbbin yvistevaltsa hod of taeda eles? yileveu 
'' Azimmip™ e423 bnvors s1u6 
s2neteizes 2e'soe wot tauos06 yam Pisaeb o3 nei zneve. 2idT 


-nelq 2onsoz-sdi-batied Yo betasgev2e $36 otfw 2eneisitifog, o3 


_ 


paiinsdeil seodw etelpelonayeq of, .etov elf tsp, 03. pnin : 
“InsIngs 10 Jzelingem of? asid svem yd baxyevizom 21 ylinsvegge 


.hbeisosisteinqoe ed3 of 10 ,.0iveAed ein wi J2zerxs701 Leyael 


h3tw belvem 2i “qifensmqueno’ seonw noerisq revels go Afoone rr 

\ 1 

-iIneupss? nozrisq sidixeli-stfor sdit z2zqun7m prianiei al ysfiue 

2 

: ° * , * : 7 
bSviss19q 976 I9CiveEded al zgepnetisa 2ld sevensd, bastns2zer ei yi n 


-21svusnem olpsisate,. es 
esnsinoge sd of 2ensesqas Asidw volveted .~t2e93n09 nl 
od27 tl ,svitoubs» seanstsb 2i. aoliqesab Io sa7%, bas 
“nod aniverd 26 .bi neelia & enived 26 nase et 16263igummoes 
tesaen bas brewiotinpiawe enised 26 .adoigaviion boissifqmoa oa 


Meileutie add of senogesy si ylevosnesmoge enivered 26 bas 


| ) .92neted ‘Iem) nim hiaiignee os a =) | 





objects of concern and affection. The clinical, detached, 
Ppereon=ls=an-Objecteotrstudy attitude on, the ‘part of many 
psychologist-trainers is resented by group members. Speech 
with low affect that communicates little warmth or caring is 
in such contrast with the affect-laden speech in social 
situations that it sometimes communicates rejection. 

Communication that conveys empathy for the feelings and 
respect for the worth of the listener, however, is particul- 
arly supportive and defense reductive. Reassurance results 
when a message indicates that the speaker identifies himself 
with the listener's problems, shares his feelings and accepts 
his emotional reactions at face value. Abortive efforts to 
deny the legitimacy of the receiver's emotions by assuring 
the receiver that he need not feel bad, that he should not 
feel rejected, or that he is overly anxious, though often 
intended as support giving, may impress the listener as 
lack of acceptance. The combination of understanding and 
empathizing with the other person's emotions with no 
accompanying effort to change him apparently is supportive 
at a high level. 

The importance of gestural behavioral cues in 
communicat‘ing empathy should be mentioned. Apparently 
spontaneous facial and bodily evidences of concern are 
often interpreted as especially valid evidence of deep-level 
accepvcagoces 

When a person communicates to another that he feels 


superior in position, power, wealth, intellectual ability, 
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physical characteristics or other ways, he arouses defensive- 
ness. Here, as with the other sources of disturbance, what- 
ever arouses feelings of inadequacy causes the listener to 
center upon the affect loading of the statement rather than 
upon the cognitive elements. The receiver then reacts by 

not hearing the message, by forgetting it, by competing with 
the sender, or by becoming jealous of him. 

The person who is perceived as feeling superior 
communicates that he is not willing to enter into a shared 
problem-solving relationship, that he probably does not 
desire feedback, that he does not require help, and/or that 
leewiluepemiikKely to. try to reduce the power, the status or 
the worth of the receiver. 

Many ways exist for creating the atmosphere that the 
sender feels himself equal to the listener. Defenses are 
reduced when one perceives the sender as being willing to 
enter into particlIpative planning with mutual trust and 
respect. Differences in talent, ability, worth, appearance, 
status and power often exist, but the low defense communic- 
ator seems to attach little importance to these distinctions. 

The effects of dogmatism in producing defensiveness are 
well known. Those who seem to know Aves answers, to require 
no additional data and to regard themselves as teachers 
rather than as co-workers tend to put others on guard. More- 
over, in my experiment, listeners often perceived manifest 
expressions of certainty as connoting inward feelings of 


inferiority. They saw the dogmatic individual as needing to 
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be right, as wanting to win an argument rather than solve a 
problem, and as seeing his ideas as truths to be defended. 
This kind of behavior often was associated with acts which 
others regarded as attempts to exercise control. People 
who were "'right'' seemed to have low tolerance for members 
who were ''wrong''--that is, those who did not agree with the 
sender. 

One reduces the defensiveness of the listener when he 
communicates that he is willing to experiment with his own 
behavior, attitudes and ideas. The person who appears to be 
taking provisional attitudes, to be investigating issues 
rather than taking sides on them, to be problem solving 
rather than debating, and to be willing to experiment and 
explore tends to communicate that the listener may have some 
control over the shared quest or the investigation of the 
ideas. lf a person is genuinely searching for information 
and data, he does not resent help or company along the way. 
Conclusion 

The implications of the above material for the parent, 
the teacher, the manager, the administrator or the therapist 
are fairly obvious. Arousing defensiveness interferes with 
communication and thus makes it difficult--and sometimes 
impossible--for anyone to convey ideas clearly and to move 
effectively toward the solution of therapeutic, educational, 


and managerial problems. 
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Exercise on Describing Feelings Unit 4 
Handout | 
Instructions: 

Close your eyes and imagine yourself in the following 
situations. Attempt to block out all other awareness and 
concentrate on what is happening to your body. What feel- 
ings are you aware of at this time? When you are aware of 
the feelings write them down. Then write down what you 


would like to do when you experience these feelings. 


Situations: 

Ee You are walking down the street. It is a beautiful day 
and you are feeling particularly good today. You see 
your best friend approaching and you are preparing to 
stop and talk with him/her. Your friend looks directly 
at you, then averts his/her eyes, and passes without 
a word. 


(a) “b-feel 


(b) When | feel this way | 
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You have just completed a particularly difficult task. 
You have spent a great deal of time and energy on this 
task and feel very pleased with the product. You are 
anxious to receive someone else's opinion on the 
completed product. You ask another person whom you 
respect very highly for his opinion. He tells you 
that you have done an excellent job and he is very 
impressed with your work. 


(a) | feel 


(b) When | feel this way | 


Yousnave., DOUgKt a newsoutrit. You think it, looks 
Greateon you. s You come, our to model it for a, very 
special person. His/her reaction is: ''What on earth 
made you think you looked good in that? It looks 
tecrible.on you! Jhe ‘color, is too bright for yous it 
makes you look sick. l'm not going anywhere with you 
Lee teat Ge t-te 


(a) las | 


(b) When | feel this way | 
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Description of Feelings Unit 4 
Handout 2 


A Basic Communication Skill for 
Improving Interpersonal Relationships 


The problem: To communicate your own feelings accurately 
or "to “Understand “those of others Is difficult. 


First, expressions of emotion take many different forms. 
‘Feelings can express themselves in bodily changes, in action, 
and in words. (See attached diagram.) 


Second, any specific expression of feeling may come 
from very different feelings. A blush, for example, may 
indicate that the person is feeling pleased, but it may also 
indicate that he feels annoyed, or embarrassed, or uneasy. 


Likewise, a specific feeling does not always get 
expressed’ in'’the: same way.’ * For ‘example, “at'ch Mld's) Fee litig 
of affection for his teacher may lead him to blush when she 
stands near his desk, to touch her as he passes her, to 
watch her as she walks around the room, to tell her ''You're 
mrce.. tto bring his» pet turtle to show ‘her, etc., --differ- 
ent forms of expression for the child's feeling of affection. 


Communication of feelings, thus, is often inaccurate 
or even misleading. What looks like an expression of anger, 
for example, often turns out to result from hurt feelings 
or from fear. 


A further obstacle to the accurate communication of 
feelings is that your perception of what another is feeling 
is based on so many different kinds of information. When 
somebody speaks, you notice more than just the words he 
says. You note his gestures, voice tone, posture, facial 
expression, etc. In addition, you are aware of the 
immediate present situation--the context in which the inter- 
action is occurring. You are aware of whether somebody is 
watching, for example. And so you make assumptions about 
how the situation influences what the other is feeling. 
Beyond all of this you also have expectations based on your 
past experiences with the other. 


You make inferences from all of this information--his 
words, nonverbal cues, the situational context, your expect- 
ations of the other. These inferences are influenced by your 
Own current emotional state. What you perceive the other to 
be feeling, then, often depends more upon what you are feel- 
iitoir eet ei et Sifita td of or wishing! for)? thanvaipon the 


other person's actions or words. For example, if you are 
feeling guilty about something, you may perceive others as 
angry with you. If you are feeling depressed and discouraged 


about yourself, others may seem to be expressing disapproval 
of you. 
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And so--communicating your own and understanding the 
feelings of others is an extremely difficult task. And 
yet, if you wish others to respond to you as a person, you 
must help them understand how you feel. Likewise, if you 
are concerned about the other as a person and about your 
relationship with him, you must try to understand his 
emotional reactions. 


The skill: Although we usually try to describe our ideas 
clearly and accurately, we often do not try to describe our 
feelings clearly. Feelings get expressed in many different 


ways, but we do not usually attempt to identify the feeling 
itself, 


One way to describe a feeling is to identify or name 
it. Hlefeel angryalsl"l<feel iembagrassedal'»(i ll. feed 
comfortable with you.'' However, we do not have enough names 
or labels to encompass the broad range of human emotions, 
and so we invent other ways to describe our feelings, such 


asyntheduse ofesimidesich!} feelelikeraj tiny) frogeineayhuge 
pont.'' A girl, whose friendly overture had just been 
Eebutféed ysatds Yi feeltlikeslchavesjustehad anearm 


amputated.'"' 


A thid way to describe a feeling is to report what kind 
of action the feeling urges you to do. "I feel like hugging 
soginugeinga yous!) Yiddelikesto slapryous<tig'iwishhd could 
walk off and leave you." 


In addition, many figures of speech serve as descript- 
bonssofafeelingss -«Vi-just,swallowed.a,/bushel-of.sspring 
sunshine,''! 


Describing your own feelings: You try to make clear what 


feelings you are experiencing by identifying them. The 
Scavenentanusts (i), reters tos. ame, or “my”, wand (2) 
specify some kind of feeling by name, simile, action urge, 
or other figure of speech. 


The following examples show the relation between the 
two kinds of expressions of feeling, (1) those that describe 
what the speaker is feeling, and (2) those that do not. 
Notice that expressions of feeling which describe the 
speaker's emotional state are more precise, less capable of 
misinterpretation, and, thus, convey more accurately what 
feelings are affecting the speaker. 


Expressing feeling by describing Expressing feeling without 


your _emotional state describing your emotional 
state 

'| feel embarrassed." Blushing and saying 

"| feel pleased."! nothing. 


Ulafheelaannayed.y 






edi palbasstersbau base awo 7 
bok .de6t ttuaittib yt eB prs 
voy ,90279q 6 26 voy oF brogesy _2tadito de De 2 
voy Yi ,oe¢iwattd .leel Wey we eoeotis Sage or ot Seam 
TuUGy Juods baAGB nOZ19q & BE ehic ait suods 
zi bn6iersbau oF yi Jeum voy ,mid Asiw gis 







zest! wo edizyszsb of ya yi lewed ow dguoda iA des 
1uO Srlizesab of y74 ton ob netto Sw <Vieds us56. bns ¥ 16919 
insistiib yasm nt bszesrqus top eenliae? .,yltsets. i : 
pahifss? efd ytitneb! 63 Jomstte yibaweu jon ob ew Ju 2 yaw 
«tMlsest 
es oe 
emse 10 yifinsh! of e: gables? @ edindeas 02 yaw oq0) |) 4) 
feot I" "“  beeesrtéedms fast 1” “.yagns, leet. ft! cai : 
eeamen dpuans svar ton ob sw , 7evswoKk ".usy djiiw aldes7otmoo ; 
.z2noltome nemud to spnet beoid sd¥ ezesqmosne of 2fsdsi 16 
fove ,zenilast tuo sdirszesb oF 2ysw 19430 Jneval sw of. bas 
spurl 6 ot por? ynia 6 salt feet 1". ,eatimia Yo seu sha O56 
nesd teuj bed syutisvo yibasint s2odw ,itie.A, “sage 
mis os8 bert teul sved ' seit fest |” ibipe »battudss 
". betstuqms 


wet 


bniat tondw f70051. of 21 pnifss? & sdiy52esb of yew bids A. 
enfopud sdi!l fest i" oh of voy espauw enilsest ed? noidgse 16 7 
bluo> | deiw il" “ oy qele ot sai? 6'I" |") voy saiggua. bos 4 
"'.epy eves! base ito Alew ; 
> > = ’ é 
-3qgilizvesb e6 sv se Aoseqe to 2esxrtplt yasm ,nolstbbe ni 
poixvge to fadeud 6 bawoltewe geuj i” ,epailest? te éaol . 
“. snidense 
Té6fw .esir2 Sxenm OF YI? voy '2 1 nwo 4 nidi - 
srt mont enix? tanebi va oat saetranes 218 voy UE 
fS) bre "yn! vo ," em" ."99 99 s8t09 (1) deum.inemedesa 4 
.SB10 nOitoe .slimle , omen ea prifesat to bait omoz ytioeqe 


-Hoseqz to e welt a she 10 








av és 
‘ ani nsswied aoitsle a2 wore eoelquexe golwol lo ad went 
sdivz2eeb teria seori (1) .gnifes? Yo encleeevgxe Yo tha dows 






-ton ob sed3 seoda (S) bas .enilest #1 todsaqe odd a 
on3 sdiryoesb doirdw pai fest Yo encizes ® tenz 92 
aie giase Sa oe} 29me, asesans | 


‘ hae zee! apean reg. ae . 
-™ ak ae Se > iy a! 






” i oe 
7 —_ _ 7 = ? ; Ss a 1 na _ 


 aoaey 










"| feel angry!" Suddenly becoming silent 


‘dams worr lieds abou:te th irss!' in the midst of a 

"I feel hurt by what» you said." conversation. 

"Il enjoy her sense of humor.'! "She's a wonderful person."! 
| respect her abilities and 

competence." 

“i love her. but 1 feel |! 


shouldn't say so.'"! 


"Il hurt too much to hear any ronut aod ii"! 
more.'! 

"| Teel®angrysat myse lfat! 

“i'm amiginen wait ho you #! 


Because emotional states express themselves simultan- 
eously in words, in actions, and in physiological changes, 
a person may convey contradictory messages about what he 
is feeling. For example, his actions (a smile or laugh) may 
contradd@etthas wordscd thats heldstangry)eicThett learest 
emotional communication occurs when the speaker's descrip- 
tion of what he is feeling matches and, thus, amplifies 
what is being conveyed by his actions and other nonverbal 
expressions of feeling. 


The aim in describing your own feelings is to start a 
dialogue that will improve your relationship with the other. 
After all, others need to know how you feel if they are to 
take your feelings into account. Negative feelings are 
indicator signals that something may be going wrong in a 
relationship with another person. To ignore negative feel- 
ings is like ignoring a warning light that indicates that 
an electrical circuit is overloaded. Negative feelings are 
a signal that the two of you need to check for misunder- 
standing and faulty communication. 


After discussing how each of you sees the situation or 
your relationship, you may discover that your feelings 
resulted from false perceptions of the situation and of his 
motives. In this case, your feelings would probably change. 
However, the other may discover that his actions are arous- 
ing feelings in you that he wasn't aware of--feelings that 
others beside you might experience in response to his 
behavior--and he may change. 


In short, describing your feelings should not be an 
effort to coerce the other into changing so that you won't 
feel as you do. Rather you report your inner state as just 
one more piece of information that is necessary if the two 
of you are to understand and improve your relationship. 


Perception check: You describe what you perceive to be the 
other's inner state in order to check whether you do under- 
stand what he feels. That is, you test to see whether you 
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have decoded his expressions of feeling accurately. You 
transform his expressions of feeling into a tentative 
description of his feeling. A good perception check conveys 
this message, ''l want to understand your feelings - is this 
(making a description of his feelings) the way you feel?" 


Examples: 


"| get the impression you are angry with me. Are you?'' 
(NOT: "“Whvyyarersyou so angry with me?'! This ts mtnd 
reading, not perception checking.) 


"Am | right that you feel disappointed that nobody 
commented on your suggestion?" 

"I'm not sure whether your expression means that my 
comment hurt your feelings, irritated you, or confused 
Vi Ua 


Note that a perception check (1) describes the other's 
feelings, and (2) does not express disapproval or approval. 
It merely conveys, "This is how | understand your feelings. 
Am’! accurate?! 


John L. Wallen 

Northwest Regional Educational Laboratory 
400 Lindsay Building/710 S.W. Second Avenue 
Portland, Oregon 97204 

July, 1968. 
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HOW EMOTIONAL STATES EXPRESS 


Interpreted 


Somebody's via Silent 

Actions Assumptions 
Your 

Event Decoding 
System 


Physiological Expression: 
breathing, 


trembling. 


Expression in Actions: 
looking at or away, 


lipstou: 


Even when you 
are unaware of 
your feelings, 
your emotional 
state may 

express itself 
in these ways. 


hitting, 
biting 


ACCUSATIONS: 
NAME-CALLING: 


THEMSELVES 


Lead to Some 
Effect in you 


Physiological Responses 


Emotional States 


heart rate, 
blushing, sweating, weeping, 


Hugging’, “smi lhng, 
slouching, 


Expression in Words: 


COMMANDS: 
QUES LOND: 


oH ETM G OE) oi RU 

iS wobrsare to. drive: this 
rastir! 

"You don't care about me." 

LY GAL Urey rude. "4 


SARCASM: "You certainly make a 
person feel appreciated!" 
JUDGMENTS: 
Approval: "You're wonderful !''! 


Disapproval: 


‘Yourtalk. too muon.” 


DESURI PIs ONS. Ore TES INGs 


hurt too much to hear any more." 


PAs ae oO Ong) GO lene Sted 


You can describe 
your feelings 
only when you 
are aware of 
what they are. 


"tt hurt my feelings when you forgot 
my birthday." 

felt put down when you 
comment." 
resent 
appreciate what | 


ignored my 


it that you don't seem to 
di GSTori vous 


really enjoy your sense of humor.'' 


"i'm getting bored and beginning to 
tune out." 


John L. Wallen 
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Unit 4 
Handout 3 


An Exercise in Communication of Feelings by Words 


Procedure 


This exercise is designed to help you learn as you go 
PLPOUg. Moe Peers netra test, For this reason do not mark 


all items before you discuss them. Do one item at a time 


as the following steps show. 


Ist - Read the introductory paragraphs following the 
procedure to yourself. 

2nd - Mark you responses for item 1 only. 

3rd - Compare your responses to item 1 with those of 
the other members of your quartet. If you did 
not all answer alike, discuss the reasons for this. 

4th - One member of your quartet should now read aloud 
the paragraph which discusses the responses to 
prem Joe. (See “Distussion of ReSponses’ to 
Exercise F=1"™)" Discuss this,unti!l you all belteve 
you understand the point of it. 

Stine) Repeat, steps 2,53; and 4 for item’ 2. Then 
continue this process in turn for each item until 
you have completed all ten items. 


Introduction 


Any spoken statement can convey feelings. Even the 
factualereport, “lis three o'clock" can be said so that 
it expresses anger or disappointment. However, the words do 


not convey the feelings; the speaker's voice tone, emphasis, 
gestures, facial expression carry the message of anger or 
disappointment. 


The content of some sentences, however, expresses 
feelings even when you cannot see or hear the speaker himself. 
The kind of sentence itself reveals that feelings are 
present in the speaker. 


In each set below, all the sentences convey feeling, 
i.e., any of them could have been spoken by the same person 
in the same situation. Each sentence, however, may be either 
of two different ways of communicating feelings by words. 


]. » The sentence conveys feeling by describing what the 


speaker is feeling. 

Examples: "Il am disappointed." "Il enjoy you."') 
The emotional state of the speaker is the content 
of the sentence. The speaker's feeling is described 
by a word or phrase such as "disappointed" or "left- 
et ea 


2. The sentence conveys feeling but does not describe 
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what the speaker feels. 
(Examples: "Oh, Heck!" "I! thought you'd never get 


here. (her outt'') Strong feeling obviously t's 
behind each of the examples, but the statement does 
not describe the feeling itself. 


Put a D before each sentence below that conveys feeling by 
describing the speaker's feeling. 


Put a No before each sentence that conveys feeling but does 
not describe what it is. 


ltem 


Item 


ltem 


ltem 


|ltem 


ltem 


ltem 


ltem 


|tem 


Le 


( 
( 


— ~~ — -_— — ~~ 


) a. Shut up! Not another word out of you! 

) b. It'm really annoyed by what you just said. 

) a. Can't you see I'm busy? Don't you have eyes? 

) b. I'm beginning to resent your frequent 
interruptions. . 

) c¢. You have no constderation for anybody else's 
feelings. You're completely selfish. 

) a. | feel discouraged because of some things 
that happened today. 

) b. This has been an awful day. 

) a. You're a wonderful person. 

Jebs=l really like you. 

) a. | feel comfortable and free to be myself 
when I'm around you. 

) b. We all feel you're a wonderful person. 

) c. Everybody likes you. 


Yrvas (tf things don't improve around here,” 1°11 
look for a new job. 


) b. Did you ever hear of a place to work as 
Lousy. as. tunis is? 

yc. I'm afraid to admit that 1 need help with 
my work. 

©) a. This istaevery poor exercise. 

) b. | feel this fs a very. poor exercise. 

) a. | feel inadequate when teaching that 
particular subject. 

) b. | am inadequate in teaching that particular 
subject. 

) a. | ama failure--I'1ll never amount to any- 
En LMG 


yb. Thateteacner is awful. He didn't teach me 
anything. 
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John L. Wallen 


|'m depressed because | did so poorly on 
Pia tear St . 


| feel lonely and isolated in my group. 

For all the attention anybody pays to what 

| say | might as well not be in my group! 

| feel that nobody in my group cares whether 
Me there or not. 


Northwest Regional Educational Laboratory 
400 Lindsay Building/710 $.W. Avenue 
Portland, Oregon 97204 


January, 1969 
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Discussion of Responses toe Exercise FF. = cl 


The item numbers have been scrambled so that you will not 
accidentally look at the responses for the following item. 


ltem 


eS 


een: 72 


ltem 


Loe 


a... No. Commands such as these convey strong 
emotion without describing what kind of feeling 
underlies the commands. 


b ... D. The speaker describes himself as feeling 
annoyed. 
Obes UNO. Ax negative. value- judgment... It conveys 


that the speaker has negative feelings but does not 
say what kind they are. 


b ... No. Although the speaker begins by saying, 


"| feel ... '" he does not then tell what he is 
feeling. Instead he passes a negative value- 
judgment on the exercise. Note that merely tacking 
the words ''l feel'' on the front of a sentence does 
not make a description of feeling. People often 

say ''l feel'' when they mean ''I think'' or "I believe," 
for example, ''l feel the Yankees will win.' or "'l 


feel. tt, wi li..rain .tomorrow...!' 


The speaker could have said that he felt confused 
or frustrated or annoyed. He would then have been 
describing his feelings without evaluating the 
exercise itself. 


Although we can disagree with the value-judgment 
expressed by another, we should not deny that he 


feels whatever he feels. For example, if Joe says 
the exercise is poor and Jill says it is good, they 
may argue about which it "'really'' is. However, if 


Joe says he was frustrated by the exercise and Jill 
says she was pleased and stimulated by it, no 
argument should follow. Each person's reaction is 
what it is. Of course, discussing what led each to 
feel as he does may provide helpful information 
about each person and about the exercise itself. 


Many persons who say they are unaware of what they 
feel, habitually state value-judgments about others 
without recognizing that this is the way their 
positive or negative feelings get expressed. 


a... D. Conveys feelings by describing the 
speaker as feeling lonely and isolated. 


b ... No. Conveys negative feelings without tell- 
ing whether the speaker feels angry, lonely, 
disappointed, hurt, or what. 
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C.ne. No... Instead. of; "I. feel!' the speaker. should 
haves said, 'J- believe,"').. Thes last. parte off the 
sentence really tells what the speaker believes the 
others feel about him and not what he feels. 


Expressions c and a relate to each other as follows: 
"Because | believe that nobody in my group cares 
whether | am there or not, | feel lonely and 


Isolated." 


[tem 4: a... No. A value-judgment that expresses positive 
feelings about the other without describing what 
they are. Does the speaker like the other, respect 
him, enjoy him, admire him, love him, or what? He 
does not say. 


Daebe Wien hese peaker!s.positive feeling ‘ts 
described as liking. 

ltem 2: a...) No..eThe- questions conveyf strong. feelling -but 
doa not, describes whiats it ‘is. 
b ... D. The speaker's feeling is described as 
nes entment.. 
c ... No. The speaker's accusations about the other 
certainly convey strong negative feelings. However, 


because the feelings are not named we do not know 
whether the accusations stem from anger, disappoint- 
ment, hurt, or what. 


Item 6: a... No. Conveys negative feelings by talking 
about the condition of things in this organization 
instead of about the speaker's inner state. 

b ... No. A question that expresses a negative 
value-judgment about the organization but does not 
describe what the speaker is feeling. 

c ... D. A clear descrption of how the speaker 
feels in relation to his job. He feels afraid. 


Express tons, arand, biare, criticisms of the organiz- 
ation that could come from the kind of fear 
described) ing caf, Notice, that, expressions, that 
express anger may result from fear. Many express- 
ions of anger are the result of fear, hurt feelings, 
disappointment, or loneliness. 


Item 9: a... No. The speaker has passed judgment on 
himself and labeled himself a failure. The state- 
ment does not describe what he is feeling. 

Daw. <a Oa Instead. of taking it. out on, himself... the 


speaker blames the teacher. This is another value- 
judgment but not a description of feelings. 

c ... D. Conveys feeling by describing the speaker's 
emotional state - he feels depressed. 
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Item 5: 


Item 8: 


Expressions a and c illustrate the important differ- 
ences between passing judgment on oneself and 


describing one's feelings. Feelings can and do 
change. To say that | am depressed does not imply 
that | will or must always feel the same. However, 
if | label myself as a failure--if | truly think of 
myself as a failure--1 increase the probability that 
l will act like a fatlure. One woman stated this 
important insight for herself this way, ''l always 
thought |! was a shy person. Now | have discovered 


that | am not shy although at times | feel shy."! 
No longer did she keep herself from trying new 
things she wanted to be able to do by reminding 
herself that she was too shy for them. 





a 5-80, A clear description of how the speaker 
feels when with the other. 

be... No. "You're a wonderful person" is a value- 
judgment and not a description of feeling. Second- 


ly, the speaker does not speak for himself but 
hides behind the phrase ''we feel." 

Ge wae eNO. It is true that a feeling is named in 
the statement, but the speaker refers to everybody 
and does not make clear that the feeling is in him. 
BROeSCEPDUlOnmOre reeling must contain Ut", “met. 
"my'', or ''mine''’ to make clear that the feelings 

are the speaker's own--are in him. 


Does it seem more affectionate to you for a person 
toy teil you, “I like you," or “Everybody Tikes. you.''7 
Do. you tind lt more difttTicult to tell another ‘I 
like you'' or "Everybody likes you.''? 


a... D. Describes himself as feeling inadequate. 
b ... No. Careful! This sounds much the same as 
a, SHOWSeVER, it Says that the person actually Is 

jnadequate--not just feels this way. The speaker 


has passed a negative judgment on himself and 
labeled himself as inadequate. 


This subtle difference was introduced because many 
people confuse feeling inadequate with being 


inadequate. A person may feel inadequate when 
teaching a certain subject and yet do an excellent 
job of it. Likewise, he may feel adequate and 


competent in a subject and yet perform poorly. 


One sign of emotional maturity may be that a person 
can perform adequately even when he feels inadequate 
to the task. He does not let his feelings keep him 
from doing the best he can because he knows the 
difference between feelings and performance and 

that the two do not always match. 
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ltem 3: 


Jonn Ly 


a... D. The speaker describes himself as feeling 
discouraged. 

b ... No. Conveys negative feelings without 
describing what they are. The statement appears to 


tell what kind of day it was when, in fact, it is 
an expression of the way the speaker is feeling. 

We cannot tell from an expression like this whether 
the speaker feels depressed, annoyed, lonely, 
humiliated, rejected, or what. 


Wallen 


Northwest Regional Educational Laboratory 
400 Lindsay Building/710 S.W. Second Avenue 


Portland, 
January, 


Oregon 97204 
1969 
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Overview ot Units 6 through 8 Unit 5 
Handout | 


Instruction and Practice in the Communication of Accurate 


Empathy, Facilitative Genuineness, and Personally Relevant 


Concreteness 


A.. Explanation of the Basic Model 


The basic model that we will be working from in the 
next. four units is that of Robert Carkhuff. Carkhuff has 
written several books in helping and human relations in 
which he discusses the importance of certain helper offered 
conditions to the outcome of the helping process. The 
basic model is that the effects of helping may be for better 
or for worse and these effects may be accounted for by the 
level of functioning of the helpers in different helping 
situations. Carkhuff has found that helpers who are offering 
high levels of both the responsive and the initiative 
dimensions (described in Handout 3) achieve significant 
constructive effects with their clients, patients, students, 
and children. 

Carkhuff's basic developmental model in very global 


terms is this: mother prepares the child for mother and 





father. This means that mother, who is nurturant and 
nourishing and protective, prepares the child for a father 
who is directional and action-oriented. The effective 
helper is both mother and father. He has incorporated both 
the responsive components of the mother and the assertive 
or action-oriented components of the father. He can under- 


stand his internal and external physical, emotional, and 
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intellectual world with sensitivity and can act upon these 
worlds with responsibility. 

Thus, the effective helping process is broken down into 
the two components of understanding and action. The facili- 
tative dimensions of empathy, respect, genuineness, and 
concreteness are those offered in response to the expressions 
of the person being helped while the action-oriented 
dimensions of self-disclosure, confrontation, and immediacy 
are initiated by the helper. There is significant overlap of 
the dimensions with some dimensions being both facilitative 
and action-oriented, e.g., genuineness and concreteness. 

To understand the helping process it is possible to 
divide the activities of the helper and the helpee and 
divide the phases of the helping process. In Figure 1 the 
top row represents the activities of the helper and the 


bottom row represents the activities of the helpee. 


| | bil 
Level 4 5SResponsive Level 4 5Responsive 


Helper Level 3 Responsive Leve] 3 Initiative Level. 4 5Initiative 
Helpee EXPLORATION ———> UNDERSTANDING —— > ACTION 


(Systematic development of effective courses 
of action) 





Figure 1. Schematic representation of helper and helpee 
activities in exploratory, understanding and 
action phases of helping. 


Phaser 2) tore *ttel*p bing : He Tyee Self-Exploration 


In the first phase the necessary goal of the helping 


process is self-exploration by the helpee of himself, his 
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feelings, his experiences, his problem areas. The most 
effective way to get to self-exploration is to be responsive 
to the feelings and experiences of the helpee. Thus, during 
this period of self-exploration the helper is most effective 
when he responds to the helpee in terms of the feelings and 
experiences he is expressing and does not go beyond them. 
In other words, the helper does not go into moderate inter- 
pretations or depth reflections initially. but. tries. to 
respond to the helpee at the level he is expressing himself. 

Aiilevel=3., vonesca les rome) to 5, the helper is inter- 
changeable in his understanding that he is communicating to 
the, belpee..-He iseunconditjonal itn. the, kinds ofapositive 
regard that he is communicating. Operationally, this means 
that the helper is suspending his own feelings, his values, 
and his judgments that might have a potentially deliterious 
SLEect Ong tignciienteg JIHUS..Ourg initial, goalelnfttaindnag i's 
to achieve level 3 of the responsive dimensions. We wil] 
begin by focussing on one dimension, empathic understanding, 
and our goal is to achieve level 3 of empathy. 
Phase.~2 of Helping; qgvel pee, Understanding 

The purpose of self-exploration is to help the 
individual locate the important pieces necessary for better 
self-understanding. When he self-explores he gets a piece 
here, a piece there, and a piece there. He cannot put the 
pieces together. At the point that the helpee gives the 
helper cues that he is ready for the helper to do something 


with the pieces; it is the helper's responsibility to go to 
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higher levels of empathic understanding, to go to levels 4 
and 5. At the same time that the helper goes beyond the 
material that an individual is giving, he is also initiating. 
At this point the helper automatically starts to introduce 
the initiative dimensions (see Figure 1). It is important 

to stress that helpers who confront at the highest levels 


are also those who are most empathic, warm, genuine and 


concrete. Helpers who are most empathic are also most 
confronting. The dimensions go together at the highest 
levels. 


Your goal or purpose is to move toward additive levels 
of empathy, respect, genuineness, and concreteness. We wil] 
try to do this here with this group. At the same time that 
you move toward additive levels, you are automatically going 
beyond the material that the helpee has given you and there- 
fore you automatically are starting to initiate from your 
Own experiences. The purpose in all this is to help the 
individual understand himself more fully, so that he can put 
the pieces together. The goal then of the second phase of 
helping is understanding, helpee understanding (see Figure 1). 
Bhaseas sO nelping: Helpee Action 

Understanding has no purpose in and of (tselt if Vt als 
not translated, into action of into behavior. Thus, the 
helper must initiate himself more fully, because his 
initiating on the basis of his own experience provides a 
model for action. We are talking in this final stage about 


a helper who is functioning at both levels 4 and 5 on both 
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initiative dimensions and responsive dimensions (see Figure 
1). The function of the helper is to get the helpee to act 
on his understanding of the problem that he explores. One 

goes through three phases here: 

1. the helper responds at minimal levels so that the 
helpee will explore himself and thus the helper wil] 
be able to put the pieces together, because that is 
his expertise; 

2. so that the helpee will be able to understand him- 
self more deeply in order that the helper can start 
to initiate in terms of his own experience; and 

J. tnusSe enatvlesthe hel pee, to, act upon his. new under- 
standing of himself. | 

This is an ongoing process because once the helpee acts 

he opens new areas of exploration, learns new things about 


himself, and increases the effectiveness and accuracy of his 


actuions on the tnext action. Thus, an ongoing or lifelong 
Kind or Vearhning process has ibeen init lated, 
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B. Description of Units 6 through 8 Unit 5 
Handout 2 


Units 6 through 8 are designed along the same lines as 
previous units. However, in this part of the training you 
will be concentrating on the specific facilitative dimensions 
of accurate empathy, facilitative genuineness, and personally 
relevant concreteness. Your goal is to move toward high 
levels of empathy, respect, genuineness, and concreteness. 
This goal will be reached by combining 3 sources of learning: 

1. Modelling - the leader will communicate facilitative 
levels of empathy, genuineness, and concreteness upon which 
you can model your own communicattons. 

2. Direct teachinylz the leader wild jhoguss, on specific 
didactic teaching of the dimensions and use the Carkhuff 
scales for shaping your responses toward high levels of 
empathy, genuineness, and concreteness. 

3. Experiential learning - you will be given actual 
practice in the helping role in which you attempt to 
communicate high levels of empathy, genuineness, and 
concreteness... 

Handout 3 provides a brief outline of the 7 Carkhuff 
Scales. = You will Peteive spect fie training ingzot fre 
scales: Accurate Empathy, Genuineness, and Concreteness, 
in the remaining units. We will begin with Accurate Empathy 
which research has shown to be the most important facilita- 


tive dimension. 
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SENTENCE STEMS 


| like 

The happiest time 
|! want to know 
Back home 

| regret 

At bedtime 

Men 

The best 

What annoys me 
People 

A mother 

| feel 

My greatest fear 
In school 

liecanwae 

When | was a child 
My nerves 


Other people 
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| failed 

My mind 

The future 

| need 

| am best when 
Sometimes 

What pains me 

| hate 

This place 

|! am very 

The only trouble 
| wish 

| secretly 
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Dancing 

My greatest worry is 


Most women 
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Empathy: 


How well have | listened? 

Having listened, was | accurate on my inter- 
pretation of what he was feeling? 
redidjinachange It slightly? 

Sed Ol Parau hed t -oft, 7 

Was | listening with a ''preconceived'' frame of 


reference? 


Did | add anything? i.e., deeper meaning. 
Respect: EDidsl ‘out him down! ? 

How much advice did | dish out? 

Was his confidence to deal with things built up? 

Did | take away from the uniqueness of his 

responses? 

Does the patient feel free to say anything he 

chooses, brregardless ote the content, sof -hisipast 

experiences or feelings? 

Did | protect him? Who did the most work in group? 
Genauineness: Was | defensive? Why? How to handle the 


difference? 

Did | sound professional or rehearsed? 

How many times did the group turn to me for ''words 
of wisdom''? 

ls the patient able to ask me personal questions 
and am | able to share? 

Was | honest about the way | felt? If so, was 


this expressed in a constructive manner? 






ey Wr ‘on 


ee ee wo 


-1st0l ym no sieqvoze | e6W ,benssetl pn 


a 
Tylinpite 3? s¢neto b bib go7 ae 
Tito ti niet + bib tene 1 he 


| 


to am61t “bavisonoos7qg" se Atiw paliegel) | esWi a)98) ee My 
Tsons wtetoe | ‘ 
.pningsm t9q99b,,.5.1 fentdiyos bbe bP B1G 2 4 G 
6° 22% 


T"'awob mid ruq" § bid *azeasas 


Yyuo delb | bib solvbese doum wol 


Tqu 3fiud apnida d3aiw Ieeab of obAnt i tnes: ela sev 7 
2id to z2snsupinu sd mort yews sAss | 610 ; 
‘ A ‘ 
fes2noqes7 7 
, 
sf eniniyns yee o¢ 967% foe? tnatgeq ond 2900 | . 
jJ2z6q 2in to ,tnstnes add to 2e9!b160973! , ,¢sn00rs : 
4a 
Teoniless? 16 esonsir9eqxe ; 
Tquor9 ni Axvow tzom Sadi bib odW Smid Jasszorg | bid | a 
arty a § _ 


of2 slibned of woH YvAW sviens?eb | eeW izeensnionsd . 
Toanevettib dye ov ee 
Thsersende7 yo fenoizestorg baube | bIG an 
ebiow" 167 sm od nid quowp snd bib semis yosm woH ay 4 i 
a fYmobeiw to 
bare renee a ae a ae 


— os se os 
‘ ae : r 





_ 
‘ 
14 
_ _ 
a 
- ae ‘A 7 


7 o 


Am I ‘open to -criticism from the pattent?t = or 


anger, or fear and is any of this happening? 


If there is none of this, then how genuine is the 


relationship? 
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Unit 6 


Handout | 
EMPATHY SCALE 
The first goal in empathy training is to make responses 
that are interchangeable. lf responses are not inter- 


changeable, the helper is some way subtractive of, or 
additive to the expressions of the helpee. He is subtract- 
ing from the feelings and the experiences that the helpee 
is expressing and in some way preventing the helpee from 
going on to explore this material Beaute ne And if the 
helper goes beyond what the helpee says, then it is in some 
way additive (see Figure 2). If the helper goes beyond the 
material, then he enables the helpee to go to deeper levels 
of exploration and deeper levels of understanding. These 


are additive dimensions. 


5 + + (plus-plus) ) 
) Additive to helpee's 
ho + (plus) ) expressions 
Levels of 


Functioning 3 Interchangeable in) £Lerms. or feeling 
and meaning expressed by the hel pee 


2 - (minus) ) 
) Subtractive of 
1 - - (minus-minus)) helpee's expressions 
Figure 2. Operationalization of levels of empathy. 


Example: 

lf the individual expresses something about his sadness 
the helper might say, ''You feel sad.'' This would be an 
interchangeable response. lf you want to compliment that 


feeling with meaning you might say, ''You feel sad because 
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she was the most important person in the world to you and 
now she's gone.'' In this way you have utilized the content 
of his message to complement the feeling with the personal 
meaning that it had for him. This again is an interchange- 
able response and you might notice the similarity between 


this communication and the skill we called Paraphrase in 
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Handout | 


SCALE: | 
EMPATHIC UNDERSTANDING IN INTERPERSONAL PROCESSES: 


A SCALE FOR MEASUREMENT 


Level | 


The verbal and behavioral expressions of the first 
person either do not attend to or detract stgnificantly 
from the verbal and behavioral expressions of the second 
person(s) in that they communicate significantly less of 
the second person's feelings than the second person has 
communicated himself. 


Example: The first person communicates no awareness of 
even the most obvious, expressed surface 
feelings of the second person. The first 


person may be bored or uninterested or simply 
operating from a preconceived frame of 
reference which totally excludes that of the 
other person(s). 


In summary, the first person does everything but 
express that he is listening, understanding, or being 
sensitive to even the feelings of the other person in such 
a way as to detract significantly from the communications of 
the second person. 


Level 2 


While the first person responds to the expressed feel- 
ings of the second person(s), he does so in such a way that 
he subtracts nottceable affect from the communtcattons of 
the second person. 


Example: The first person may communicate some 
awareness of obvious surface feelings of the 
second person, but his communications drain 
off a level of the affect and distort the 
level of meaning. The first person may 
communicate his own ideas of what may be 
going on, but these are not congruent with 
the expressions of the second person. 


In summary, the first person tends to respond to other 
than what the second person is expressing or indicating. 


8 atau Ai ciel 2 ‘ae! 


! Juobnst — 
| ZIAR2 i 


aw 
: mn eS i ie. 378 
s292290089 JAMOZASSAAITH) WA avr auaTtensauu dtHTAGNS “— 
: (3? were 






THIMAAUZAIM FOV JIADZ2 A 

: eéersn eias 

1 feved 

~ 7 EL 3 é 

Je1i2 ert to enolzeeigxs fset98elversd bnoe ledisav sAT 

titemertingte toptish yo of baeits jon oh sedsis aoedeg 
bnoog2 sdi to znoizes7qxs hevolverded tae Isdysv eda mort 
to 229! ylinsoltingie si6esinummoa ysAd gata ani (2) noe19q 
26f noe rsq bnoose sit neds epntles? 2e'noe1sq bnosse sat 
-tisemind beissinummos 


a 
To 229ns76ws of 2536271 nUMmMOD no2ztsqg 22717 eAT :elqmexd 7 
s2671u2 bs2esigxes ,2zvoivdo tzom SAX neve 7 
J27i% sat .noert9eq bnosse odd Fo epnitss? | : 
(iqmiz 10 betes se7ninu 10 bsved sd vem noeteq , 
to sme xt bavisdnoae1g 6 mor? paitsiago 
sdj to s6d2 eobufoxs yiletot Aaidw sonsitates 
.(@)noe21sq +9930 ~ 
: 


tud pninty1svs esob pozisq tert? sAdt .yiemmee al 
enisd 5o ,pnibasterssbau ~pninsterl 27 sd ted? Seenqxe 


faue ni noe ysq w9to ett to epaitss? s43 asves of svidiense ma) 
to enoiiezinummos sf3 mort yfinssitinplae sosnasb of 25 Yow 6 
.noe%8q bnosse sid 

§ level (a 

i 

~lest beeze1gx9 93 oF zebnaqges1 no2z19q F297% she oft aw ; 


tend y6w s dave ni o2 280b sd .(2)noe78q baoase afd to eont 
YS sottooduimmos sit mont toss shdnesdgon edonnddus sa 
-no219q bnoss2e eff 







enoe Sisrinummos yem noersq desi? sit steflqmexd =. 

8f4 to 2pni leet sastive euoivde jo e@enetewe — 
Ai6Ib enoljieotoummos 21d jud ,no2z78q bros: re 
oni Jro03z2ib bns to9t%s si Yo Ievst « 27 | 


vem nozieg Je1i7 ofT .phinsem to favel 


a eee et i ty eee 2 Pee ate 


a ON 8 
es a lad a - Vv a vy J A f 
- ; | - co . - Sy ons ees 









Lis 





Level 3 


The expressions of the first person in response to the 
expressed feelings of the second person(s) are essentially 
tnterchangeable with those of the second person in that they 
express essentially the same affect and meaning. 


Example: The first person responds with accurate under- 
standing of the surface feelings of the second 
person but may not respond to or may mis- 
interpret the deeper feelings. 


In summary, the first person ts responding so as to 
neither subtract from nor add to the expressions of the 
second person; but he does not respond accurately to how 
that person really feels beneath the surface feelings. 

Level 3 constitutes the minimal level of facilitative inter- 
personal functioning. 


Level 4 


The responses of the first person add noticeably to the 
expressions of the second person(s) in such a way as to 
express feelings a level deeper than the second person was 
able to express himself. 


Example: The facilitator communicates his understand- 
ing of the second person at a level deeper 
than they were expressed, and thus enables 
the second person to experience and/or express 
feelings he was unable to express previously. 


In summary, the facilitator's responses add deeper feel- 
ing and meaning to the expressions of the second person. 


Level 5 


The first person's responses add significantly to the 
feeling and meaning of the expressions of the second person(s) 
in such a way as to (1) accurately express feelings levels 
below what the person himself was able to express or (2) in 
the event of on going deep self-exploration on the second 
person's part,/to be fully with him fn his deepest moments. 


Example: The facilitator responds with accuracy to al] 
the person's deeper as well as surface feel- 
ings. He tis “together with the second 
person or "tuned [n'' on his wave length. The 


facilitator and the other person might proceed 
together to explore previously unexplored 
areas of human existence. 
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In summary, the facilitator is responding with a full 
awareness of who the other person is and a comprehensive 
and accurate empathic understanding of his deepest feeling. 
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Unit 6 
Handout 2 


The Communication of Empathy 


Guidelines: 


Be 


The helper will find that he is most effective in 
communicating an empathic understanding when he 
concentrates with intensity upon the helpee's 
expressions, both verbal and non-verbal. 


The helper will find that initially he is most effective 
in communicating empathic understanding when he 
concentrates upon responses that are interchangeable 
with those of the helpee. 


The helper will find that he is most effective in 
communicating empathic understanding when he formulates 
his responses in language that is most attuned to the 
helpee. 


The helper will find that he is most effective in 
communicating empathic understanding when he responds in 
a feeling tone similar to that communicated by the 
helpee. 


The helper will find that he is most effective in 
communicating empathic understanding when he is most 
responsive. 


The helper will find that he is most effective in 
communicating empathic understanding when, having 
established an interchangeable base of communication, he 
moves tentatively toward expanding the helpee's 
experience at higher levels. 


The helper will find that hevis most effective in 
communicating empathic understanding when he concentrates 
upon what is NOT being expressed by the HELPEE. 


The helpee's behavior is the best guideline to assess 
the effectiveness of the helper's responses. 
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Unit 6 
Handout 3 


SCALE 
THE COMMUNICATION OF RESPECT IN INTERPERSONAL PROCESSES: 


A SCALE FOR MEASUREMENT 


Level ] 


The verbal and behavioral expressions of the first 
person communicate a clear lack of respect (or negative 
regard) for the second person(s). 


Example: The first person communicates to the second 
person that the second person's feelings and 
experiences are not worthy of consideration 
or that the second person is not capable of 
acting constructively. The first person may 
become the sole focus of evaluation. 


In summary, in many ways the first person communicates 
a total lack of respect for the feelings, experiences, 
and potentials of the second person. 


Level 2 


The first person responds to the second person in such 
a way as to communicate little respect for the feelings, 
experiences, and potentials of the second person. 


Example: The first person may respond mechanically 
or passively or ignore many of the feelings 
of the second person. 


In summary, in many ways the first person displays a 
lack of respect or concern for the second person's feelings, 
experiences, and potentials. 


Level 3 


The first person communicates a positive respect and 
concern for the second person's feelings, experiences, and 
potentials. 


Example: The first person communicates respect and 
concern for the second person's ability to 
express himself and to deal constructively 
with Hise ilire (situation. 


In summary, in many ways the first person communicates 
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that who the second person is and what he does matter to the 


first person. Level 3 constitutes the minimal level of 
facilitative interpersonal functioning. 
Level 4 


The facilitator clearly communicates a very deep 
respect and concern for the second person. 


Example: The facilitator's responses enables the 
second person to feel free to be himself and 
to experience being valued as an individual. 


In summary, the facilitator communicates a very deep 
caring for the feelings, experiences, and potentials of the 
second person. 


Level 5 
The facilitator communicates the very deepest respect 
for the second person's worth as a person andhis potentials 


as a free individual. 


Example: The facilitator cares very deeply for the 
human potentials of the second person. 


In summary, the facilitator is committed to the value 
of the other person as a human being. 
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Helpee Roles - 


1. Helpee says: 


to be presented to each member of the smal] 
groups. Prepare two copies of each role. 
"Often when I'm talking to you I get the 
impression that you are not telling me 
something. You seem to say one thing but 
| think you are hiding something from me. 
| wish you would tell me whatever it is." 
"You really know how to help me say what | 
mean. 1 have a lot of trouble expressing 
myself to people. You are one of the first 
people | have talked to who really seems to 
understand me. I'm glad |! met you and | 
hope | can keep seeing you." 
"How come you told him what | said yester- 
day? It was private between you and me. 
You had no right to tell him that. | 
thought | could trust you to keep your 
mouth shut about it. Now everyone will 
know." 
"| have really been feeling low the last 
few days. I! don't want to do anything or 
see anybody. | don't even want to eat. 
You are the only one | could turn to. You 
helped me once before when | felt this way. 
You're my last hope and if you can't help, 
nobody can." 


"Today | really feel like celebrating. 
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Things have been going so well 


want to dance around the room 
share my happiness."! 
"! wish you would quit asking 


You're always asking me about 


and the other thing. When is 


lately. | 


with you and 


questions. 
this and that 


it my turn? 


There are lots of things | would like to 


know about you. But everytime 


l try to ask 


you something you change the topic back to 


me.!! 
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Facilitative Genuineness - Leader Demonstration 
Helpee roles: 


Role l. The helpee will say: ''l don't want to go back 
home when | leave here. It isn't a happy place 
to be. Everybody fights and argues all the 
time. Do you think I'm right in this decision? 
Oh, | wish you would tell me what to do. I'm 
so confused.,'"! 


Examples of Responses: 
Level 3: 
F3 You are really wanting me to make this decision for you 


because you are so confused and uncertain you don't 
think you can make it yourself and I fve with it. 


zs lt would be much easier for you to go ahead and do 
what you want if | would make the decision for you. 
st You are having difficulty making this decision and 


want me to tell you what to do. 
4, You don't feel comfortable with your wish not to 
return home and want me to tell you what to do. 
Below Level 3: 


ae It's normal to feel this way after being away from 
home for awhile. 


ze, You seem to have a lot of trouble making these 
decisions on your own. 


5% Have you discussed this problem with your family? 

Role 2. The helper will say: "I'm sick and tired of being 
told what to do all the time. Everybody is 
always telling me what to do and |! never get a 
chance to just have some peace and quiet and do 
what | want. You are as bad as all the rest. 

Level 3: 

lie You feel pushed around a lot of the time and now you 


see me doing the same thing when we're together. 


2% You would like to decide for yourself how to live your 
life and you see me interfering with your freedom to do 
that. 
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Unit 7 
Handout |] 


Facilitative Genuineness in Helping Relationships 
Genuineness in relationships with others means being 
yourself with another person. In order to be yourself with 
another person you must first be aware of what you are 
feeling toward the other person. It is not always helpful 
to the other person or to the relationship to blurt out 
what you are feeling about him, especially if the only 
statement you could make would be negative. Therefore, it 
is very important to communicate all responses in a 
constructive way to find out more about yourself, the 
other person, and your relationship. This is important in 
social relationships with a friend, a teacher, a parent, as 
Wellleas Inwa helping relationship with a child, a patient, 
aecllent. lt ts writen possible inh vyour clo6osest relation=- 
ships to share almost all feelings and thoughts with the 
other person in an open direct way, because trust and under- 
standing exist between you and the other person. But if you 
think about when you first knew your closest friends, it 
was not always possible or appropriate to be open and direct 
with them. It took time to build the trust and understand- 
ing that now allows you to be yourself with close friends. 
In helping relationships it takes time for this trust 
and understanding to build, as well. However, in helping 
relationships most of the responsibility for building 
trust and understanding is up to the helper. At all times 


the helper must be guided by what would be helpful and 
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meaningful to the other person. This is particularly 
important in the early stages of a helping relationship. 

In the early phases the helper tries to deal with the 
helpee's concerns honestly by communicating his understand- 
ing of the helpee's feelings. He does not state his own 
feelings but concentrates on the helpee's feelings. 

For example, a helpee you are involved with may 
question you about your honesty with him. At the lowest 
levels the helper might respond in the following manner: 
DeumaGueratnatwl can be Nhe lolul tepyou, sit 1s simportant 
that we both communicate honestly with each other." In 
this response the helper does not communicate his under- 
standing of the helpee's feelings. The helper has put 
distance between himself and the helpee by responding 
defensively with an intellectual response. A response that 
would be helpful in the early stages of a relationship 
might be: '"'You really want to know whether I have been 
completely honest with you.'' With this response, the helper 
lets the other person know in an honest way that he under- 
stands the helpee's feelings and leaves the relationship 
open to real een ne responses when they are appropriate. 
In the later stages of helping, the helper can respond at 


higher levels by both acknowledging the helpee's feelings 


as well as expressing his own feelings: ''l hear the 
urgency of your question and am hurt by it - wondering if 
there is any more | can offer - wondering on the other 


hand, if you're trying to put me in that position." This 
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is an example of how the helper uses his own feelings in a 
constructive way to find out more about himself, the helpee 
and their relationship. 

In being genuine with another person it is very import- 
ant to be aware of your own feelings because genuineness or 
the lack of it is communicated in other ways besides the 
words you say. Genuineness is also communicated by the 
tone of your voice, the expression on your face, hand 
movements, and other body movements. lf these body cues do 
not fit with what you are saying the helpee will become 
confused by the differences. For example, if you are feel- 
ing very concerned about the helpee at a particular time, 
the helpee will see this concern in your face and when you 
respond to him in the following manner: "Don't worry, 
everything will be alright in a day or two.'' he will be 


confused by your statement. 


Facilitative Genuineness Scale 


5++ (plus-plus) Helper moves toward higher levels of 
genuineness-communicates an understand- 
ing of the helpee's feelings as well 
as expressing his own feelings in a 

k+ (plus) constructive way. 


Levels of Functioning 


3 The helper communicates an understand- 
ing of the helpee's feelings in an 
honest way. Avoids presenting 
ingenuine (phony) responses 


2- (minus) Helper is ingenuine (phony, intellect- 
ual) in his responses to the helpee. 
2-- (minus- His only genuine responses are negative 
minus) to the helpee. 


a 


Figure 4. Levels of Facilitative Genuineness 
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The communication of facilitative genuineness in a 
helping relationship changes depending upon the level of 
the helpee and the stage of the helping relationship. The 
helper is guided by what is helpful and meaningful to the 


helpee at a particular moment in time. 


Stage 1 of Facilitative Genuineness 

This stage of genuineness takes place at the beginning 
of a relationship with a helpee and is the first phase of 
helping. The helper attempts to concentrate on the helpee's 
feelings and communicate his understanding of the helpee in 
an honest way. The helper's responses match his other 
behaviour so that he is not ingenuine with the helpee but 
he does not communicate his genuine feelings at this time. 
inesheltper avolds being phony; defensive, intellectual with 
the helpee. With his responses, the helper lets the helpee 
know that he understands and can be more genuine when it is 


appropriate and helpful. 


Stage 2 of Facilitative Genuineness 


While in stage 1 the helper concentrates on responding 
to the helpee's feelings, in stage 2 he becomes more active 
in the expression of his own feelings as well. Movement 
to this stage takes time because the helpee must feel he 
can trust the helper and know the helper understands him. 
When the helper does share his own feelings in the 
relationship it is important that he do so in a constructive 


way. This is important for two reasons: first, In order 
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that the helper can be helpful to the helpee; and second, 

so that the helpee can learn how to express his own feelings 
in a constructive way that allows him to find out more 

about himself. In this way the helper becomes a model to 
the helpee of someone who can be genuine in a relationship. 

One way to view the stages of facilitative genuineness 
is to see yourself in the first stage concentrating on 
meeting the needs of the helpee and placing your own needs 
second to this. In the second stage you would concentrate 
on meeting the helpee's needs but also begin to deal with 
your own needs in the relationship by expressing your own 
feelings. 

In learning how to communicate facilitative genuine- 
ness to another person it is important that you become 
aware of your own feelings and experiences as you interact 
with another person. It is also essential that you begin 
expressing these feelings to the other person and find out 
what the other person's response is. This relates very 
closely to the material discussed in the unit on Description 
of Feelings. 

In this unit the first part of training deals with 
becoming aware of and communicating your genuine feelings 
and Ere eree The second part of training will deal 
more specifically with the communication of genuine 


responses in helping relationships. 
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Handout 2 


SCALE 3 
FACILITATIVE GENUINENESS IN INTERPERSONAL PROCESSES: 


A SCALE FOR MEASUREMENT 


Level 1] 


The first person's verbalizations are clearly unrelated 
to what he is feeling at the moment, or his only genuine 
responses are negative in regard to the second person(s) 


and appear to have a totally destructive effect upon the 
second person. 


Example: The first person may be defensive in his 
interaction with the second person(s) and this 
defensiveness may be demonstrated in the 
content of nits words or hiss volce quallty. 
Where he is defensive he does not employ his 
reaction as a basis for potentially valuable 
inquiry into the relationship. 


In summary, there is evidence of a considerable 
discrepancy between the inner experiencing of the first 
person(s) and his current verbalizations. Where there is 
no discrepancy, the first person's reactions are employed 
solely in a destructive fashion. 


Level 2 


The first person's verbalizations are slightly unrelat- 
ed to what he is feeling at the moment, or when his 
responses are genuine they are negative in regard to the 
second person; the first person does not appear to know how 
to employ his negative reactions constructively as a basis 
for inquiry into the relationship. 


Example: The first person may respond to the second 
person(s) in a 'professional'' manner that has 
a rehearsed quality or a quality concerning 
the way a helper ''should'' respond in that 
situation. 


In summary, the first person is usually responding 
according to his prescribed role rather than expressing 
what he personally feels or means. When he is genuine his 
responses are negative and he is unable to employ them as 
a pasiseror,) turtner ihquiry, 


t afov = weg tad 
§ Juebnsl 






‘ 
. 7 a ee 
;2322390R89 JAMOZAAIAIATM) WI VZ2anandUWED IVITATH II IAF 


THINJAUZAZIM AGW ZFIJAD!S A 


L4 whe 


f Isved 


betelsinu yivesl> srs enolsestiedayey 2'’noe18sq Peat? edAT " 
sniunse vino 21d a0 ,dnsmom sod ge enlfest ef sf serfw oF ~ 
(e)no25eq brosse sds of byepe 1 oi svitegen e468 e22noqea% °3 
SJ nogu jostt¥s svisau7ysesb Yflesos 6 svsd of t69qqs bnée 
“No279q bnoose ; 
7 - 
7 


zid ni evienstsb: ad yam noeasq d2977 SAT :olqmsex3 
2idd bas (e)noet8q bnosse oft da tw NOl2zse7va7n] 
ofit nl betle1sznomsb ad vem seensvieneteb , 
‘Yillaup ssiov 2id ~o 2boow etd Fo tnsitnes . 
ein yolqma jon 2806 sf svfensteb 21 sf sta8dw 
sidevisv yilsiinsteq 16% elesd « 26 nold>o6ay 
-Gitenoitsiss 482 otni vetaann 


~ 


sidsrsbi2enos 6 Yo Sanesbive 21 esd? .yoemmue al 
Jeri? edt to pnionet ysqxe isnt edd nsewied yoneqe1zeTb 
el s1eit sisiW .2notisxitediav tassaus 2tA bon (2) noe t9q 
Seyolgms sis 2noltsEas 2'ac279q De717 ods -¥oIneqsi5efb on : 
-Aoidesl evisisvrstesb 6 ni yIsloe 


£ faves 

“telornu ylidoile sre enciszaesilsedysy e'noersqg sex1? sAT 
ein nsdw 40 ,3nsmom $43 se eniles? ef ef tenw of bs 
oft 07 by6ép99 ni svidapen ove ySt2 omlunep 918 e92n0q2s1 | 
wod wond oF t699q6 ton 2es0b noereq Jzaxi? any jnoe1sq bnosse 
eieed & 26 yl svitsurtenos enol t26s% svitepen eid yolqms of : 
-Gid2noltsle1 oft otal yiiupai 107 












brosse offs of bnoges ¥5M NozI8q F250? oT :9igmex? 


aise yannem "benoit 2 astong" s nf felaoeieq - Didi iak ae 
Hys2n0D ytilsup 6 190. tilevp beeissiet 6 | 
Jed% aj bnogesy “b fusie” sag ion ew eds) ape ee 
-nolteus) . a 
_ ae ore 





a ‘oe pois 
yep dh) 7 abiain Sy 


Level 3 


The first person provides no 'negative'' cues between 
what he ways and what he feels, but he provides no positive 
cues to indicate a really genuine response to the second 
person(s). 


Example: The first person may listen and follow the 
second person(s) but commits nothing more of 
himself. 


In summary, the first person appears to make appropriate 
responses that do not seem insincere but that do not reflect 
any real involvement either. Level 3 constitutes the 
minimal level of facilitative interpersonal functioning. 


Level 4 


The facilitator presents some positive cues indicating 
a genuine response (whether positive -or negative) ina 
nondestructive manner to the second person(s). 


Example: The facilitator's expressions are cogruent 
with his feelings, although he may be some- 
what hesitant about expressing them fully. 


In summary, the facilitator responds with many of his 
own feelings, and there is no doubt as to whether he really 
means what he says. He is able to employ his responses, 
whatever their emotional content, as a basis for further 
inquiry into the relationship. 


Level 5 


The facilitator is freely and deeply himself in a non- 
exploitative relationship with the second person(s). 


Example: The facilitator is completely spontaneous in 
his interaction and open to experiences of all 
types, both pleasant and hurtful. In the 
event of hurtful responses the facilitator's 
comments are employed constructively to open 
a further area of inquiry for both the 
facilitator and the second person. 


In summary, the facilitator is clearly being himself 
and yet employing his own genuine responses constructively. 
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Unit 7 
Handout 3 


Guidelines for Communication of Genuineness 


The helper will find that he fs most effective in 


communicating genuineness when: 


1k 


he attempts to minimize the effects of his role, 
professional or otherwise, so that he does not appear 
phony and allows for involvement on the part of both 
the helper and the helpee. 

he communicates no ingenuine responses while he 
demonstrates a willingness to communicate genuine 
responses. 

he increasingly attempts to be as open and free within 
the helping relationship as is possible - while helper 
openness and freedom are not always possible or appro- 
priate, the communication of the potential for these 
dimensions is essential. 

he can share experiences with the helpee as fully as 
possible - spontaneous sharing on the part of both 
parties is the essence of a genuine relationship. Here 
helper sharing of personally relevant material may be 
important when appropriate; however, the moment-to- 
moment sharing of ongoing experiences is even more 
essential to the communication of genuineness. 

he can learn to make open-ended inquiries into the most 
difficult areas of his experience with the helpee. 

he relies upon his experience in the relationship as 


the best guideline. Whereas in empathy formulations 
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the helper relies primarily upon his experience of 
the helpee, in the communication of genuineness he 


relies and acts primarily upon his experience of himself. 
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Unit 8 


Handout | 
CONCRETENESS IN HELPING RELATIONSHIPS 
Concreteness or "specificity of expression" involves 


the direct and complete expression of specific feelings 
and experiences, regardless of their emotional content. 
Concreteness includes the specific feelings and experiences 
of the helpee in situations outside the helping situation 
as well as the feelings and experiences that exist between 
the helper and the helpee. The helper enables the helpee 
to eee his personal feelings and experiences in speciftc 
and concrete terms. Concreteness increases the understand- 
ing of both the helper and the helpee of the specific feel- 
ings and experiences associated with the helpee's concerns. 
The helper's way of responding to the helpee when he 
mentions a particular experience or feeling can enable the 
helpee to discuss the experience or feeling more fully. 


Concreteness in the early stages of helping, goes hand in 


hand with empathy by concentrating on the full development 
in specific terms of all instances of concern. Concreteness 
is expressed by the helper in many ways. The helper might 


ask specific questions to clarify an instance of concern. 
Questions, however, are usually followed by a number of 
empathic responses interchangeable with the helpee's 
expressions of feeling. This makes possible full explor- 
ation of the helpee's problem area. The helper guides the 
discussion a a way that enables the helpee to discuss his 


specific feelings and experiences fully and directly. 
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At low levels of concreteness the helper leads or 
allows almost all conversation with the helpee to be in 
vague and abstract terms. The helper may talk with the 
helpee about his feelings and experiences on an intellectual 
level. This approach does not enable the helpee to explore 
and eventually understand his own feelings and experiences. 

At higher levels, the helper enables the helpee to 
discuss specific feelings, situations, and events directly 
and completely, regardless of their emotional content. 

High and Low Levels of Functioning: Illustrations 

The following helper-helpee discussions illustrate 
examples of different levels of functioning by the helper. 
The first excerpt presents a somewhat depressed helpee in 
her first meeting with a helper. 


Helpee: Sometimes | just get so depressed | just don't 
know what to do. 


Helper: Sometimes you feel like you're never going to get 
up again. 


Hel pee: Right. | just don't know what to do with myself. 
What am | going to do? 


Helper: | guess in some ways that - that I've had - I've 
had the same kind of experience already ... | 
guess there have been points where | found life 
hopeless - but | have found that being able to 


talk with somebody about this and to talk about 
some of the specifics involved has been very 
helpful to me. 


Hel pee: But how is that going to solve my problems? My 
father hates me - and he punishes me - and he 
doesn't trust me and he won't let me marry the 
fellow | want to marry. He says he's no good 

This brief excerpt of a helping relationship would be 


rated at minimally helpful level 3 or above. As can be seen, 
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the helper not only attempts to communicate understanding 
and respect in a genuine fashion, but also attempts to lead 
the helpee into a more specific discussion of her difficult- 
ies, which she does. 


Hel pee: Sometimes | get so depressed | just don't know 
what to do with myself. 


Helper: Everyone feels that way once in a while. 

Hel pee: Yes, DUt-oarethis ctrme i'm feally=-really as low as 
I think | can ever get. 

Helper: You know you don't have to stay this way all the 
time. 

Hel pee: Yes, but - somehow I get the feeling that you don't 


really want to hear about what's bothering me. 


Helper: Sure | do, but everyone has his ups and downs - 
maybe you can tell me about your ups and downs - 
what experiences you've had 


Hel pee: (pause) Well, | guess it's true that-that-some- 
times | feel better than at other times-uh-but 
sometimes I'm say up, then sometimes | hit bottom. 


The helper generalizes about the helpee's experience 
leaving the helpee and her feelings out of the picture. The 
helper does not communicate empathy and respect for the 
helpee and her experience. In response, the helpee appears 
confused over whether to continue or not. Finally, she 
does, but in doing so, explores herself very cautiously in 
an abstract fashion. 

In the following excerpt the helpee is presenting a 
different feeling to the helper. 

Hel pee: [ get so mad at my supervisor ... everytime I 
try ... I try to come up with some new ideas he 


knocks me down. He's a bunch of sour grapes. 


Helper: Well, he sounds like a real bastard. 
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Hel pee: Dhat'setitets.athat's whatewercald him.) Oh; 
sometimes | could ... | just don't know what | 
would do. 


Helper: Boy, you could really let him have it ..... You 
could just cut loose. 


Hel pee: Yeah ... sometimes | dream about what | would do 
POA Merete ll cant) .., doggone It, he’s, sot 
the power of life and death over me. 


Helper: And he'd use it, huh? 


Hel pee: Yeah, | guess he would. 
Helper: | guess I've been hit like that myself and maybe 
in different ways. Maybe you can let me know 
about your situation ... what's happened here. 
Hel pee: Well, for instance, the other day at work | came up 


with an idea that everyone thought was great 
it could have saved hundred, maybe thousands of 
hours of work and he cut me to ribbons in front of 
everybody ... He-he just - can't stand to have 
anyone better than he. He made me feel like a 
nothingia.¢ifustedirt 
The helper is right "'with'' the helpee. He quickly 

understands where she is and sees the world through her 

eyes. The helper is able to add to his responses, making 

it possible for her to get. her .full feelings out. His 


communications lead the helpee easily into a meaningful and 


specific discussion of specific situations and feelings. 


Helpee: Oh ... | get so mad at my supervisor - everytime 
| come up with a creative idea, he cuts me to 
ribbons. He's just a bunch of old sour grapes. 
Helper: | guess you get angry at a lot of people. 
Helpee: Well-no, not really - just at irrational authority. 
Helper: But, don't you find irrational authority every- 
where? 
Hel pee: No-No, | don't think so. | came in here angry, 


and | think | had a right to be angry ... But you 
- you don't seem to understand it. 
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Helper: Well, that's all I'm trying to do ... simply 


trying to understand you here. Lots of people 
define “angry' differently ... how do you define 
Dt 


The helper is very inaccurate in his understanding of 
the helpee's world. Instead of tuning in on and responding 
to the helpee's experience, he seems to be talking about 
his own distorted experience. In addition to a lack of 
empathic understanding, the helper communicates negative 
regard for the helpee and is ingenuine in a negative 
fashion. He does not lead the helpee into specific 
discussion of personally meaningful feelings and experiences. 

It is easy to see from the illustrations given that, 
depending upon the helper's early responses, the helping 
process may move In different directions. The helping 
process can move deeply into the helpee's experience or it 
can move away from the helpee's experience. At minimally 
helpful. levels. of. responding, the. helper's, responses. are 
interchangeable with the expressions of the helpee. , At 
nigher leveis,..the helper’s responses. add to, the hel pees 
statements and help him to explore himself at deeper levels. 
At lower levels the helper does not have anything to offer 
the helpee while he sometimes gets part of the helpee's 
message, he distorts it by thinking about his own experience, 
and subtracts from the helpee's statement when he responds. 
As a result, the helpee often feels misunderstood and is not 


encouraged to discuss his own experience and feelings fully. 
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Levels of Functioning: 

S++ (plus plus) The helper becomes more and more 
helpful in leading the discussion 
so that the helpee can discuss fully, 
and directly specific feelings and 
experiences associated with al] 

h+ (plus) instances of concern. 

5 Helper enables the helpee to talk 
about the specific feelings, events 
and experiences associated with 
most instances of concern, regard- 
less of the emotions. 

a (minus) The helpee's areas of concern are 
talked about vaguely and intell- 
ectually without talking about spec- 

1-- (minus minus) ifice feelings and experiences. 


Figure 5. Levels of Concreteness 


Similar to empathy, respect and genuineness, the 
helper may view concreteness in stages. Concreteness is 
empahsized during the early antl late phases of helping. 

Initially in a helping relationship concreteness is 
complementary to attempts to achieve a full understanding 
of the helpee's area of concern. Thus concreteness is very 
closely tied to empathy and is expressed with empathic 
responses which explore feelings and experiences. However, 
concreteness also involves the helper asking specific 
questions and leading the discussion very directly into the 
feelings and experiences which are related to an area of 
concern. When the helper guides the discussion into talking 
about the helpee's own feelings and experiences directly 
and completely (concreteness) three functions are served: 
Wee It makes sure that the helper's responses are similar 


in emotional content to the helpee's own feelings and 
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experiences. In this way the helper will not get too 

far away from the helpee as he did in two of the 

PMS r rat ons ; 

Pda It encourages the helper to become more accurate in his 
understanding of the helpee, and any misunderstanding 
can be straightened out when the feelings and experiences 
are stated in specific terms. 

Sie It encourages the helpee to look more closely at his 
problem areas and emotional conflicts. 

Concreteness is de-emphasized in the middle phase of 
helping when the helper encourages the helpee to explore 
himself in less specific ways in order to gain a new 
perspective on the area of concern. The new perspective is 
often helpful in determining a course of action in the last 
Sicaigiey. 

During the final stage, the helper becomes much more 
active in communicating concreteness and leads the helpee to 
consider alternative courses of action in dealing with his 
area of concern. The advantages and disadvantages of differ- 
ent alternatives are considered. Concreteness is mainly 
expressed by questions and answers on the part of both the 
helper and the helpee. 

In summary, initially in helping concreteness encourages 
and leads the helpee to explore the specific feelings and 
experiences associated with an area of concern so that both 
the helper and helpee can gain understanding. In the final 


stage of helping through concreteness the helper encourages 
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Unit 8 
Handout 2 


SCALE. 5 
PERSONALLY RELEVANT CONCRETENESS OR SPECIFICITY OF 
EXPRESSION IN INTERPERSONAL PROCESSES: 


A SCALE FOR MEASUREMENT 


Level | 


The first person leads or allows all discussion with 
the second person(s) to deal only with vague and anonymous 
generalities. 


Example: The first person and the second person 
discuss everything on strictly an abstract 
and highly intellectual level. 


In summary, the first person makes no attempt to lead 
the discussion into the realm of personally relevant 
specific situations and feelings. 


Level 2 


The first person frequently leads or allows even 
discussions of material personally relevant to the second 
person(s) to be dealt_with.on.a vague -and-abstract level: 


Example: The first person and the seoond person may 
discuss that the "real'' feelings but they 
do so at an abstract, intellectualized level. 


In summary, the first person does not elicit discussion 
of most personally relevant feelings and experiences in 
specific and concrete terms. 


Level 3 


The first person at times enables the second person(s) 
to discuss personally relevant mateftial in specific and 
concrete terminology. 


Example: The first person will make it possible for 
the discussion with the second person(s) to 
center directly around most things that are 
personally important to the second person(s), 
although there will continue to be areas not 
dealt with concretely and areas in which the 
second person does not develop fully in 
specificity. 
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In Summary, the first person sometimes guides the 
discussions into consideration of personally relevant 
specific and concrete instances, but these are not always 
fully developed. Level 3 constitutes the minimal level of 
facilitative functioning. 


Level 4 


The facilitator is frequently helpful in enabling the 
second person(s) to fully develop in concrete and specific 
terms almost all instances of concern. 


Example: The facilitator is able on many occasions 
to guide the discussion to specific feelings 
and experiences of personally meaningful 
material. 


In summary, the facilitator is very helpful in enabling 
the discussion to center around specific and concrete 
instances of most important and personally relevant feelings 
and experiences. 


Level 5 


The facilitator is always helpful in guiding the 
discussion, so that the second person(s) may discuss fluently, 
directly, and completely specific feelings and experiences. 


Example: The first person involves the second person 
in discussion of specific feelings, situations, 
and events, regardless of their emotional 
content. 


th summary; "the facilitator’ racititatesmanddirect 
expression of all personally relevant feelings and experiences 
in concrete and specific terms. 
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Unit 8 
Handout 3 


GUIDELINES FOR THE COMMUNICATION OF CONCRETENESS 
Initially concreteness goes hand-in-hand with the 

communication of empathy, enabling the helpee both in the 

helping relationship and ultimately outside of helping to 
deal specifically with all areas of concern. This is 
necessary for effective problem solving by the helpee. 

Ll; In order to enable the helpee to develop specific and 
concrete communications the helper must make concrete 
his own responses to the helpee. Even in response to 
vague helpee communications the helper may attempt to 
respond in a more specific manner. In this way the 
helper sharpens the helpee's experiences and brings 
him closer to his own feelings and experiences. 

ree The helper must limit the helpee's discussion to 
concerns that are meaningful to him to avoid the 
frequent ''storytelling'' the helpee may do. 

b Fic The helper can develop more concrete communcations by 
asking for specific details and instances. The 
questions of who, what, why, when, where and how in 
regard to specific Peeiiiaces experiences, and events 
are appropriate but only as an entry into specific 
feelings and experiences in an area of concern. One 
effective question paves the way for follow up by many 
interchangeable and additive responses. 

h The helper must rely upon his own experience for 


determining whether concreteness is appropriate at 
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certain stages of helping. It [fs critical during the 
early stages of problem exploration to determine 
accurately the problems involved and again in the later 
stages of helping during problem solving and the 


trying of new behaviour. 
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